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Problem

Central to Christian education are the twin goals
of leading students into a personal relationship with
Christ and nurturing student spirituality.

Yet, while the

importance of these goals were generally recognized by
Christian educators,

the dimensions of Christian education

which have greatest impact on adolescent spirituality were
not identified.

1
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Therefore, the purpose of this study was to
research (1) possible differences in the levels of student
spirituality between Seventh-day Adventist day academies in
the United States,

(2) possible differences in the levels

of spiritual nurture in selected dimensions of Christian
education (3) possible relationships between the selected
dimensions of Christian education and student spirituality,
and (4) educational administrative implications for
enhancing student spirituality in Christian schools.
Method
Seventh-day Adventist day academies in the United
States constituted the population from which a sample of 20
schools was randomly selected.
scales,

Two Likert type attitudinal

the Spirituality Inventory (SI) and the Spiritual

Nurture Inventory (SNI), were developed for the study.

The

reliability coefficient for the SI scale was .9343 and for
the SNI scale

.9222.

The statistical analyses employed to

test the three hypotheses included analysis of variance and
muitiple-regression.
Results
Of the 20 day academies and 753 seniors selected,
19 day academies and 591 seniors returned the SI and the
SNI for analysis.
In response to Hypothesis 1 and 2, statistically
significant differences were found in the levels of student
spirituality and in the levels of spiritual nurture in

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Seventh-day Adventist day academies in the United States at
a p <.05.

In response to Hypothesis 3, statistically

significant relationships were found between the selected
dimensions of spiritual nurture and both "student" and
"school" spirituality in Seventh-day Adventist day
academies in the United States at a p <.05.
Findincs
On the basis of the data collected in Seventh-day
Adventist day academies in the United States, the major
findings are summarized:
1.

There were small differences in the levels of

student spirituality between schools, although, overall
levels of student spirituality were moderately high.
2.

There were large differences in the levels of

spiritual nurture both "between" and "within" schools.
3.

Students perceived that School Worships, Weeks

of Prayer, Bible Classes and the Bible Teacher, School
Curriculum, and the Home Environment had the greatest
impact on "student spirituality" and/or "school
spirituality."
4.

The Bible Class, Week of Prayer, Home

Environment, and School Curriculum were found to be the
major predictors of higher levels of "student spirituality"
and/or "school spirituality."

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Dedicated
to Him who loves me and gave Himself for me
to my loving and beloved parents
to Geoff and Lynn, Margaret and Ian
and
to my closest friend and companion, Anne-Marie

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE OF CONTENTS

LIST OF

T A B L E S ...................................

vii

ACKNOWLEDGMENTS ......................................

viii

Chapter
I.

II.

I N T R O D U C T I O N ....................................

1

Background of the S t u d y .......................
Statement of the Problem
.....................
Purpose of the S t u d y .........................
Importance of theS t u d y ........................
H y p o t h e s e s ....................................
Definition ofT e r m s ............................
Delimitations ..................................
A s s u m p t i o n s ....................................
Organization of the S t u d y .....................

4
8
9
10
11
11
12
13
13

REVIEW OF L I T E R A T U R E ...........................

15

..................................
15
Introduction
Dimensions of Christian Spirituality
........
17
Christian Spirituality
.....................
17
M e d i t a t i o n ..................................
19
P r a y e r ......................................
23
S t u d y ........................................
26
C o n f e s s i o n ..................................
29
S o l i t u d e ....................................... 32
35
S u b m i s s i o n ..................................
S e r v i c e ......................................... 38
Worship Celebration .........................
42
G u i d a n c e ....................................... 45
J o y f u l n e s s .....................................48
Dimensions of Student Spiritual Nurture . . . .
51
Spiritual Nurture ...........................
51
Principal Spirituality
.....................
52
School Curriculum ...........................
59
Teaching Methodology
.......................
64
School Discipline ...........................
69
Teacher Spirituality
.......................
75
School Worships ..............................
80
Community Service Outreach
.................
83
Bible Teacher Spirituality
.................
88
iv

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Weeks of Prayer/Spiritual Emphasis
........
93
Bible Classes
................................ 98
S u m m a r y .......................................... 102
III.

M E T H O D O L O G Y ........................................ 105
Population and Sample ..........................
Instrumentation ................................
Instrument Development Procedures .............
Data Collection Procedure .....................
..........................
Statistical Analyses
S u m m a r y ..........................................

IV.

105
106
106
116
118
118

R E S U L T S ............................................ 120
Differences in the Levels of Spirituality and in
the Levels of Spiritual Nurture in Seventh-day
Adventist Day Academies in theUnited States
120
Relationships between Spirituality and
Spiritual Nurture in Christian Education
. . . 127
Relationships between Student Spirituality
(SI Scores) and Student Perceptions of
Spiritual Nurture (SNI Scores)
............. 129
Relationships between Student Spirituality
(SI Scores) School Spiritual Nurture
(SNI M e a n s ) .................................... 135
Relationship between School Spirituality
(SI Means) and School Spiritual Nurture
(SNI M e a n s ) .................................... 136
Implications for Educational Administrators . . 147
..................... 147
Principal Spirituality
School Curriculum ............................ 148
Teaching Methodology
.......................
149
School Discipline ............................ 150
Teacher Spirituality
.......................
150
School Worships .............................. 151
Community Service Outreach.... ............... 152
Bible Teacher Spirituality.... ............... 153
Weeks of Prayer/Spiritual Emphasis
........ 154
Bible Classes
................................155
Home Environmental Influence
............... 156
S u m m a r y .......................................... 157

V.

SUMMARY, FINDINGS, IMPLICATIONS,
AND RECOMMENDATIONS
............................. 160
S u m m a r y ..........................................
F i n d i n g s ........................................
Discussion and Implications ...................
Recommendations ................................
For Further Research
..........................

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

160
163
165
172
172

A P P E N D I C E S ...................
1.
2.
3.
4.

174

Inventory Item Analysis Results ........... 174
School Correspondence ...................... 182
Student SI and SNI Questio n n a i r e s ...........185
Application for Approval of ProposedUse of
Human Subjects and Informed ConsentForm
196

SELECTED BIBLIOGRAPHY ..................................

vi

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

199

LIST OF TABLES

1.

SI C o n s t r u c t ...................................... 107

2.

SNI C o n s t r u c t .................................... 107

3.

SNI Reliability Coefficients .....................

4.

SI Item Weight A n a l y s i s ..........................114

5.

SNI Item Weight A n a l y s i s ..........................114

6.

SI Factor Analysis Results .......................

115

7.

SI Stepwise Regression Summary Table .............

115

8.

A Three Dimension S I .............................. 117

9.

Table of SI and SNI Means by Rank O r d e r .........121

10.

Boxplots of SNI M e a n s ............................ 124

11.

Table of SI and SNI Means by School Order

12.

Correlation Between Student SI Scores and Student
SNI S c o r e s .......................................... 130

13.

Student Spirituality Stepwise Selection Using
Student SNI S c o r e s ................................. 132

14.

Unique Contribution of Variables in Model

15.

Correlation Between School SI Means and School
SNI M e a n s .......................................... 137

16.

School Spirituality Stepwise Selection Using
School SNI M e a n s ................................... 140

17.

Unique Contribution of Variables in Model

....

. .. .

. .. .

112

126

134

140

18. School Spirituality Backward Selection Using
School SNI M e a n s ....................................141
19. Unique Contribution of Variables in Model
20. Summary Table of Selected Prediction Models

. . . .
.

143

. . 145

v ii

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

ACKNOWLEDGMENTS

I am indebted to and truly grateful for the
inspiration, guidance, and assistance given by Dr. Roy
Naden whose dedication to quality work, efficiency,
articulation, and personal commitment have contributed
significantly to my personal and professional growth.
I am grateful for the counsel, assistance, and
accessibility provided by Dr. Edward Streeter whose
heipfiilnsss and cooperation were greatly appreciated.
I am appreciative of the helpful assistance
provided by Andrews Academy principal Dr. Richard Orrison
whose school is a model of Christian education.
I am most grateful for the considerable and willing
assistance of Dr. Jerry Thayer whose accessibility and
commitment to quality research is an inspiration.
I would like to acknowledge the helpful guidance of
Dr. Merle Greenway and for the editorial assistance of Ms.
Joyce Jones.
I wish to acknowledge the scholarship of Dr. George
Akers whose 1980 seminars in Australia provided the
inspiration of what Christian education might become and
how Christian educators might enhance the spiritual lives
of students.
viii

Reproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

Finally,

I wish to express deep gratitude for th

inspiration and the scholarly insights received from the
seminary classes of Dr. Ivan Blazen whose life is a
testimony of love and devotion to Christ and a source of
inspiration to those who wish to emulate Him.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER I

INTRODUCTION
This chapter provides an introduction and
background to the study, a statement of the problem,
purposes and importance of the study,

the operational

hypotheses, and definition of terms.

Also included are the

delimitations, assumptions, and an organizational outline
of the study.
Central to Christian education are the twin goals
of leading students into a personal relationship with
Christ and nurturing student spirituality.

Consequently,

one of the most important responsibilities for Christian
educational administrators is the need to provide
leadership which fosters that spirituality in all areas of
the educational program.

As a response to this challenge,

this study attempted to identify from selected dimensions
of Christian education those which are most closely related
to higher levels of student spirituality.
Created in the image of God, humanity once stood in
harmony with the Maker.

However,

through the fall of

mankind, the image of God and the intimate relationship

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

with the Creator, while not totally destroyed, were grossly
distorted.

Knight {1980, p. 183) suggested that

If the entrance of sin brought alienation and the
deterioration of relationships, then the essence of
the gospel is to rebuild those relationships.
The
entire process entails a restoration of the image
of God in man through the agency of the Holy
Spirit.
Education is one arm of God's restorative
effort and may therefore be seen as a redemptive
activity.
It seems that the responsibility of the Christian school is
to unite with the home and the church in God's restorative
work for each individual.

The task for the Christian

educator is to assist parents in the responsibility of
leading young people into a personal relationship with
Jesus and to nurture spiritual growth (Cummings,
pp.

1, 6).

In this respect, the goals of

and

church are on e .

1979,

the home, school,

In a major study of spiritual nurture, Rumer (1967,
p. 2) expressed concern over the lack of correlation
between attempts by educators to communicate Christian
faith and student spirituality.

As a result, he proposed

the theory that "Christian Education is Spiritual Nurture."
He explained:
Christian nurture is the attempt by human
educators to correlate the spiritual demands of the
learner with the self-disclosure of God and his
intentions for man; to correlate also God's claims
upon the spiritual capacities of the learner with
his responses of faith and love.
Christian nurture
is a way of proclaiming the gospel to men (and
children and youth) in their condition or situation
and of presenting its inherent claim to their
response of faith and love. (p. 323)
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To nurture and enhance student spirituality,
according to Alexander (1S72), it is first necessary for
educators to recognize the importance of their partnership
with the Holy Spirit.

He stated that "the Holy Spirit is

the Author and continuing Source of all the valid
spirituality we can know or have"

(p. 28).

It would seem,

therefore, that the power and influence of the Holy Spirit
is a crucial element in spiritual nurture.

Wessler (1980,

p. 7) argued that Christian schools are distinctive when
they anticipate the power of the Word and the Spirit of God
to change lives.

He suggested that the task is to claim

and harness that power and to anticipate the results of
divine intervention.
To nurture and enhance student spirituality,

it is

also necessary for educators to recognize that the central
focus of all spiritual nurture should be Jesus Christ.
According to Shelton (1983, p. 9), the nurturing process
should focus on the personal invitation of Christ to "come,
follow me," and "walk the path of Jesus," while helping
students realize "what journeying with Jesus really means."
Chadwick (1982, pp. 41-42) also suggested that an essential
prerequisite for nurturing spirituality in another person
is the necessity for the nurturer to be dynamically related
to Jesus Christ.

He argued that the effectiveness of

spiritual nurture is substantially a function of the
nurturer's personal spirituality.
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The objective of the nurturing process, according
to Byrne (1977, p. 107), is to help students to reflect the
character of Christ more fully.

Similarly, Chadwick (1982,

p. 36) suggested that "the ultimate test of Christian
education is not just academic excellence, but rather
character change and Christlikeness."

Patt (1975, p. 6)

added:
Character training (via the acquisition of a
Christian value system) is more than an objective
of education.
It is the heart of education, the
essential meaning of education.
Nothing else in
education or this life is worth having without a
we 11-developed character.
The result of fostering Christian character is
discipleship and a commitment to lead others into a similar
relationship with Christ (Qangel & Benson,
Graendorf,

1981, p. 11).

1983, p. 77,

In this respect, Scott (1985,

p. 37) suggested that
Christian education . . . exists to carry out two
related functions:
evangelism (to make disciples)
and edification (to nurture disciples and equip
them for ministry) (Matt. 28:19-20; Eph. 4:10-12).
This means that the goal of Christian education is
mature Christians, not simply converts (Col. 1:2829; 2:7).
In other words, Christian education is
discipleship.
Background of the Study
This research was the outgrowth of a personal and
professional quest to understand more fully the nature of
spirituality, how it may become a personal reality, and
how, as a Christian educational administrator, one may lead
students into a similar personal encounter with Christ.
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While great progress has been made toward meeting
the goals of Christian education, there still remains much
work to be done in the area of spiritual nurture.
Gaebelein (1968, pp. 14-16) believed
A good many Christian institutions are
unconsciously deceiving themselves. . . .
As for
many evangelical schools and colleges, because they
have daily chapel services, Bible departments, and
flourishing student activities of a Christian
nature, they conclude that they are Christcentered, Bible-based institutions, when in reality
they have not yet grown up to that stature.
Theory, research, and practice suggest that
students' spiritual nurture has been inhibited by the
existence of a number of misconceptions.

First,

it has

been suggested that there is a low correlation between
philosophy and practice.

While Christian philosophy is

readily espoused by most Christian educators, there appear
to be inadequacies both in the stated philosophies as well
as in translating them into educational practice.
Accordingly, Knight (1980,

pp. 142, 178) maintained that a

major area of need is the clarification of Christian school
philosophy.

He argued that

All too often Christian education has not been
deliberately built upon a distinctive Christian
philosophy.
As a result, many Christian schools
have tended to offer something less than Christian
education and have thus frustrated the purpose cf
their existence. . . .
Chadwick (1982, p. 168) agreed with this view and added.
Many schools have not taken the time to adequately
think through the Christian philosophy of
education, and as a result have for all practical
purposes developed an educational philosophy that
simply has a veneer of Christianity.
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A second factor inhibiting student spiritual
nurture :'.s the low priority given to it in the school
program and a frequent failure to recognize the role of the
Holy Spirit in spiritual growth.

According to Alexander

(1981, p. 307),
We live in an age which, at best, ignores the
importance of human spirituality, offering no
guidance to the young (and old) as to how to direct
and control the powerful innerpassions of
humankind.
Stone (1985, p. 97) suggested that many youth groups fail
because priority is not given to spiritual growth.

Rather,

other activities and interests are often seen to crowd out
the "things of God."

He added that not only should

priority be given to spiritual nurture but every aspect of
the program "needs to be planned with spiritual growth in
mind."
Christian educators often fail to recognize the
role of the Holy Spirit in spiritual growth.

According to

Alexander (1972, p. 28), Christian community on campus is
not a corporate or personal dream to be realized so
educators can feel they are meeting the spiritual needs of
students.

Rather,

it is a reality already being created by

the Spirit of God in which educators may participate.
A third factor inhibiting the nurturing process is
the misconception concerning adolescent spiritual
development.

Frequently theologians and educators have

assumed "a static view of human nature, as though persons
were born as adults" (Rumer, p. 80).

This has been evident
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in the area of spirituality.

Shelton (1983, p. viii)

suggested that
. . . an adolescent's response to Jesus' call is
inextricably tied to the beckoning of grace as it
is experienced at his or her own developmental
level and in the context of his or her own life
experience.
Especially during adolescence,
developmental issues must be examined in order to
make Jesus' call a clear and conscious reality.
It is also frequently thought that, with the
observable decline in traditional beliefs and practices
among adolescents,

there is a similar decline in tho desire

for spiritual growth.

To the contrary, Shelton

(1983, p. 8) observed that adolescents search for deeper
answers and meanings for their lives.

He suggested that

they place great importance on a relationship with God.

On

the basis of a 1980 Gallup Poll, it was suggested that
adolescents wanted to go into the "deep places" of God
through prayer, Bible study, and personal discipline.
wanted to know how to build a spiritual life (Stone,

They
1985,

pp. 11, 20).
Another related problem is that the impact of the
spiritual dimension upon personality development is often
perceived as negligible.

In an extensive study into the

spiritual nature of the learning person, Rumer (1968,
p. 203) suggested that "the development of the spiritual
dimension is the most important aspect of personality
development."

He argued that relationships with self,

others, and God are dependent upon it.

He maintained that
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The way each person travels the path of
spiritual development determines the kind of person
he is becoming.
In turn, what each particular
person is becoming depends on his spiritual
learning along the path of development, (p. 214)
A fourth factor inhibiting the spiritual nurture
process is the shortage of models of spiritual vitality
among Christian educators.

In a study of why teenagers

reject religion, Dudley (1978, p. 80) stated:

"no

other

factor was as strongly related to teen-age rejection of
religion as was the religious insincerity of their academy
teachers."

White (1952, p. 259) stated:

It is because so many parents and teachers
profess to believe the Word of God while their
lives deny its power, that the teaching of
Scripture has no greater effect upon the youth.
With these four factors as a background,
for the study becomes more apparent.

the need

As notable as the

achievements in Christian education have been, there is
still much to be accomplished in order to realize more
fully the goal of enhancing student spirituality
(Gaebelein,

1968, p. 14).
Statement of the Problem

Central to Christian education are the twin goals
of leading students into a personal relationship with
Christ and nurturing student spirituality.

Yet, while the

importance of these goals were generally recognized by
Christian educators, the dimensions of Christian education
which have greatest impact on student spirituality were not
identified.
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Purpose of the Study
The purpose of this study was to identify from
selected dimensions of Christian education those which are
most closely related to higher levels of student
spirituality.
1.

Specifically, the study attempted to:

Identify from the writings of the spiritual

masters of the Christian church the dimensions considered
fundamental
2.

to Christian spirituality.
Identify from the writings of Christian

education theorists the dimensions of Christian education
considered fundamental to nurturing student spirituality.
3.

Develop an empirical scale to determine the

perceived level of student spirituality in Seventh-day
Adventist day academies in the United States.
4.

Develop an empirical scale to determine the

relative effectiveness of the dimensions of Christian
education in nurturing student spirituality.
5.

Discover the perceived levels of student

spirituality in 20 randomly selected Seventh-day Adventist
academies in the United States.
6.

Discover the levels of spiritual nurture in 20

randomly selected Seventh-day Adventist day academies in
the United States.
7.

Discover which dimensions of Christian

education studied are most closely related to higher levels
of student spirituality.
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8.

Discuss the educational administrative

implications for enhancing student spirituality in
Christian schools.
Importance of the Study
There are four reasons why this study is important
for Christian education.

First, it addresses an issue that

ought to be of fundamental interest to all Christian
educators who feel called to lead students into a
meaningful relationship with Jesus Christ.
Second, while the goal of Christian education is to
enhance student spirituality, there is no known study that
has identified those dimensions of Christian education
which are most closely related to higher levels of student
spirituality.
Third, the identification of the dimensions of
Christian education which are most closely related to
higher levels of student spirituality could form a basis
for further research into specific methodologies which
promote spiritual nurture in those areas.
Fourth,

the development of the Spirituality

Inventory (SI) could be utilized as a measure of perceived
student spirituality in a variety of future studies.
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1

Hypotheses
Hypothesis 1
There is a significant difference in the levels of
school spirituality between Seventh-day Adventist day
academies in the United States.
Hypothesis 2
There is a significant difference in the levels of
spiritual nurture between Seventh-day Adventist day
academies in the United States.
Hypothesis 3
There is a significant relationship between the
selected dimensions of Christian education and the
perceived levels of student spirituality in Seventh-day
Adventist day academies in the United States.
Definitions of Terms
Christian spirituality is the lived experience of
Christian belief in the revelation of God through Christ
and the Holy Spirit.

It focuses upon the response and

impact that faith in the revelation of God has upon a
person's consciousness.
Encountering Jesus refers to the experience an
individual has when, through general and special revelation
the Lord reveals Himself and His will in a way of which an
individual is aware and conscious of His spiritual
presence.
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Implied level of spirituality suggests that while
it is not possible to measure actual spirituality,

it is

possible to imply a level of spirituality by the
acknowledged presence of the inner and outer spiritual
disciplines identified by the spiritual masters of the
Christian church.
Spiritual awareness/consciousness is the ability to
be conscious of the spiritual dimensions of human
existence.

It is humanity's ability to transcend one's own

physical being for the task of self-analysis as well as for
the purpose of encountering the supernatural.
Spiritual masters are leaders widely recognised by
the Christian church throughout its history for their piety
and commitment to God.
Spiritual nurture is the process of guiding,
exhorting, and encouraging persons by word and action to
grow in faith and love toward God and neighbor.
Delimitations
The following delimitations were adopted to achieve
the objectives of the

study:

1.

The study was

restricted toacademy seniors.

2.

The study was

restricted toa sample of 20

Seventh-day

Adventist day academies in the United States

with school enrollments of not less than 50.
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Assumptions
1.

It was assumed that the SI dimensions selected

for the study represent fundamental areas of Christian
spirituality.
2.

It was assumed that the SNI dimensions selected

for the study represent fundamental areas of Christian
education by which student spirituality may be nurtured.
3.

It was assumed that Christian education

includes both conversion and spiritual nurture.
Organization of the Study
Chapter 1 provides an introduction and background
to the study, a statement of the problem,

the purposes and

importance of the study, the operational hypotheses, and
definition of terms.

Also included are the delimitations,

assumptions, and an organizational outline of the study.
Chapter 2 presents a review and discussion of
literature related to Christian spirituality and spiritual
nurture in Christian education in order to provide a
theoretical background for the study and a credible basis
for developing the Spiritual Inventory (SI) and the
Spiritual Nurture Inventory (SNI).
Chapter 3 presents a description of the methodology
employed in the study.
sample,

It describes the population and

instrumentation, instrument development procedures,

data collection procedures, and the statistical analyses
adopted.
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Chapter 4 presents an analysis and evaluation of
the results of the study in terms of the stated hypotheses
and the educational administrative implications.
Chapter 5 presents a summary of the study,
conclusions,

implications for Christian educators, and

recommendations for enhancing student spirituality in
Christian schools.

Areas for future research are suggested

at the close of the chapter.
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CHAPTER I I

REVIEW OF LITERATURE
Introduction
This chapter presents a review and discussion of
literature related to Christian spirituality and spiritual
nurture in Christian education in order to provide a
theoretical background for the study and a credible basis
for developing the Spirituality Inventory (SI) and the
Spiritual Nurture Inventory (SNI).

In view of the scope of

literature, the review seeks only to be representative
rather than exhaustive.
Accordingly, this chapter is divided into two
parts.

Part one identifies from the writings of Christian

spiritual masters those dimensions considered fundamental
to Christian spirituality, and examines the principles and
practices within those dimensions.

Part two identifies

from the writings of Christian education theorists
dimensions of Christian education considered fundamental to
nurturing student spirituality, and examines the principles
and practices within those dimensions.
According to the Christian literature reviewed in
part one, a number of dimensions considered important to
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Christian spirituality were identified.

Foster (1978)

convincingly articulated the general consensus among
Christian writers in Celebration of Discipline: The Path to
Spiritual Growth.

He proposed a construct which consisted

of 12 dimensions of spirituality.
While this study adopted the basic dimensional
framework of Foster (1978) as a starting point, it
redefined some of the dimensions and omitted the dimensions
of fasting and simplicity.

Fasting was omitted because of

the virtual rejection of the practice among Adventist young
people, while simplicity was omitted because of the wide
variation of understanding in different parts of the
country.

The 10 remaining dimensions adopted in this study

and which constituted the framework for section one of this
chapter included: meditation, prayer, study, confession,
submission, solitude, service, worship, guidance, and
joyfulness.
According to the Christian education literature
reviewed in section two, a number of dimensions considered
important for nurturing student spirituality were
identified.

Reflecting the collective thought of Christian

education theorists and practitioners, the dimensions
adopted for this study and which constituted a framework
for section two of this chapter included: principal
spirituality, school curriculum,

teaching methodologies,

school discipline, teacher spirituality, worships,
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community outreach, Bible teacher spirituality, weeks of
spiritual emphasis, and Bible classes.
Dimensions of Christian Spirituality
Christian Spirituality
The term "spirituality" does not have a meaning
common to all Christians.

It appears that there is

divergency of thought because spirituality has a number of
dimensions and a broadness of meaning which is difficult to
capture.

Consequently, while the term is useful,

it has

the problem of not being easily defined in a universally
acceptable way.
For the purpose of this study, the working
definition proposed by McGinn and Meyendorff {1985, pp. xvx v i ) was selected as a starting point.
Christian spirituality is the lived experience
of Christian belief in both its general and more
specialized forms. . . .
It is possible to
distinguish spirituality from doctrine in that it
concentrates not on faith itself, but on the
reaction that faith arouses in religious
consciousness and practice.
It can likewise be
distinguished from Christian ethics in that it
treats not all human actions in their relation to
God, but those acts which the relation to God is
immediate and explicit.
According to this definition, Christian
spirituality is a lived experience which is molded by
Christian belief.

It is a response to the divine

initiative of God in Christ, the object of faith, and
involves human actions which draw one into a personal
relationship with God.

Consequently, spiritual people are
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those who recognize the all-pervading presence of God, who
seek to have a personal relationship with Jesus, who commit
themselves to Christian discipleship according to
Scripture, and whose lives demonstrate the leading of the
Holy Spirit.
The effect of entering into this spiritual
dimension, according to Holmes (1980, p. 2), is that one
grows into a closer relationship with God through the power
of the Spirit.

He added, "We are 'unfinished' humans until

we consent to that power of the Spirit and are drawn into a
wholeness of being."

According to Underhill (1937, pp. 56-

57) ,
It is through communion between the finite and
the Infinite, the seeker and the sought, the
creature man and Creator God . . . that the
spiritual life develops in depth and power.
So the question which must be addressed was well
expressed by Holmes (1980, p. 3), "How has Christian
humanity throughout its history understood what it is to
seek God and to know Him?"

Humankind lives in the context

of time and in a world in which the one constant is change.
Consequently, God has revealed Himself in varying ways
throughout history in order to be understood by humans.
Although one's description of his/her personal
encounter varies, there is striking similarity in the
principles of how God "reaches out" to humans and enables
response to the divine initiative.
(1937, p. 39-40),

According to Underhill

"our spiritual life is His affair"
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because, whatever one may think to the contrary, "it is
really produced by His steady attraction, and our humble
and self-forgetful response to it."
But while spiritual life "is His affair," a gift,
which results from His initiative,
a human response.

it nevertheless demands

Tournier (1976, p. 144) argued:

After having created the whole inorganic
world . . . a world blindly and impersonally
subject to Him - God created man in His own image;
that is to say, a personal being, a partner in
dialogue, a being to whom he might speak and who
could answer, to whom he gave liberty, and whose
liberty, refusals and silences He respects, but
whose replies he also awaits.
According to Foster (1978, p. 7), the response called for
is one of placing self before God so that one can be a
recipient of His grace and transformed by His Spirit.

He

argued that such a response is facilitated through a life
of spiritual discipline.

Commenting further, Foster (1978,

pp. 7-8) stated:
God has given us the disciplines of the
spiritual life as a means of receiving His grace.
The disciplines allow us to place ourselves before
God so that He can transform us. . . . The
disciplines . . . put us where He can work within
us. . . . The path does not produce the change; it
only puts us in the place where the change can
occur.
Meditation
The dimension of meditation refers to the practice
of taking time to center the mind on Christ and allowing
Him to speak through the media of Scripture, the natural
world, or the circumstances of life.
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The importance of meditation to spirituality was
underscored in Scripture.

Isaac chose to spend much time

in meditating on the blessings of God (Gen 24:63).
Following the death of Moses, the Lord instructed Joshua:
"Do not let this book of the law depart from your mouth;
meditate on it day and night.

..."

(Josh 1:8).

The first

Psalm calls all people to emulate the "blessed man" by
meditating day and night on the law of the Lord (Ps 1:2).
At the end of Ps 19, David prayed:

"May the words of my

mouth and the meditation of my heart be pleasing in your
sight, 0 Lord, my Rock and my Salvation" (vs. 14).

In the

New Testament, Paul instructed Timothy to meditate on his
instructions and to give himself wholly to them (1 Tim
4:15).
Similarly, many of the spiritual masters in their
writings have attempted to awaken Christians to the
importance of meditation.

Its importance for spiritual

growth is illustrated by their insistence on making special
time available for it each day.
counselled the believer,

Kempis (1949, p. 233)

"Seek a suitable time for thy

meditation, and think frequently of the mercies of God."
Bonhoeffer (1954, pp. 81, 87) suggested that one should
train him/herself to set apart a regular hour for
meditation.

He even stated that "we have a right to this

time, even prior to the claims of other people."

In this

same regard, White (1948, 1:433-434) advised the believer,
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You will receive more strength by spending one
hour each day in meditation . . . than you would
spending many hours and days in studying the most
able authors.
The purpose of spending this time in meditation and
contemplative prayer, according to Merton (1969, p. 32),
was not so much to find God as it was "a way of resting in
Him" whom one had already found.

Resting in him deepens

the consciousness of one's relationship to Him as Lord
(p. 104), and it helps one to be receptive to the presence
of the "hidden action" of His Spirit (p. 48).

Kempis'

(1949, p. 249) emphasis was to focus on Christ with special
attention being given to His passion.

He counselled the

believer:
Let thy contemplation be on the most High, and
let thy supplication be directed unto Christ
without ceasing.
If thou canst not behold high and
heavenly things, rest thou in the passion of Christ
and dwell willingly in His sacred wounds. . . . and
thou shalt find great comfort. . . .
While the focus of meditation for the spiritual
masters was Christ, the literature suggested a number of
mediums which facilitated such a focus.

Lawrence (1982, p.

60) advised that one medium he chose was through a heart of
praise.

He counselled that, irrespective of what one was

doing, one should regularly stop for a few minutes in order
"to praise God from the bottom of our hearts, to
there in secret."

Bonhoeffer

(1954, pp. 81),

enjoy Him
onthe other

hand, emphasized that the period of meditation should be
"devoted to the Scriptures, private prayer, and
intercession."

As if to stress his point he added,

"It has
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no other purpose.

..."

Despite the differing emphasis.

Law (1728, reprinted in Stanwood,

1978, p. 169) suggested

that:
All practices that heighten and improve our
true appreciation of God, all ways of life that
tend to nourish, raise and fix our affections upon
Him are to be reckoned as so many helps and means
to fill us with devotion.
It was apparent that in spite of the benefits of
meditation, there are times, according to Bonhoeffer (1954,
p. 82), "when we feel great spiritual dryness and apathy,
and aversion, even an inability to meditate."

He

counselled that the one who seeks to enter into the inner
regions of spirituality should "not be balked by such
experiences" but should adhere to meditation "with great
patience and fidelity" because "before long God's Word will
come through."

Similarly, Pox (1952, pp. 12-13) urged all

"to wait patiently upon the Lord" irrespective of personal
circumstances, because "there is a promise to you, and the
Lord will fulfill it in you."
In summary, meditation refers to the practice of
taking regular time to center the mind on Christ.

It was

an important feature in Scripture and in the experience of
the spiritual masters.

Meditating through the mediums of

praise, Scriptural contemplation, meditative prayer, and
silence enabled the masters to be more receptive to the
Spirit of God.

Through meditation the masters found

changes in their lives and an increasing desire to move
more intimately into the presence of God.
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Prayer

The dimension of prayer refers to the practice of
maintaining communion with the One who is always present.
It draws a person into the mind of Jesus which brings a
deep sense of need and an ongoing desire to be more like
Him.
The meaning of prayer was variously explained by
the masters.

According to the

Unknown Christian,

The Kneeling Christian, (An

1971, p. 54), prayer was simply "the

turning of the soul to God," an acknowledgment of one's
finitude and need of God.

For Watts (1987, p. 67) prayer

was "a holy conversation maintained between earth and
heaven," between a holy God and sinful people, while for
Underhill (1937, p. 61), prayer was really "our whole life
toward God, our longing for Him."

On the other hand,

Buechner (1973, p. 23) suggested that prayer was talking to
one's self about your one's life situation and believing
"Somebody is listening."

According to Luther (Hillerbrand,

1974, Luther's Works, vol. 52, p. 139), prayer was also to
be understood not only as oral prayer but "everything a
person does in God's word - - hearing, speaking, composing,
and meditating.

..."

It seems that all who have had a close walk with
God have viewed prayer as the main business of their lives.
The Psalms of both Moses (Ps 90) and David (Ps 17, 86, 142)
suggested that prayer was an important part of their
experience.

Its importance for Jesus was illustrated by
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His practice of rising early in the morning for prayer and
meditation (Mark 1:35).

It was important also in the case

for the apostles (Acts 6:4).
The spiritual masters considered prayer to be the
foundation for Christian spirituality.

Bounds (1979,

p. 50) suggested that "no ministry can succeed without much
praying, and this praying must be fundamental, ever
abiding, ever increasing."
Christian (1971, p. 63),

According to An Unknown

"our spirituality and our

fruitfulness are always in proportion to the reality of our
prayers."

Lawrence (1982, p. 79) maintained:

The most holy and necessary practice in our
spiritual life is the presence of God.
That means
finding constant pleasure in His divine company,
speaking humbly and lovingly with Him in all
seasons, at every moment, without limiting the
conversation in any way. (p. 59)
In discussing the purposes of prayer, Lewis (1958)
suggested the opportunity it afforded for praising God.
Bounds (1979, p. 122) believed that spending more time in
prayer would be a means of invigorating "many a decayed
spiritual life," while Whitefield (1987, p. 304) suggested
that prayer provided power to live in greater accord with
the will of God.

Tournier (1976, p. 113), on the other

hand, suggested that while prayer would not deliver one
from their natural tendencies, "it will bring us to
recognize them for what they are, and thus continually to
fresh experiences of grace."
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According to the literature, various approaches to
prayer were employed by the spiritual masters.

Some

emphasized private prayer while others emphasized a prayer
life that was fully integrated into daily living.

Law

(1987, p. 161) advocated the more formal approach to
prayer,

including the act of kneeling, closed eyes, bowing

in silence, reverently addressing God, and adapting prayers
according to one's personal circumstances and state of
heart.

Bounds (1979, p. 63) emphasized the need to meet

with God in prayer earlv each morning.

He argued that "the

men who have done the most for God in this world have been
early on their knees."

He suggested that "if God is not

first in our thoughts and efforts in the morning, He will
be the last place the remainder of the day."

On the other

hand, while Luther (vol. 43, pp. 193, 194) recognized the
need for the more formal approach to prayer, he believed it
was a mistake to think of prayer time as being different
from any other.

People's actions, he said, should unite

people with God when they are involved in their daily
activities.

Like Luther, many of the masters were

continuously in prayer because they viewed prayer and life
as an integrated whole and believed that if prayer was
practiced in this way, it would result in joy and an
increased capacity to love.

Yet in spite of this differing

emphasis, it seems that both approaches are important to
spirituality in that private prayer appears to be a
necessary prerequisite to a fully integrated prayer life.
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In summary, prayer refers to the practice of
maintaining constant communion with the One who is always
present.

It seems that all who have had a close walk with

God have viewed prayer as the main business of their lives.
While the purpose of prayer varied between masters, there
was a common recognition that it was the foundation to all
spiritual vitality and life.

It was an opportunity for

praising God, invigorating spiritual life, providing power
in overcoming temptation, and bringing fulfillment to one's
experience.
Study
The dimension of study refers to the practice of
applying the mind to understanding truth and ultimate
reality.

With Scripture accepted as normative, it involves

concentrated thought and evaluation of all things from a
Christian perspective.
According to Scripture, the need to discover
objective truth is an important aspect of Christian
spirituality.

Jesus emphasized the importance of the

knowledge of Himself when He counselled:
truth and the truth will make you free"

"...

know the

(John 8:32).

Paul

also suggested that transformation and spiritual growth
were in part a function of study.

He urged the believer to

center on those things which were true, honorable,

just,

pure, lovely, and gracious (Phil 4:8) because it enabled

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

27

one to test and understand "His good, pleasing, and perfect
will" (Rom 12:2).
Although reasons varied, understanding truth was
also important to the spiritual masters.

According to

Taylor (1957, p. 193), "reading and hearing the word of God
are . . . instrumental to faith" and "to all other graces
of the spirit."

Watts (1987, p. 81) urged the need to

"maintain a constant exercise of reason and judgment . . .
amidst all the workings of devout exercises."

He added

that the Scriptures were given to guide people in their
inquiries into "the things of . . . everlasting welfare."
For Kempis (1949, p. 213), studying the sources of divine
revelation was a means of wisdom.

He suggested that the

focus of study should be the nature of God revealed in
Christ.

Merton (1969, p. 98) believed that "the spiritual

life needs strong intellectual foundations."
The Bible speaks of a twofold revelation of God:
the revelation in nature (Ps 19:1-2, Rom 1:19-20) and the
revelation of Scripture (1 Kgs 17:13, 2 Tim 3:16-17, Heb
1:1-2).

According to the literature, the spiritual masters

frequently utilized the natural sources of revelation in
their quest to know God.

For example, Lawrence (1982,

p. 86) spent much time seeking God in nature.

"He observed

in each of creation's wonders God's wisdom, His goodness,
and the different characteristics of His power."

Speaking

of the value of the natural world, Dostoevski (1952,
p. 167) counselled:
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Love all God's creation, the whole and every grain
of sand in it. Love every leaf, every ray of God's
light.
Love the animals, love the plants, love
everything.
If you love everything, you will
perceive the divine mystery in things.
Once you
perceive it, you will begin to comprehend it better
every day.
Lewis (1952) argued that the study of human nature might
also be an important means of spiritual growth.

For

example, he suggested that people's natures provide
evidence of a Creator God, yet they also point to the need
for a Savior.
On the other hand, it is clear that Scripture is
the foremost medium for study.

Speaking of its

significance in relation to spirituality, Harkness (1953,
p.

52) commented

Bible."

that "there isno greater book thanthe

It is also clear from one of the prayers of Kempis

(1949, p. 269), that the study of Scripture was very
important to him in his quest for trurh.

He prayed:

I beseech Thee humbly and earnestly, Speak for
Thy Servant heareth.
Let not Moses speak to me,
nor any prophet, but rather speak thou, 0 Lord, who
didst inspire and illuminate all the prophets; for
Thou alone without them canst perfectly fill me
with knowledge, whilst they without Thee shall
profit nothing.
In summary, study rrfers to the practice of
applying the mind to understanding truth and ultimate
reality.

The pursuit of truth through study was admonished

in Scripture and exemplified in the lives of the spiritual
masters.

The masters believed study to be important for

the sake of wisdom and spiritual growth.

The Bible speaks

of a threefold revelation of God: a revelation in nature.
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in human consciousness, and the Word of God.

According to

the literature, the spiritual masters frequently utilized
the natural sources of divine revelation, although, it was
clear that the study of Scripture was regarded as the
primary medium for spiritual growth.
Confession
The dimension of confession refers to the practice
of recognizing one's sinfulness and the need to be
reconciled to God through Christ by the confession of sin.
It also involves a preparedness to forgive others and to
seek forgiveness from those whom one has wronged.
The confession of sin is a predominant theme of
Scripture because it lies at the core of life in Christ.
Scriptural writers have stressed its importance and one
commented:

"He that covereth his sins shall not prosper:

but whoso confesseth and forsaketh them shall have mercy"
(Prov 28:13; c f . 1 John 1:9, Jas 5:16).
Similarly, the spiritual masters believed
confession to be an important feature of spirituality.
example, St. Francis (The Admonitions XXIV, 1964, p. 85)
commented:
A man is a faithful and prudent servant (Matt
24:45) when he is quick to atone for all his
offenses, interiorly by contrition, exteriorly by
confessing them and making reparation.
Being overwhelmed with the love of God, Rowe (1737,
reprinted in Jeffrey,

1987, pp. 103-104) exclaimed:
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Why have I provoked the God on whom my very
being every moment depends? . . . With what words
shall I choose to address thee?
"Pardon my
iniquity, 0 Lord: for it is great."
. . . Wondrous love, astonishing generosity!
Let me never live to repeat my ingratitude. . . .
The importance of confession was also underscored by
Harkness (1953, p. 39).

He stated: "Without repentance

there can be no forgiveness, and without forgiveness no
newness of life."
A number of reasons were offered for its importance
to spirituality.

Harkness (1953, p. 39) suggested that

through confession the heart was made ready to receive God.
He argued that one could not find God until one faced
his/her shortcomings and in humility seeks His forgiveness.
Tournier (1962, pp. 198, 213) underscored the healing
nature of confession by suggesting that repentance is the
divine solution to the problem of human guilt.

Schaeffer

(1972, p. 126) described this process as "freedom from the
bondage of conscience," while Newton (1787, reprinted in
Jeffrey,

1987, pp. 428-429) spoke of it as peace of mind.

For Bonhoeffer (1954, pp. 112-114), on the other hand,
"confession is conversion," a conversion to a new way of
life.

He argued that

In confession the light of the Gospel breaks
into the heart and mind of the Christian believer,
and the life of God portrayed through the cross,
roots out the sin of pride. . . .
In confession
the break-through to new life occurs.
While it was apparent that the masters believed
forgiveness occurred by faith in the righteousness of
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Christ, a number of guidelines important to the discipline
of confession were offered.

St. Alphonsus Luguori (1964,

p. 192) suggested that three things were necessary in true
confession of sin: an examination of conscience, sorrow,
and a determination to avoid sin.

White (1956, p. 38)

added that all confession should be specific, acknowledging
the very sin of which one was guilty.

On the other hand,

Luther (vol. 42, p. 66), suggested that the forgiveness of
God was conditional on the believer's preparedness to
forgive others.

Failing to forgive another, according to

Luther, was like saying,

"0 God, as I am Your debtor, so I

also have a debtor; since I will not forgive him, do not
forgive me."

Schaeffer (1972, p. 85) also added the

guideline that to live a life of freedom from deliberate
sin necessitated "a moment by moment, increasing,
experiential relationship to Christ and to the whole
Trinity."
In summary, confession refers to the act of
recognizing one's sinfulness and the need to be reconciled
with God through Christ.

Scripture and the spiritual

masters readily acknowledge the importance of confession
because it lies at the core of life in Christ.

The

literature also suggested that it prepares the heart to
receive God; restores peace of mind; and provides power to
walk in newness of life.

A number of guidelines offered

for its practice included: listening to conscience, being
sorry for sin, openly acknowledging specific sin, having a
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determination to avoid sin, having a preparedness to
forgive as God forgives, and living in close communion with
Christ.
Solitude
The dimension of solitude refers to an attitude of
mind which continually seeks to be in tune with God.

While

outward solitude refers to times of physical isolation
sought for meditation and prayer, inward solitude refers to
an attitude of mind which is attuned to God irrespective of
time, piace, or circumstance.
In reviewing the devotional literature, the terms
"inward solitude" and "inward silence" were often used
interchangeably by the masters.

For example, the book The

Imitation of Christ (Kempis, 1949) had a section entitled
"On the Love of Solitude and Silence;" while Merten (1969)
and Bonhoeffer (1954) used the terms synonymously.
fact, Bonhoeffer (1954, p. 79) stated:
solitude is silence.

In

"The mark of

. . . Silence is the simple stillness

of the individual under the Word of God."
It is apparent from Scripture that the life of
Jesus was one of continuous "heart solitude."

Whether He

was alone or in the midst of the crowd, His mind was
continually attuned to His Father's voice.

However, it

seemed evident that Christ frequently sought outward solace
for the purpose of cultivating inward solitude.

He not

only sought a solitary place for prayer each morning (Mark
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1:35) but also sought outward solitude prior to commencing
his ministry (Matt 4:1-11), before selecting the 12
disciples (Luke 6:12), on receiving news of John the
Baptist's death (Matt 14:13), and prior to the ordeal of
the cross (Matt 26:36-46).

It would seem from the example

of Christ that inner peace, irrespective of personal
circumstances, was a function of the quiet times spent in
communion with God.
The literature also underscored the importance of
solitude for Christian spirituality.
(1975, p. 23)

For example, Nouwen

proposed that

The movement from loneliness to solitude is the
beginning of any spiritual life because it is the
movement from the restless senses to the restful
spirit. . . .
Do not run, but be quiet and silent.
Listen attentively to your own struggle.
The
answer to your question is hidden in your own
heart.
Also speaking of the value of silence to spirituality,
Isaac of Niniveh (cited in Merton,

1969, p. 33) stated:

If you love truth, be a lover of silence.
Silence like the sunlight will illuminate you in
God . . . Silence will unite you to God himself. .
It appears the importance of solitude is the occasion it
provides for God to commune with the believer.
Although important to spirituality, there appears
co be variations in how it should be practiced.
hand, Kempis (1949, p. 234-235) suggested:

On one

"Enter into thy

chamber and shut out the tumults of the world . . . thou
shalt not elsewhere find so great peace."

By contrast,
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Lawrence (1982, p. 8) emphasized the necessity to
continually "practice the presence of God" in all of life's
activities. He counselled:
Always be aware of God's presence by talking
with Him throughout each day.
To think that you
must abandon conversation with Him in order to deal
with the world is erroneous.
According to Nouwen (1975, pp. 25, 26, 28), listening and
conversing with the world around one's self becomes a part
of the Christian's meditative silence.

He argued:

The solitude that really counts is the solitude
of heart; it is an inner quality of attitude that
does not depend on physical isolation. . . . When
we live with a solitude of heart, we can listen
with attention to the words and the worlds of
others.
It would seem that the emphasis given by Kempis (1949) to
"outward solitude" was not one that Lawrence (1982) or
Nouwen (1975) would disagree with, rather, they would argue
that it was designed to enhance the devotional life needed
for true "inward solitude.”

Whatever the emphasis,

it

seems clear that both are important to the practice of
solitude and to the spiritual life.
In summary, Christian solitude refers to inner
peace of mind that is continually tuned to the voice of
God.

The literature suggested that seeking "outward

solitude"

(place solitude) for personal devotions is

necessary to enhance the practice of "inward solitude"
(heart solitude) during the busy times of life.

The close

connection between solitude and silence suggests that the
main feature of solitude is the act of listening when one
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passes understanding.
Submission
The dimension of submission refers to the general
principle of placing the interests of God and others ahead
of self.

It is primarily concerned with how a relationship

of obedience to God impacts the relationship between the
believer and others.
The biblical teaching on submission centers around
the call of Christ: "If any man will come after me, let him
deny himself, and take up his cross, and follow me" (Matt
16:24).

While obedience to Christ is implicit in this

passage, it is fundamentally concerned with how a
believer's relationship with Him impacts relationships with
others.

The essence of submission in Scripture is best

captured by Christ:
Whoever wants to become great among you must be
your servant, and whoever wants to be first must be
slave to all. For even the Son of Man did not come
to be served but to serve. . . . (Mark 10:43-45)
Accordingly, Scripture does not attempt to
establish a hierarchy of appropriate relationships, but
rather seeks to communicate an attitude of mutual
subordination.

Peter instructed his brethren to be subject

to each other because the grace of God was given only to
those who humbled themselves before others (1 Pet 5:5).
Paul called the Philippians to unity and humility by
stating ". . . i n lowliness of mind let each esteem the
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other better than ourselves" (Phil 2:3).

He similarly

instructed the Ephesians: "Submit yourselves one to another
in the fear of God" (Eph 5:21).
The literature also suggested that the practice of
submission was an important feature of Christian
spirituality.

For example, Kelly (1957, p. 48) commented

that Christian commitment entailed "complete obedience,
without any reservations," and he called believers to
commit their lives in "unreserved obedience to Him."
According to the Letters of Newton (1787, reprinted in
Jeffrey,

1987, p. 444), the Christian life necessitated

"that much within us and much without must be resisted."
He argued that
We must learn to cease from depending upon our own
supposed wisdom, power, goodness, and from selfcomplacency and self-seeking, that we may rely upon
Him whose wisdom and power are infinite.
White (1956, pp. 79-80) also underscored its importance by
suggesting that submission strengthened a person's
spiritual nature.
Two prerequisites for Christian submission seem to
stand out in the literature.

Bonhoeffer (1954, p. 109)

spoke of "the faithfulness with which a man serves Jesus
Christ."

This suggests? that genuine submission and self-

sacrifice for others is dependent upon the degree to which
Christ's life of submission is the focus of one's life.
Merton (1969, p. 92) spoke of the need for "serious and
humble prayer, united with mature love.

..."

He argued
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that through a sincere prayer life one would manifest a
"spirit of sacrifice and concern for others that is
unfailingly generous.

..."

It appears that Christian submission manifests
itself in a variety ways.

With respect to God, Law (1728,

reprinted in Stanwood, 1978, p. 47), stated:
He is devout who lives no longer according to
his own will or
the way and spirit of the world,
but to the sole
will of God; he considers God in
everything, serves God in everything, makes all the
parts of his common life aspects of his worship by
doing everything in the name of God and according
to such principles as are conformable to his glory.
With respect to other people, Bonhoeffer (1954) suggested:
"Look upon yourself as inferior to all" (p. 97); "To serve
our brother, to please him,
way of self-denial,

allow him his due . . .

the way of the Cross" (p. 118).

is

the

For

Calvin (1952, p. 29), Christian submission implied seeking
the good of everyone without exception, even though the
majority were very undeserving when judged according to
their own lives.

He argued:

We must not think of man's real value, but only of
his creation in the image of God to which we owe
all possible honor and love.
Yet this general principle of placing the interests
of others ahead of self did not deny the importance of
self-interest for example in caring for one's physical,
emotional, and spiritual development and self esteem in
order to allow a sense of the possibility of being used in
God's service.
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In summary, submission refers to the general
principle of placing the interests of God and others ahead
of self.

The biblical teaching of submission centers

around obedience to God and self-sacrificial love to all
people.

The masters, in recognizing the importance of

submission to Christian spirituality,
primary prerequisites:

identified two

the centrality of Christ in the life

and an earnest prayer life.

The literature suggested that

submission to God entailed: considering Him in everything,
serving Him in everything, and doing everything in His name
and for His glory; while submission to others entailed:
kindness, trust, respect, humility, and fairness.
Service
The dimension of service refers to the practice of
serving others with humility as a personal response to the
grace of God.

It is a consciously chosen course of action

and is for the most part a secret work.
The importance of Christian service as a dimension
of spirituality is underscored throughout Scripture,
especially in the ministry of Christ.

Notwithstanding the

need to emulate Christ's example (Matt 20:25-28), Paul
suggested that Christian service should be a loving
response to the grace of God.

He believed that in view of

God's mercy, people should offer themselves in service to
Him (Rom 12:1).

Elaborating further, Paul argued the need

to serve others with sincerity, to honor and respect all
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people, to practice hospitality, to show goodwill to
enemies, to empathize with those who hurt, and to serve
humbly those society despises (Rom 12:12-18).
The importance of Christian service as a dimension
of spirituality was underscored throughout the literature,
although perspectives of purpose varied between spiritual
masters.

Merton (1964, p. 89) commented that Christians

were called to serve for the purpose of meeting human
needs.

He stated that "Christian charity is meaningless

without concrete and exterior acts of love."

Emphasizing

another perspective, Schaeffer (1972, p. 87) argued that
Christians were called to serve tc demonstrate the
existence of a loving God.

According to St. Francis (II

Cel. 175, reprinted in Hermann,

1964, pp. 44-45), Christian

service provided opportunity for sharing the Gospel.

He

argued that through the demonstration of love recipients
might be lead to an acceptance of Christ.

White (1956,

p. 80) suggested that Christian service nurtured
spirituality in the one who serves.

She argued that the

only way a Christian grew in grace and humility was by
engaging in service.

In spite of the differing emphases,

it seems that each purpose represents another aspect of the
call to discipleship.
It seemed from the literature that Christian
service entailed a recognition that service was work
performed on behalf of God and for the purpose of meeting
the needs of others.

With respect to the first, Kelly
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(1957, p. 102} suggested that social concern was a Godinitiated work for the world.

Yet he argued that such a

work was "made special and emphatic and unique,
particularized in each individual or group" who was
sensitive to the love of God.

With respect to the second,

Bonhoeffer (1963, p. 8), prior to his imprisonment by the
Gestapo, wrote:
and die."
one of

"When Christ calls a man, he bids him come

It seems that his view of Christian service was

unreserved giving to others in response to Christ.

It was apparent in The Cost of Discipleship that Christian
service was not something to be paraded, rather its virtue
is only realized when it was performed as a non-public work
(p. 143).

He stated,

hidden work."

"The genuine work of love is always a

Taylor (1957, p. 353) captured the nature of

this work when he commented:
Love to be concealed and little esteemed: be
content to want [lack] praise, never be troubled
when thou art slighted and undervalued. . . . "
Dietrich Bonhoeffer's Life Together (1954) and
Henry Nouwen*s Reaching Out (1975) identified ways
Christian service might be manifested.

First, both authors

spoke of the importance of "listening" to the "stories" of
people (Bonhoeffer, 1954, p. 97; Nouwen, 1975, p. 75).
They suggested that the greatest need of many was the need
to be heard by one who showed empathy.

Bonhoeffer (1954)

spoke of "active helpfulness" as an important service for
the Christian community.

"Active helpfulness" necessitated

allowing one's self to be interrupted by God.

He stated:

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

4 1

God will be constantly crossing our paths and
canceling our plans by sending us people with
claims and petitions, (p. 99)
Commenting in this same regard, Nouwen (1975, pp. 36, 37)
quoted a former professor:
You know, . . . my whole life I have been
complaining that my work was constantly
interrupted, until I discovered that my
interruptions were my work. . . . Our interruptions
are in fact our opportunities. . . .
Second, Christian service might be manifested
through practicing personal and corporate intercessory
prayer.

Bonhoeffer (1954) argued that the only way a

person might reach another was through the Holy Spirit.

He

believed that intercessory prayer was "the purest fcrm of
fellowship" (p. 88).
Third, Nouwen (1975) maintained that Christian
service might be manifested by the practice of converting
one's hostilities into hospitality (p. 46), "a reaching out
toward our neighbor whereby we perceive life as a gift not
to possess but to share"

(p. 78).

He maintained that

reaching out in hospitality toward another entailed:
helping, serving, caring, guiding, and healing.

It meant a

life of giving and sharing.
In summary, service refers to the practice of
serving others with humility as a personal response to the
grace of God.

The importance of Christian service as a

dimension of spirituality was underscored in Scripture and
the literature, although perspectives of purpose varied
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between spiritual masters.

It appeared also that the

nature of Christian service entailed recognizing it first
as the work of God in the world and second as giving one's
self for others.

A number of ways Christian service could

be manifested included: "listening" to the "stories" of
people; practicing personal and corporate intercessory
prayer; and converting hostility into "hospitality."
Worship Celebration
The dimension of worship celebration refers to the
practice of joining a community of believers as a response
to God's love and entering into His presence with
reverence, praise, and adoration.
Throughout the literature,

the meaning of worship

was defined either from the perspective of an individual's
response to God or a corporate response.

For example,

Ferre (1951, p. 15) defined worship as an individual
believer's whole life response to God.

He suggested that

"worship is the baring of one's whole life unto God" and he
added that "worship is not only the occasional standing on
holy ground but the constant living on it."

On the other

hand, Kelly (1957, p. 71) defined worship in the broader
context of corporate fellowship by suggesting that worship
is the community of believers gathered together for the
purpose of collectively expressing their love for God.
recognizing this twofold view of worship, Massey (1985,
p. 103) convincingly argued that both perspectives was
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necessary for authentic worship identified in Scripture.
He argued that while worship might be viewed as a personal
response to an encounter with God, an added dimension was
given to the experience when believers celebrated together.
He stated:

"Authentic worship of God leads a person into

community celebration" where "worship celebrates the God of
a community, the God who is Father of the human family."
Scripture is replete with examples of God calling
His people to worship Him.

The first four commandments

call people to worship God, to reverence His holy name, and
to worship Him as Creator and Lord (Exod 20:3-11).

The

Psalmist calls all to worship God whose majesty is observed
throughout creation (Ps 66:4) to "worship the Lord in the
splendor of His holiness"

(Ps 96:9).

Jesus stated: "The

true worshipers will worship in truth and spirit"

(John

4:23) .
The literature often alluded to the connection
between worship celebration and spirituality.
Steere (reprinted in Harkness,

According to

1953, pp. 36-37), corporate

worship was needed if believers were to grow in their
understanding of the nature of love.

He argued that "inner

growth" was in part a function of active participation in
the religious life of the believing community.

Saliers

(1984, p. 37) argued that insofar as worship was an
expression of thanks for the gift of love, it spoke to a
deep human need.

He suggested that a life devoid of
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gratitude became incapable of receiving gifts and
eventually of giving gifts.
It seems from the literature that authentic
corporate worship is contingent on two features.
authentic worship focuses on Christ.

First,

Bonhoeffer (1954,

pp. 21, 39) suggested that with Christ as the central focus
of warship, the Christian community became united.

Second,

authentic worship is dependent on the practice of prayer.
According to Nouwen (1975, p. 112), the community of
believers "is created as weli as expressed" through the
medium of prayer.

He suggested that prayer was "the

language of the Christian community."

He argued:

When prayer is no longer its primary concern,
and when its many activities are no longer seen and
experienced as part of prayer itself, the community
quickly degenerates into a club with a common cause
but no common vocation. . . . Prayer is first of
all the realization of God's presence in the midst
of his people and, therefore, the realization of
the community itself.
The literature also suggested a number of benefits
that could be derived from Christian worship.

Kelly (1957,

p. 75) suggested that it leveled cultural, educational,
national, and racial differences.

Steere (in Harkness,

1953, pp. 40-41) suggested that corporate fellowship
fostered social consciousness, helping the believers to be
mindful of their responsibility to care for others.

Steere

(in Harkness, 1953, p. 42) also believed that corporate
fellowship nurtured private devotional life.

In contrast

to Lawrence (1982, p. 29), who believed that the believer
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must first sense the reality of God's presence in daily
life before being aDie to sense the reality of God's
presence in corporate worship, Steere (1953) argued that
the believer gained faith and courage from corporate
worship which fostered a desire for greater personal
communion with God.
In summary, worship is both an individual and a
corporate response to God's love and to His call to enter
into fellowship.

Scripture is replete with examples of God

calling His people to worship while the literature often
alluded to its importance in relation to spirituality
growth.

It seems that authentic corporate worship is

contingent on two features:
practice of prayer.

focusing on Christ and the

The literature also suggested a number

of benefits of corporate worship: it leveled cultural,
educational, national, and racial differences;

it provided

joy and fulfillment; it fostered social consciousness; and
it nurtured the devotional life.
Guidance
The dimension of guidance refers to the practice of
seeking God's will in the decisions of life.

It is the

practice of being receptive to divine guidance through
Scripture and/or other avenues through which God may
communicate His will.
Scripture regards faith in providential guidance as
fundamental in the divine-human relationship.

The Psalmist
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as
recorded:

"I will guide thee with mine eye" (Ps 32:8); "He

will be our guide even unto death"

(Ps 48:14);

guide me with thy counsel" (Ps 73;24).

"Thou shalt

Concerning the

restoration of Jerusalem, Isaiah stated: "The Lord will
guide you always" (Isa 58:11).

Jesus described the nature

of His Father's care for His people by using the image of a
good shepherd.

He stated:

He calls his own sheep by name and leads them
out.
When he has brought out all his own, he goes
on ahead of them, and his sheep follow him because
they know his voice. (John 10:3, 4)
From these and other biblical declarations the Bible speaks
plainly about the need for the believer to trust in the
promise of divine guidance in daily experience.
The literature underscored its importance to
spirituality by suggesting that a believer's faith and
obedience were functions of a relationship with Christ.
For example, Calvin (1952, p. 24) suggested that a true
relationship with Christ manifested itself in surrender to
the guidance of the Holy Spirit.
reprinted in Jeffrey,

For Newton (1787,

1987, p.435), faith in the divine

will seemed to be a reality in his life.

In one of his

Letters, he stated:
Let me have his presence and his Spirit, wisdom to
know my calling, and opportunities and faithfulness
to improve them; and as to the rest. Lord, help me
to say: "What thou wilt, when thou wilt, and how
thou wilt."
Its importance was underscored in a number of other
ways.

For example, according to Augustine (cited in
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Geisler, 1982, pp.

143-145), the Holy Spirit was the source

of love and faith;

lead to salvation; and justified,

regenerated, and sealed the believer in Christ.

For Newton

(1787, reprinted in Jeffrey, 1987, p. 433), the Holy Spirit
served to protect.

He stated:

We cannot be safe, much less happy, except in
proportion as we are weaned from our own wills and
made simply desirous of being directed by his
guidance.
According to Schaeffer (1972, pp. 69, 71), the Holy Spirit
was "the agent of the power and the person of the glorified
Christ."

He also suggested that true spirituality was not

achieved in one's own energy, but rather by means of the
work of the Holy Spirit in one's life.
The literature also spoke of a number of media by
which the Holy Spirit guided the believer.
Smith (1970, p. 67),

According to

the Spirit guided through Scripture,

through the providential circumstances of life, through
convictions of personal judgment, and through the inner
impressions on people's minds.

Yet to recognize and

interpret the will of God, she argued the need to use
principles of Scripture as the normative guide.

Stanley

(1985, pp. 51-54) added that it was also important for
there to be basic harmony between the various media.
argued that the

He

directives of the Holy Spirit would always

harmonize with themselves.
In summary, this dimension refers to the practice
of seeking God's will in the decisions of life.

In
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Scripture and the literature, providential guidance was
seen as an important element of Christian spirituality.

A

believer's faith and obedience to the Holy Spirit were
viewed as a function of a relationship with Christ.

The

literature identified a number of media by which the Holy
Spirit guided the believer: Scripture, circumstances of
life, personal judgment, and inward impressions; but
suggested that interpreting the will of God required
harmonizing the media and viewing Scripture as normative.
Jovfulness
Joyfulness refers to a believer's spontaneous
response to the gracious provision of God.

It; is

characterized by love, happiness, and a spirit of
thanksgiving for the gift of salvation in Jesus and the
abundant blessings of life.
The joyful response of the believer is often
alluded to in Scripture.

The Psalmist frequently called

believers to express their joyfulness in the Lord (Ps 66:1;
81:1; 95:1; 100:1).

Isaiah also underscored the promise of

joy to those who remained true to the covenant of Yahweh
(Isa 56:6-7).

Although Paul often spoke of the cross-

bearing nature of Christianity, he also recognized the life
of joyfulness found in the gospel.

He counselled the

Philippian believers:
Rejoice in the Lord always.
I will say it
again: Rejoice!
. . . The Lord is near.
Do not be
anxious about anything, but in everything, by
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prayer and petition, with thanksgiving.
4:4-7)

. . . (Phil

According to the Westminster Cathechism. "The chief
end and duty of man is to love God and to enjoy Him
forever."

For Schaeffer (1972, pp. 91, 95), the

relationship with Christ should be a source of

real joy.

He stated: "We are not called to serveGod just any
to know joy and peace in believing."

way but

White (1956, p. 115)

made the observation that the life of the believer should
witness to the joyfulness of Christian

living. She

suggested that such a life should be a

naturaloutgrowth of

an authentic relationship with Christ.

In one of his

Sermons, Wesley (1785, reprinted in Jeffrey,

1987, p. 224)

suggested that many sorrow because they were "aliens from
the commonwealth of Israel."

He argued that when the

Comforter enters into the heart of the believer, his/her
joy will be full.
Christ . . .

He stated that "we joy in God through

by whom we have access into grace."

According to the literature,

joyfulness was also a

central feature in the lives of the spiritual masters.
Kempis (1949, p. 246) overflowed with the desire always to
praise God in response to "the spiritual refreshments of
the soul" which God bestowed on him.

He stated:

0! if no other duty lay upon us but to praise
the Lord our God with our whole heart and voice!
Oh! if thou never hadst need to eat or drink, or
sleep, but wert always able to praise God, and to
give thyself to spiritual exercises alone. . . .
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According to Celano (cited in Hermann, 1964, p. 43), the
life of Francis was filled with joy.

He observed that in

the midst of his greatest suffering he remained filled with
joy.

He exclaimed in admiration:
0 martyr and martyr, who smiling and rejoicing
most willingly put up with what was most bitter and
most difficult to bear.
(I Cel. 107)

The life experience of Lawrence (1982, p. 72) was very
similar.

Practicing the presence of God filled him with a

sense of joy.

He remarked:

Experiencing the unceasing presence of God,
gives me such contentment and joy, that I sometimes
feel compelled to do rather childish things to
control it. (p. 37)
While the dimension of joyfulness might be seen as
a response to the spiritual life in Christ,

it appears that

three major aspects undergird the life of joy.

First,

Nouwen (1975, p. 103) identified one aspect as "the prayer
of the heart."

He suggested that the prayer of the heart

gave the believer "an immense joy and unspeakable
experience of God's presence."

Second, Smith (1970,

p. 147) identified another aspect as "the joy of
obedience."

In her book The Christian's Secret of a Happy

Life, she argued that joy resulted from obedience to
Christ.

She maintained that without obedience to the will

of God, joy was "hollow and artificial."

A third aspect

which undergirds the life of joy was the practice of loving
service.

In an interview, Mother Teresa (cited in

Feistritzer,

1976, p. 30) suggested that it was with joy
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that one must contact Christ under the mask of wretchedness
and poverty because "joy is love."

She added: "Joy is a

prayer; joy is strength; joy is a net of love in which you
can catch souls."

Similarly, Tournier (1976, p. 51)

suggested that love was the meaning of all human adventure.
He argued that the instinct to love, to give oneself in
service to others was a source of joy.
In summary, joyfulness refers to a believer's
response of love, happiness, and thanksgiving for the
gracious provision of God.

It is an important aspect of

Christian spirituality because it should be a spontaneous
response to a believer's life in Christ.

Joyfulness was an

important feature in the Psalms and in the writings of
Paul.

The literature also provided examples of the masters

whose lives were a continual testament of joy.

While the

dimension of joyfulness may be seen as a response to the
spiritual life in Christ, it appears that prayer,
obedience, and loving service, undergird the life of joy.
Dimensions of Student Spiritual Nurture
Spiritual Nurture
Spiritual nurture should foster a personal response
and commitment to Christ and cultivate a relationship with
Him which results in Christian growth.

According to Flynn

(1985) and Stone (1985), it was a process which took place
in partnership with the Holy Spirit and through prayer,
Scripture, worship, and service.
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In Christian Nurture, Bushnell

(1947, p. 4) argued

"that the child is to grow up a Christian, and never know
himself as being otherwise."

Contrary to what was commonly

assumed, Bushnell argued that a child should not be left to
grow up "in sin" with a view to being converted at a mature
age, but rather, should be taught what was good from the
earliest years.

Commenting on the importance of spiritual

nurture, he stated,

"Teaching is to be that which feeds

growth, not that which stirs revolution"

(p- 328).

While

much of the literature today generally supported Bushnell's
contention, some theorists have argued that Christian
education entails the work of both conversion and nurture
(Ozment, 1956, pp. 200-213).
This study took the position that Christian
education included both conversion and spiritual nurture.
While conversion is a focal point, the work of spiritual
nurture following the initial commitment to Christ was the
essential concern of this study.
The framework for the discussion of each dimension
that follows includes: a definition;

the importance of the

dimension in nurturing spiritual growth; the nature,
philosophy, and goals of the dimension; and the principles
and practices within the dimension which are likely to
nurture and enhance student spirituality.
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Principal Spirituality
Principal spirituality refers to the depth of
relationship the educational administrator has with Jesus
Christ and the extent to which he/she assumes the role of
spiritual leader in the school.

Further, it is defined as

the degree to which the principal exemplifies a life of
devotion to God, leads faculty and students into an
intimate fellowship with Christ, and adopts leadership
strategies which enhance Christian growth.
The importance of the leadership role as a
facilitator of spiritual growth permeated the literature.
According to Sanders (1980, p. 19), "the overriding need of
the church . . .

is for a leadership that is authoritative,

spiritual, and sacrificial."

He argued that the church has

always prospered when there were strong spiritual leaders
who "expected and experienced the touch of the supernatural
in their service."

Similarly, Engstrom (1983, pp. 35-36)

commented that "the Body of Christ" was strengthened
immeasurably through the "spiritual gift" of Christian
leadership.

He suggested that the Christian leader had an

important spiritual role within "the Body of Christ" which
involved leading and guiding others into an intimate
fellowship with Christ.
The nature and philosophy of this Christian
leadership role was discussed as a function of the call of
God, servanthood, followership, transformation, and a
leader's prayer life and Holy Spirit empowerment.

The
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first aspect considered whether Christian leadership was a
function of birth, circumstance, or "the call of God."

In

addressing this question, Sanders (1980, pp. 30-32)
suggested that Christian leadership was not so much a
function of birth (Great Man and Traitist Theory), or
circumstantial fate (Situational Theory), or the
cultivation and development of skills (Learning Theory),
but rather a function of "the call of God."

While Sanders

did not deny the significance of these theories, he argued
that spiritual leadership and authority were explained more
in terms of "a gift of the Spirit" given in response to
personal commitment than on the basis of naturalistic
factors.

It would seem that when a person responded in

personal commitment to the Lord, the Holy Spirit called and
directed according to a person's spiritual gift for the
benefit cf building up "the Body of Christ."
The second aspect of leadership described in the
literature was the servanthood nature of Christian
leadership.

In contrast with the concept of "upward

mobility" (Presthus, 1962) found in general leadership
literature, Christian leadership, according to Greenleaf
(1977), was "a call to servanthood".

He stated:

A new moral principle is emerging which holds that
the only authority deserving one's allegiance is
that which is freely and knowingly granted by the
led to the leader in response to, and in proportion
to, the clearly evident servant stature of the
leader, (p. 10)
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Engstrom

(1983, p. 5 8 ) added that "tolead is to serve,

and

to serve

is to become the servant of those one is leading."

He later implied that to be a servant was to pattern one's
life after Christ.
A third aspect was the followership nature of
Christian leadership.

While Lipham (in Cunningham &

Gephart, 1973, p. 6) suggested that leadership was a
function of forcible domination and coercion,
Cunningham & Gephart,

Getzels (in

1973, p. 16) argued that "leadership

depends on followership," and that it was a function of
"cooperation and mutuality" between leader and follower.
Similarly, Burns (1978, p. 19) defined leadership as
Leaders inducing followers to act
that
represent the values and the
wants and needs, the aspirations and
of both leaders and followers. . . .
unlike naked power-wielding, is thus
from followers' needs and goals.

for certain goals
motivation, the
expectations
Leadership,
inseparable

A fourth aspect was the transformative nature of
leadership.

Burns (1978, p. 20) identified this aspect as

"transforming leadership."

He maintained that such

leadership occurred when, through interaction,

leaders and

followers raised one another to higher levels of motivation
and morality.

He identified various names which were often

used to describe such leadership: elevating, mobilizing,
inspiring, exalting, uplifting, preaching, exhorting,
evangelizing.

Bennis & Nanus (1985, p. 17) added that such

leadership "instills within employees commitment to
change."

It appears that this view might have important
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implications for Christian educational leaders (principals)
when considering the ways in which leadership could impact
the spiritual lives of young people.
A final aspect, according to the literature, was
that the power of Christian leadership in nurturing
spiritual growth was a function of a leader's prayer life
and Holy Spirit empowerment.

According to Lall & Lall

(1979, p. 50), a leader needed to be "a man of prayer," "a
man who is in-touch with God."

Sanders (19S0, p. 112)

suggested that spiritual leadership could be exercised only
by Spirit-filled men.

In fact, he commented that while

other qualifications were important,

"to be Spirit-filled

is indispensable" to effective spiritual leadership.

He

asserted:
The spiritual leader influences others not by
the power of his own personality alone but by that
personality irradiated, interpenetrated, and
empowered by the Holy Spirit.
Because he permits
the Holy Spirit undisputed control of his life, the
Spirit's power can flow unhindered through him to
others, (p. 33)
It would seem, then, that the ability of Christian leaders
to impact the spiritual lives of young people is in direct
proportion to their practice of tapping into the eternal
source of power in the person of the Holy Spirit.
The literature suggested that a school principal
was able to nurture student spirituality in a variety of
ways.

First, Grissen (1981/82, p. 4) observed that a

principal's interaction with and concern for the spiritual
growth of faculty had a direct bearing on the level of
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school spirituality.

In an editorial on the impact of

Christian education, she commented on the Christlike
environment of a school she visited.

She noted:

"There was

a caring concern, a kindly compassion that permeated the
atmosphere."

She suggested a reason for this

distinctiveness was due primarily to the nurturing
leadership style of the principal.
Second, Jaqua (1972) suggested that the life and
actions of the principal which "exemplify the spirit of
devotion to God" was a key to spiritual direction in a
Christian school.

He stated:

The Christian school must have leaders who are
dedicated to God and have a personal Christian
experience that expresses the fruit of the Spirit.
Jaqua (1972) argued that it was one thing for the leader to
have the appropriate Christian certification but quite
another for the leader to qualify in the area of spiritual
leadership.
Third, Loveless (1984, p. 46) implied that
impacting the spiritual lives of students was also
dependent on the principal's visibility in chapel worships,
in resident hall worships (in boarding schools), and by a
willingness to be actively involved in the spiritual life
of the campus.

He added that principals'

influence was

also contingent on their ability to clearly articulate
personal convictions in committees and in private
conversations when matters of lifestyle, values, and
spiritual life were at issue.
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Fourth, McDermott (1975, p. 49) suggested that
principals could nurture student spirituality by sharing
with students their personal experiences of spiritual
journey.

He argued that the act of sharing openly with

students would not only bond both parties in a mutual quest
for greater spirituality but would also provide students
with the clearest evidence of a principal's walk with the
Lord.

It would seem, then, that as students see and hear

the spiritual journey of another, they grow in their
understanding of their own spiritual journey.
Finally, Bennis fit Nanus (1985) and Morphet, Johns,
fii Reller (1982) discussed a number of strategies of
leadership style.

In a study of 90 leaders, Bennis fit Nanus

(1985) discovered four areas which were fundamental to
effective leadership:

(1) vision which provided an

organization with a sense of purpose and direction;
(2) communication which creates meaning for personnel and
helps them become aligned to organizational goals;
(3) trust which ensures accountability, predictability, and
reliability; and (4) personal initiative which manifests
itself in enthusiasm for people, spontaneity,
and a willingness to learn from others.

imagination,

Similarly, Morphet

et a l . (1982) suggested that initiating change was
dependent on a number of important leadership principles.
They included; democratic leadership style; a strong sense
of group belongingness; satisfaction of individual needs;

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

open environment of communication without fear of reprisal;
and participation in goal setting, implementation, and
evaluation.
In summary, the principal's spirituality refers to
the depth of relationship the principal has with Christ and
the extent to which he/she assumes the role of spiritual
leadership in the school.

The nature and philosophy of

Christian leadership was discussed as a function of five
aspects: the call of God, servanthood, followership,
transformation, and prayer life and Holy Spirit
empowerment.

The literature suggested that a school

principal was able to nurture student spirituality in a
variety of ways: nurturing faculty spirituality,
exemplifying a life of devotion to God, visibility and
involvement in the spiritual life of the school, sharing
personal experiences of their spiritual journey with
students, and adopting a number of leadership strategies
which will specifically enhance spiritual growth.
School Curriculum
The school curriculum, according to Chadwick (1982,
p. 82), may be defined narrowly as the courses offered, or
broadly as all the experiences offered, or the particular
experiences of a given student while in school.

Similarly,

Akers and Moon (1980, p. 20) defined curriculum in terms of
the formal curriculum,

that which is taught through formal

course work, the informal curriculum, that which is taught
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through learning experiences which are not part of the
formal curriculum, and the hidden curriculum, which is
taught unintentionally through either the formal or
informal curriculum.

These divergent definitions highlight

the broad range of the school curriculum to the educative
process.

From a Christian perspective it underscores the

importance of the curriculum as a primary medium of student
spiritual nurture.

It suggests that every facet of the

educative process has the potential for enhancing a
student's relationship with Christ.
Before attempting to identify from the literature
the primary ways by which curriculum enhanced student
spirituality, it should be noted that there were educators
who argued against the idea of a Christian curriculum.
Hirst (1974, p. 77) stated that Christian education was a
contradiction in terms.

He argued:

In particular, there has now emerged in our
society a concept of education which makes the
whole idea of Christian education a kind of non
sense.
From this point of view, the idea that
there is a characteristically or distinctively
Christian form of education seems just as much a
mistake as the idea that there is a distinctively
Christian form of mathematics, of engineering, or
of farming.
Hudson (1973, p. 189) also argued that Christian schools
often treated religious instruction as a separate
identifiable part of the curriculum,

thereby implying that

religious education did not extend to the rest of the
curriculum.

Advocates of Christian education were also

well aware of these problems.

The R t . Rev. Mark J. Hurley
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(1966, p. 102), in a commentary on the "Declaration on
Christian Education" of Vatican Council II, made a forceful
plea for a reappraisal of Catholic education which had
"mimicked their secular counterparts, credit for credit,
course for course, without the pervasive influence of the
Catholic mind."

He raised the pointed question,

"If there

be no specific difference, then why and wherefore the
Catholic college?"
In response to this question, Christian educators
argued for the distinctive nature of the Christian school
on the grounds that spiritual nurture was not merely
confined to the content of a particular course of study but
rather it penetrated the whole educative process.

Thiessan

(1985, pp. 48-50) explained this by emphasizing the
importance of the role of "presuppositions," or "first
order principles" in the curriculum.
They influence belief systems subjectively by way
of interpreting reality. . . . The relationship
between first premises and the rest of scientific
knowledge cannot be represented in terms of logic,
but it is nonetheless significant.
These first
premises are acquired unconsciously via the
language a child learns or by the unconscious
imitation of adults.
Similarly, Knight (1980, pp. 195-196) argued that
Authentic and viable curricula must be
developed out of and be consistent with their
metaphysical and epistemological bases.
It is
therefore a foundational truth that different
philosophical approaches will have different
curricula.
Knight (1980) also pointed out that Christian curricula
should not be a readjustment or an adaptation of secular
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curricula but rather should reflect the unique character of
Christianity.
The literature suggested four important
propositions of Christian educational philosophy essential
for Christian nurture which should undergird all curricula.
The first was the concept that "all truth is God's truth."
Initially put forward by Augustine in Christian Education
and subsequently developed by Gaebelein,

this proposition

suggested that all truth in the Christian curriculum,
whether it dealt with nature, man, society, or the arts,
must be seen in proper relationship to Jesus Christ as
Creator and Redeemer

(Gaebelein,

1968, p. 22).

A second proposition was that the Bible, as the
inspired revelation of God, was the foundational and
contextual document of the Christian curriculum.

While

much truth existed outside Scripture, no truth existed
outside the metaphysical framework of Scripture.

Holmes

(1975, p. 26) argued that the teaching authority of
Scripture provided an interpretive framework of how
everything related to God.
A third proposition was that the integration point
for all Christian educational effort was Jesus Christ.
According to Walworth (1981, p. 286), Christ should be the
center of the Christian curriculum.

Walworth (1981) argued

that because Christianity was Christ, the Christian
curriculum must be centered on Him if the goal of
Christlikeness was to be realized.

If anything took the
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place of Christ as the central focus, then it was likely
that the school had lost its Christian perspective.
The fourth proposition was that the nature,
condition, and needs of the student should be the focal
point of the curriculum and the educational process.
According to Sanderson (1979, p. 16), the curriculum should
reflect the redemptive nature of Christian education where
every student was viewed as having infinite worth before
God, and where the greatest need of each student was to
enter into a saving relationship with Jesus Chrisr.
In summary, the school curriculum encompasses the
whole educative process: the formal curriculum,
informal curriculum, and the hidden curriculum.

the
Every

facet of the curriculum has the potential to enhance
student spirituality.

Some educators believe Christian

education to be a contradiction in terms.

Alternatively,

Christian theorists have emphasized the broader nature of
the curriculum as well as the distinctive nature of
Christian philosophical presuppositions which penetrate the
whole educative process.

Accordingly, theorists identified

and discussed four presuppositions essential for Christian
nurture.

They included: all truth is God's truth; the

Bible is the foundational and contextual document of the
curriculum; the integration point for all Christian
educational effort is Jesus Christ; and the nature,
condition, and the needs of the student should be the focal
point of the educational process.
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Teaching Methodology
Teaching and learning methodology, according to
Byrne (1977, p. 185), included "those devices and processes
which facilitate the teaching-learning process, culminating
in knowledge, habits, attitudes, and ideals."

Haburn

(1981, p. 179) suggested that
methods are instruments (tools, vehicles,
activities, or processes) that a teacher utilizes
in leading a student through a learning experience
that causes the learner to change and grow.
It would seem that if teaching methodologies are
the means for the acquisition of knowledge, attitudes, and
skills, and for bringing about change and growth in the
learner, then they are of special importance for the
Christian educator.

According to Sanner & Harper (1978,

p. 187), methods were the means for understanding and
communicating the content of "truth."

Byrne (1977, p. 191)

stated:
The aim of Christian education is to see God
revealed; the goal of Christian education is to
qualify man to reveal God.
Method is the means by
which these are accomplished.
While there were differences in opinion among secular
educators regarding the relationship of method and
curriculum (content) and which was of greater importance in
the educational process, Christian educators advocated the
importance and inseparability of the two aspects.

They

regard both as integral to meeting the goal of Christ-like
character (Bryne, 1977, pp. 185, 191).
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Yet it was clear from the literature that before
the methodological devices or instruments bring the desired
change and growth, it was necessary to recognize that they
must be consistent with the educational presuppositions of
the teaching and learning context.

According to Priester

(1966, pp. 61-62),
The educator faces the ever-persisting problem
of selectivity of ideas and descriptions that are
deemed by him to be true and worthy of commitment.
Therefore, any valid theory and practice of
Christian education must take into account
philosophy as well as other disciplines that deal
significantly with the human scene.
The goal of the more traditional philosophies was
the transfer of cognitive knowledge with much emphasis on
indoctrination, memorization, drill, and testing for
learned facts.

By contrast,

the goal of the more modern

philosophies was to enable the student to gain personal and
environmental insights from first-hand experience.

Such

philosophies stressed the experiential methodologies of
discovery, creative skills, self-pacing, building a
positive classroom environment, and understanding the
individual (Braley,

1978, pp. 98-99).

While not attempting

to diminish the value of the methodological techniques of
the traditional or more modern philosophies, Pakkema (1952,
p. 97) argued that without a Christian philosophical
foundation, such philosophies and their associated
methodologies have a strong humanistic thrust.

He argued

that they reflected a human-centered rather than a Godcentered approach to learning.

He contended that without a
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theistic center, "such education leads to subjectivism,
relativism, and moral delinquency."
According to Knight (1980, p. 213), the goal of
Christian education went beyond the accumulation of
cognitive learning, self-awareness, and coping with the
environment.
aspects,

He argued that while it included these

it had a more overriding goal of nurturing student

spirituality and fostering Christian-character development.
He argued that "the methodologies utilized by the Christian
educator must take this pre-eminent purpose into
consideration."

He acknowledged that while this inevitably

included many if not all of the same methods used in other
educational settings, Christian teachers would "select and
emphasize those methodologies which best aided them in
helping their students to develop Christ-like character."
It would seem, then, that as teaching and learning
methodologies in a Christian school correlate with
Christian philosophy, they are likely to have a greater and
more lasting impact on the spiritual lives of students.
According to Sanner & Harper (1978, p. 213), "the divinehuman partnership of Christian teaching" was dependent not
only on human lives which were committed to Him but also on
human methods which were dedicated to achieving His
purposes.
Given this philosophical basis for Christian
teaching/learning methodology, the literature presented a
number of important guidelines for nurturing Christian
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growth.

First, Byrne (1977, p. 193) suggested that the

Christian approach to truth should not only include
methodologies of reason and experience but strategies that
also utilized the primary sources of divine revelation.
Second, Knight (1980, pp. 214-216) stressed that
methodologies need to be directed towards enhancing "selfcontrol" and the internalization of principles,
relationships, and Christian values.

He argued that "the

essence of Christian education was to enable students to
think reflectively for themselves" in order to foster moral
maturity and Christian growth.
Third, White (1952) stressed the need to employ
methodologies which reflected a personal concern for each
student and which accommodated student individuality.
Hilde (1978/79) suggested the need to personalize all
teaching effort,

to provide positive reinforcement for each

student, and to accommodate individual differences among
students.
Fourth, Johnson & Johnson (1975, p. v i ) advocated
the need to adopt a goal structure and a methodology which
fostered cooperation rather than competition in the
classroom.

They argued that while research on the effects

of competition in cognitive learning were mixed, the
evidence clearly showed that cooperation was superior to
competition in producing desirable affective learning and
helping students develop interpersonal skills.
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Finally, Wear (1980/81) and Shelton (1983) stressed
the need for methodologies to reflect
students in terms of
emotional development.

the readiness of

their cognitive, moral, faith,

and

Shelton (1983, p. 113) stated that

"the spiritual growth of the young person is only realized
when all facets of the adolescent's life are exposed to the
call of Jesus."
In summary, teaching and learning methodology may
be defined as the means of facilitating the
teaching/learning process that brings about goal
realization.

Educational theorists argued that if goals

were to be realized,

the methodology must be

with the educational

presuppositions of the

teaching/learning context.

consistent

While Christian educational

practiced inevitably included many if not all of the same
methods used in other educational settings, the Christian
teacher should select and emphasize those methodologies
which best aided in nurturing student spirituality and
Christian-character development.

In nurturing spiritual

growth, the literature suggested that teaching/learning
methodology should incorporate revelation, reason, and
experimentation;

cultivate reflective and independent

thought; personalize teaching effort; encourage cooperation
rather than competition; and reflect the cognitive,
emotional, and moral readiness of students.
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School Discipline
School discipline was viewed as those actions or
means taken to nurture in each student: self-discipline,
willing obedience, respect for authority, and personal
responsibility for the purpose of fostering a harmonious
relationship with God and with others (Dobson, 1970; Hilde,
1976).

Cooper (1982, p. 24) defined school discipline as

The instruction and correction of . . .
student[s] in such a way that they will obey,
understand, love, and be committed to the ways of
the Lord.
According to Gaebelein (1968, p. 91), discipline
was "the acid test of a Christian school."
the

He underscored

importance of school discipline for Christian growth

by suggesting that it was the time a student was best able
to encounter and understand the principles of love,
justice, and responsibility.

Speaking also of the

importance of the work of Christian discipline. White
(1952, p. 292) stated:
This work is the nicest, the most difficult,
ever committed to human beings.
It requires the
most delicate tact, the finest susceptibility., a
knowledge of human nature, and a heaven-born faith
and patience, willing to work and watch and wait.
It is a work than which nothing can be more
important.
The nature, philosophy, and goals of discipline
were variously explained.

At one extreme was the

"permissive philosophy" which suggested that discipline is
unnecessary.

Neill (1960), a chief proponent of this

philosophy, advocated the establishment of an open school

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

70

environment where students could be free to behave as they
chose.

At the other extreme was the "autocratic

philosophy," best illustrated by military school and the
imposition of military will on the individual.

Both

extremes are at variance with the nature, philosophy, and
goals of Christian discipline.
Zais (1976, p. 245) suggested that theories of
learning (including discipline) rest on the investigator's
presuppositions and conception of the nature of man.
Central to Christian philosophy was the realization that
human beings have been created in the image of God with the
ability to think and choose for themselves.

White (1952,

pp. 288-289) suggested that a person's individuality was a
function of mind and will.

She added that "the will is the

governing power" in the human being, "the power of decision
or choice."

As a consequence, she argued that "the mind

should be guided and molded, not ignored or crushed."

This

suggests that personal self-control, brought about by the
internalization of the Christian ethic, is the goal of
Christian discipline.
This has important implications for the exercise of
discipline in a Christian school.

First, there is a need

to articulate the philosophy and goals of school discipline
to students.

According to Hilde (1976, p. 14), one reason

for the difficulty encountered in working towards the goal
of student self-government was the lack of purpose and
direction in the school disciplinary process.

He argued
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that student growth was impaired because school discipline
was erratic and inconsistent.

Canter (1982, p. 16) also

advocated the need for a "systematic plan of action" to
ensure the well-being of both student and teacher.

He

argued that guidance, direction, and limit-setting
boundaries were important factors in the emotional well
being of students.
Second, the learning theory and the motivation
techniques adopted to foster appropriate behavior should
reflect the goal of "internalization" of moral principles
and Christian values.

According to Dobson (1970, p. 49),

one of the most significant learning theories to have been
proposed was Thorndike's "Law of Reinforcement"

(sic).

Dobson (1970) advocated behavioral reinforcement (reward
system) as a means of cultivating self-control and
fostering internalization in young people.

Opponents of

"operant conditioning" contended that reinforcement and
reward constituted bribery.

They argued that unrewarded

behavior that resulted from intrinsic motivation was to be
preferred to behavior that was dependent on extrinsic
motivation.

According to Lepper & Greene (1975, pp. 484-

485), a system of extrinsic incentives might undermine the
intrinsic interest and even decrease performance.

Yet Gage

& Berliner (1984, p. 414) took the position that the reward
system for motivating behavior was effective when used
judiciously.

Recognizing the developmental nature of moral

maturity (self-control), the Christian educator, while
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disagreeing with the underlying presuppositions of
"humanistic determinism," might adopt extrinsic motivation
techniques in an effort to lead to increasing intrinsic
motivation and internalization.
Third, behavior-modification techniques should be
founded on the principles of love and justice.

The

literature focused on three approaches to behavioral
problems.

The first was the noninterventionist view

advocated by Rogers (1969), Moustakas (1972), and Gordon
(1975).

This view was based on the assumption that

children were innately good and that they should be in
control of their own behavior.

In sharp contrast was the

behaviorist position advocated by Homme (1970), Axelrod
(1977), and Blackham & Silberman (1975), which placed major
responsibility for the solution of the problem on the
teacher.

A third contrast was the interactionist position

which attempted to teach students to solve their behavioral
problems as a means of enhancing self-discipline.

This

view, advocated by Ernst (1972), Freed (1973), and Glasser
(1969), stressed the guidance function of the teacher and
emphasized that rules were not ends in themselves but means
toward teaching students to solve their own problems.

This

latter view was closely aligned with the Christian
approach.

Supporting a similar position, Dobson (1970)

remarked that loving care and guidance of young people
necessitated "firm control," while Canter (1982) advocated
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the need for "assertive discipline" which, he argued,
involved caring interaction and guidance of students.
The literature focused on a number of specific ways
that school discipline was able to nurture student
spiritual growth.

The first focused on the manner, speech,

and the approach of the teacher and/or administrator.
According to Brophy (1977), and Brophy & Putman (1979), it
was discovered that teachers who were cheerful and
friendly, who remained calm in crises, who listened
actively without being defensive, and who accepted and
respected each student as an individual were more effective
in nurturing student growth.
Second, the school and classroom climate was also a
factor in nurturing Christian growth.
& Johnson (1975),

According to Johnson

organizational patterns which result in

students feeling capable and secure seemed to produce
students with greater maturity.

Wood, Nicholson, & Findley

(1979, pp. 236-237) also suggested that a school
environment in which respect, responsibility, trust, and
personal honor were integral was likely to enhance student
self-discipline.
Third, the approach to the development and
implementation of school rules was found to have an
important bearing on student growth.

According to White

(1952, p. 290), learning to respond to God in obedience
necessitated learning the importance of obedience in the
home and the school.

She argued that rules should
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represent the voice of the school,

they should be few and

systematically enforced.
Fourth, effective communication, especially during
times of punishment, was also found to have an important
impact on student growth.

Glasser (1969) distinguished

between discipline and punishment by suggesting that
"discipline" was directed at the objectionable behavior
while "punishment" was directed at the person.

White

(1952, p. 292-293) stated:
The true object of reproof is gained only when
the wrongdoer himself is led to see his fault and
his will is enlisted for its correction. When this
is accomplished, point him to the source of pardon
and power.
Seek to preserve his self-respect and
to inspire him with courage and hope.
In summary, school discipline is viewed as those
actions or means taken to nurture self-discipline in each
student for the purpose of fostering a harmonious
relationship with God and others.

Nurturing such a

relationship necessitates first understanding the nature,
philosophy, and goals of Christian discipline and their
methodological implications, and second, understanding ways
school discipline can enhance Christian growth.
involved in nurturing growth included:

Factors

the manner, speech,

and the approach of the teacher and/or administrator: the
school and classroom climate: the development and
implementation of school rules; and communication,
especially during times of punishment.
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Teacher Spirituality
Teacher spirituality refers to the depth of
relationship the teacher has with Jesus Christ and the
extent to which he/she assumes the role of nurturing
spiritual growth in the classroom.

More specifically, it

is the degree to which the teacher exemplifies a life of
spiritual commitment; integrates faith and learning; models
the Christian ethic; and fosters student spirituality
through personal companionship.
The primacy of the school teacher in the spiritualnurture process of education was underscored in much of the
literature.

Standing with the parent as an authority

figure, the teacher was recognized as exerting a
significant influence in the spiritual life of the young
child and adolescent.

Chadwick (1982, p. 162) maintained

that
the impact of the curriculum is only 10 percent,
while the impact of the teacher is approximately 90
percent in the life of the student.
Hammill (1982, p. 41) added that the teacher was "more
important than textbooks, equipment, and buildings."
Shelton (1983, p. viii) suggested that the adult's presence
in the adolescent's life exercised "a pivotal role" in
helping the adolescent respond to the call of Jesus.
According to Braley (1978, pp. 113-114), the teacher was
the single most important ingredient in the learning
process.

He added that "the teacher is the catalyst, the

one who brings the truth."

Speaking specifically of the
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spiritual nurture of students in Catholic schools, Barrett
(1979, p. 7) stated that "our greatest asset . . .

is the

shining witness of the teacher," while Paterson (1981, p.
80) later argued that teachers were not only necessary in
the perpetuation of Christian faith, they are
"indispensable."

The implication of the significance of

the Christian teacher to spiritual nurture, according to
Chadwick (1982, p. 169), was the necessity for teachers to
be uniquely prepared to meet the demands of their calling
to Christian ministry.
The philosophical nature of the Christian teaching
ministry, according to the New Testament,

is one of divine

appointment and is a ministry of reconciliation.
is a divine calling (Eph 4:11;

Teaching

1 Cor 12:28; Rom 12:6-8) and

has a pastoral function (1 Tim 3:2).

Elaborating on this

biblical position, Buckley (1977, p. 6) stated that
teachers were "engaged in a form of ministry or service" in
that their role was one of leading young people into a
personal relationship with the Lord.

Commenting on the

"restorative nature" of Christian education. Hill (1982,
p. 124) viewed the Christian teaching role also as "a
ministry of reconciliation."
The literature suggested four ways a teacher's life
could be influential in nurturing student spiritual growth.
First, the influence of teachers' lives was in direct
proportion to their own personal relationship with the Lord
and the extent to which their lives were Spirit-directed.
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According to Eavey (1954, p. 61), those who minister in
Christian education "must have in themselves the life of
Christ and be possessed by the Spirit of God."

Elaborating

on this same theme, Bushnell (1947, pp. 44-45) counselled
the Christian educator:
. . . the Life of God must perpetually reign in
you. . . .
It must be seen and felt with them that
religion is a first thing with you.
And it must be
first, not in words and talk, but visibly first in
your love, or that which fixes your aims, feeds
your enjoyments, satisfies your wants, contents
your ambitions, beautifies and blesses your
character. . . .
According to Barrett

(1979, p. 8), such a connection was

contingent on the prayer life of teachers and their
willingness to share their faith.

However, Peterson (1981,

p. 82) warned:
It has often been said that we communicate more
by what we are than by what we say.
A person's
innermost being will not be hidden very long from
the observing, searching eyes and ears of students.
A phony faith will not stand the test.
A second way a teacher's life was influential was
by communicating with a Christian mindset, or what Blamires
(1963) referred to as "The Christian Mind."

In this

respect, Hill (1982, p. 7) stated:
The Christian mind is one which has distinctive
starting points.
It is not enough that we love
Christ and think humanistically.
We must also
think as Christ thinks, deriving our
presuppositions from His teaching rather than from
current philosophical thought and the spirit of the
age. This means that we must come to terms with
the eternal insights which we believe to be
recorded in the Bible.
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Braley (1978, p. 115) also emphasized that a Christian mind
was a "biblically-orientated mind" where biblical
principles were exemplified in daily living.

Speaking of

the impact that a teacher's personal philosophy of life had
on students, Gaebelein (1968, p. 37) stated that the "world
view of the teacher . . . gradually conditions the world
view of the pupil."
A third way a teacher's life was influential,
according to the literature, was by modeling a Christian
value

system. According to Scott (1985, p. 40),

a
value is something that has worth,that a person
rates highly, that shapes his view of everything
around him, and that influences the way he lives.
A
person's values are revealed in his actions more
so than in his words.
According to this definition, teachers' personal demeanor
and behavior revealed more about their personal value
system than any words.

Given the influence of

teachers.

it also suggested that their actions were likely to have an
important bearing on the value systems of students and, by
implication,

the formation of their characters.

Gillespie

(1973/74, p. 7) stated:
To receive values, those giving them must live
them. . . . The teacher who teaches about high
moral worth must himself ?n activities be exemplary
of the value or it is not transmitted. . . .
If
the experience of learning conflicts with the words
uttered, youth have the tendency to trust the
experience and mistrust the words.
A fourth way a teacher's life was influential in
nurturing student spiritual growth was by cultivating a
personal relationship with students.

Flynn (1985, p. 164)
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stated that "students unconsciously modeled their
relationship with God on the patterns of relationships
which existed in the social milieu."

In discussing the

alienation of teenagers from religion, Dudley (1979, p. 7)
suggested that improving the quality of the relationships
between adolescents and their parents and teachers was
likely to enhance adolescent receptivity to religion.
Shelton (1983, pp. 16-18) implied that the relationship
between the teacher and student was dependent on the
availability of the teacher, the acceptance accorded the
student,

the teacher's expression of authenticity, and the

degree of teacher vulnerability.
In summary, teacher spirituality refers to the
depth of relationship the teacher has with Christ and the
extent to which he/she assumes the role of spiritual
leadership in the classroom.

The primacy of the Christian

teacher in nurturing student spiritual growth was
underscored in much of the literature.

While the

philosophical nature of the Christian teaching ministry was
one of divine appointment and was a ministry of service,
its chief goal was one of leading students into a personal
relationship with the Lord.

The literature suggested four

ways a teacher's life was influential in nurturing student
spiritual growth: living a Spirit-directed life, thinking
and communicating through a Christian mindset, modeling a
Christian value system, and cultivating a personal
relationship with students.
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School Worships
"School worships" refers to chapel services and
class worships which are designed to provide opportunities
for students to celebrate and respond to the love of God.
They are occasions designed to cultivate a spirit of
worship, gratitude, and praise.
The importance of worship experiences to spiritual
growth was borne out in the literature.

White (1948, vol.

6 , p. 174) stated:
Of all the features of education . . . the
religious exercises are the most important. They
should be treated with the greatest solemnity and
reverence.
More recently, Stone (1985, p. 129) suggested that "a
spiritual growth program without worship was like an
orchestra without music."

While this generally reflected

the attitude of many Christian authors, the emphasis
differs and was reflected in the reasons given for its
importance to spiritual growth.

Underhill (1936, p. 17)

emphasized that responding to the call to worship was
important because it lead to union between Creator and
creature.

She stated:

Worship . . . is an avenue which leads the creature
out from his invenerate self-occupation to the
knowledge of God, and ultimately to that union with
God which is the beatitude of the soul. . . .
Astley (1984, p. 245) argued in favor of the importance of
worship by suggesting that it "sustains, deepens, and
evokes religious experience."

She argued that religious

experiences of worship helped worshipers to learn "about
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the nature of religious reality."

Similarly, Massey (1985,

p. 104) added that worship was important because it meets
the need of "universal affiliation."

In worshiping

together, each worshiper was able to draw strength from
others.
Notwithstanding the importance of worship to
spiritual growth, the literature seemed to suggest a
tension in the nature of worship.

Some insisted that

worship and learning were two distinct events and must
never be coupled.

They feared that a coupling of the two

contributed to the erosion of worship as worship and made
it nothing more than an educational event.

Astley (1984,

p. 244) maintained that "worship is an end in itself."
While there might be some legitimacy in this position,
Astley ignored the undeniable fact that there was a
learning dimension in worship.

By contrast, Gobbel (1979,

p. 573) suggested that the impact and contribution of
worship for Christian nurture and growth might "far exceed
and outstrip all other aspects of formal Christian
education."

Gobbel (1979) argued that worship "educates

for good or evil" through the shared experiences of the
worshiping community.
The literature identified a number of ways school
worships were able to nurture student spiritual growth.
According to Devnich (1981, p. 8), the first and most
critical, because it undergirded all worship experiences,
was the need for worship to be Christ-centered.

He argued
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that only as students encountered the risen Christ were
they able to grow into His likeness.
A second way student spirituality might be
enhanced, according to the literature, was through the
active involvement of faculty and students in school and
class worships.

Gaebelein (1968, p. 94) argued that if the

integration of faith and learning were to be a reality,
then the involvement of every member of the faculty
together with student representatives was a necessity.
Stone (1985, p. 131) believed that spiritual commitment and
growth were

functions of personal involvement.

According

to Richards (1975, p. 285),
When a sense of unity and identification has been
established . . . participation in worship and
responding to the Word becomes a powerful means of
transformation of the individual.
A third way worship experiences might enhance
spiritual growth was to ensure relevance and flexibility in
worships in order to meet the emotional needs and the
changing developmental concerns of students.

Massey (1985,

p. 93) argued that if students were to be challenged by
Scripture, then every attempt must be made to ensure that
worship experiences had "meanings that can be voiced with
considered understanding and emotional involvement."
Fairchild (1985, p. 39) stated the necessity to be flexible
so as to adapt to the unexpected.

He argued that meeting

the emotional needs of students enabled them to see
relevance in Christianity.
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In summary, school worship refers to chapel
services and class worships which are designed to provide
opportunities for students to celebrate.

These worships

were considered important to spiritual growth because they
were seen as a response to the divine call to worship; they
evoke and sustain religious experience; and they meet the
need of "universal affiliation."

The literature suggested

a tension in the nature of worship between those who
insisted that worship and learning were two distinct events
and those who believed they were inevitably coupled
together.

Notwithstanding this tension,

three ways school

worship could nurture student spiritual growth included:
centering on the Gospel of Christ, involving both faculty
and students, and ensuring relevance and flexibility in
worship experiences.
Community Service Outreach
Community service outreach activities cultivate
student consciousness of community needs and provide
opportunities for students to serve other people as an
outgrowth of personal faith.
Theorists have argued that the central aim of
Christianity was service.

According to Shelton (1983,

p. 294), there was a direct relationship between
spirituality and social commitment.

The call to

discipleship was a call to service.

He stated that "living

the Gospel demands social commitment."

Heyboer (1980, p.
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84
26) also contended that the real purpose of Christian
discipleship was to be a

"witness" to the saving faith of

Jesus.
The literature suggested that service outreach
enhanced spiritual growth.

Carey (1977, p. 20) emphasized

that "learning to serve and to exert influence empowers
students as persons;" while Anne (1980, p. 25) stated that
"faith-in-action" enabled young people to grow.

Voskuil

(1982, p. 14) argued that involvement in community service
and outreach activities helped young people to reaffirm
their Christian values.
Notwithstanding its importance,

there was debate in

Christian educational circles as to the appropriate balance
between nurture and evangelism in Christian education.
According to Richards (1975, pp. 120-121), the
"evangelistic thrust" tended to focus on evangelism with
the belief that spiritual growth would automatically take
place, while the "nurturing thrust" tended to focus on
discipleship with the belief that evangelism would
automatically take place.

Richards (1975, p.122) took the

latter position by suggesting that a "nurturing thrust"
assures a growing maturity which will naturally
express itself in the communication, and
reproduction of God's life in others through the
living communication of His Good News.
According to Knight (1980, p. 222), the "conservative
function" of Christian education was twofold; to pass on
the legacy of Christian truth and to provide a nurturing
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protective atmosphere for the transmission of Christian
values.

While Knight recognized the importance of the

"conservative function" of Christian education, he also
believed the "revolutionary function" to be extremely
important because it educated Christian young people to
become evangelistic witnesses to the love of God.

Knight

(p. 225) noted that the function of the Christian school in
essence was to educate the young for service.

While both

schools of thought might differ in their emphasis, it would
seem that both aspects were important for the purpose of
what White (1952) refers to as "complete education."
In view of the importance of this dimension,
Christian educators have identified two primary goals of a
school community service outreach program.

The first goal,

according to Voskuil (1982, p. 14), was the need to
translate the Christian world view into a life of service
to others.

Specifically:

It is the Christian school more than any other
institution, but with close support of church and
home, that must deal with the gospel as a world
view and then translate world view into a way of
life.
It must get the Christian vision of life out
of the closet and into the market place. . . . The
Christian school has both a challenging
responsibility and a strategic opportunity.
The second goal, according Shelton (1983, p. 300), was the
need for Christian educators to nurture adolescent social
consciousness.

Shelton (1983) argued that because

adolescence was a period of social awakening characterized
by an increased consciousness of social issues and social
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justice, it behooved educators to provide opportunities for
community service as a means of nurturing Christian
discipleship.
The literature identified a number of important
strategies for translating the Christian world view into a
life of service.

The first strategy was the need to

cultivate an open environment of sharing in the school.
Devnich (1981, p. 41) suggested that witnessing outside the
school was contingent on the degree of freedom that
students had in sharing Christ at school.

He argued that

it was futile to organize religious activities unless there
was a good deal of "real Christian fellowship" between
teachers and students.
The second strategy was the need to incorporate a
wide range of service projects and activities in the school
curriculum.

Morgan (1986, p. 17) suggested that "a program

of interaction, service, and outreach" should be built into
the school curriculum with specific activities in each
discipline.

Morgan (1986) suggested allowing the Student

Association in conjunction with faculty to organize
projects involving the entire student body.

Anne (1980,

p. 23) advocated that full semester courses should be
designed to involve students in community service.
Similarly, Manspeaker (1985, p. 6) suggested that in
curriculum planning, a wide range of opportunities should
be presented to students so they could choose the
activities of greatest interest to them.

Commenting on the
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virtue of student involvement, Manspeaker (1985) seated
that growth was more likely to result from experience than
through counsel.
The third strategy was the need to invite
community personnel into the school.

Carey (1977, p. 20)

suggested that "persons who were service models" should be
invited to visit classrooms and to discuss their programs.
Using similar personnel in career education was also likely
to enhance student awareness of the service opportunities.
Fourth, there was a need to adopt strategies which
nurture social consciousness.

Shelton (1983, pp. 311-316)

suggested focusing on the social interaction of Jesus,
reasoning deductively about social problems, exposing
adolescents to social injustice as a means of creating a
communal environment which models Christian values.
In summary, community service outreach refers to
the activities undertaken in a school program to cultivate
social consciousness and a commitment to serve as an
outgrowth of personal faith.

Theorists argued that while

the central aim of Christianity was Christian service, it
was also important because it enhanced spiritual growth.
Yet there was debate as to the appropriate balance between
nurture and evangelism in Christian education.
Notwithstanding this debate, a number of important
strategies which were suggested for nurturing spiritual
growth included: cultivating an open environment of sharing
in the school, incorporating a wide range of service
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projects and activities in the curriculum, inviting
community service personnel into the school, and adopting
strategies which specifically nurture social consciousness.
Bible Teacher Spirituality
Bible teacher spirituality refers to the depth of
relationship the classroom Bible instructor has with Christ
and the extent to which he/she is committed to leading
students into a similar relationship.

It is the degree to

which the religion instructor exemplifies a life of
spiritual devotion to God, provides spiritual leadership in
and out of the religion classroom, and cares for the
spiritual well-being of students.
The importance of the role of the Bible teacher in
the spiritual nurturing process was often alluded to in the
literature.

According to Stone (1985, p. 24), student

interest in spiritual things was largely a function of the
Bible teacher's spirituality.

Drawing from his own

experience, he stated:
When spiritual disciplines became an integral part
of my life, I noticed that the youth were more
interested in what I had to say and it seemed that
what I said had more credibility.
Similarly, in a report on competencies in a self-evaluation
study for religion teachers, Shields (1974, p. 17)
suggested that the spiritual impact of any religion program
was directly related to the spiritual qualities of the
teacher.

Kainer (1984, p. 35) even suggested that the

effectiveness of the work of the Holy Spirit in the
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classroom was often a function of the Bible teacher.

He

stated that "the Divine Teacher can be hindered or limited
by the attitude of the classroom Bible teacher."

Gallagher

(1982, p. 34) also underscored the importance of the Bible
teacher's role by suggesting that while the spiritual
dynamics of teacher-student relations apply in every
classroom, they should be of special concern to the Bible
instructor.

According to him, the Bible teacher's prime

responsibility was one of facilitating the "divine-human
relationship."

He suggested:

Dealing overtly with the divine-human relationship,
the Bible teacher has an enormous opportunity to
impart to students the ideas of spiritual success
of spiritual failure, (p. 34)
While the importance of the role of the Bible
teacher was often stressed, Gaebelein (1968, pp. 48-53), in
the interests of "integrating faith and learning."
challenged the practice of specialized Bible teachers and
separate Bible departments.

He argued that with a

separated Bible department, religion often becomes isolated
from other studies.

He stated:

Instead of being organically united with the
classes in mathematics, literature, science, or
history they are effectively insulated from them.
(p. 48)
He believed that Christian teachers needed to be competent
not only in their own specialty but also in the teaching of
the Bible.

He felt that if a true integration of faith was

to take place in the "secular" fields, then each teacher
needed to be immersed in Scripture to such a degree that
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competence in Bible instruction would be a natural
corollary.
While it is undoubtedly true that Christian
teachers need to be immersed in Scripture and to be so
acquainted with the Savior that they can truly integrate
their subject fields with Scripture, a case for Bible
teaching specialists and a separate Bible department has
also been argued convincingly.

As Stone, Shields, Kainer,

& Gallagher implied above, quality Bible teaching which was
effective in meeting the developmental needs of young
people, required specialized training, skills, and
competence as well as creative thought and effort.

It

would appear that the rime demands of such a responsibility
necessitated specialization.
According to the literature,

there were three ways

in which the Bible teacher's life was especially
influential in nurturing student spirituality.
was through their own life.

The first

A Bible teacher's spiritual

life was likely to have a significant impact on the
spiritual life of the student.

According to Betts (1910,

p. 18), the authority of religion teachers rested on their
religious experience.

He stated:

The best definition of religion we can present to
the child is the example and warmth of a life
inspired and vivified by contact with the Source of
all spiritual being.
Bushnell (1947, p. 318) believed that before children could
recognize meaning and relevance in the spiritual realm they
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must first see its meaning and relevance modeled in the
life of adults.

He suggested that "truth must be lived

into meaning, before it can be truly known."
Second, Bible teachers' lives were especially
influential through their attitudes towards and their
relationship with students.

In a review of the research on

the teaching of affective responses, Khan & Weiss (1973,
p. 759-804) suggested that the teacher was one of the most
important influences in the development of affective
responses.

Commenting on this review, Slattery (1974,

p. 672) argued that because the teacher of religion aimed
at more affective than cognitive responses in their
students,

it followed that

A warm, friendly,
religion teacher
influence on the
one who is cold,
needs.

sympathetic and understanding
is more likely to have a positive
students' religious responses than
distant, and unaware of students'

According to Manspeaker (1985, p. 6), a Bible
teacher's role in cultivating an affirming relationship
with each student provided a basis for nurturing a
relationship with God.

Stone (1985, p. 98) suggested that

adults relationships with young people would prove to be
one of the most important factors in the young people's
spiritual growth.

He argued that a relationship with God

was only understood in the context of meaningful
relationships with other people.

Link (1982, p. 509)

argued that Bible teachers must be people who cared deeply
about the spiritual well-being of students.

He stated that
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"it must be unmistakably clear to students that they
respect them, appreciate them, and love them."

Knittle

(1981, p. 42) even suggested that religion teachers should
be replaced if they were not "people orientated."
Third, a Bible teacher's life was especially
influential in the spiritual growth of students through
their role as spiritual counselors.

According to Shelton

(1983, p. 180-183), the nurturing impact of spiritual
counselling on adolescents was contingent on four
considerations.

The spiritual counselor must first

understand the social, emotional,

intellectual, moral, and

faith dimensions of adolescence and the developmental
issues that accompanied this period of change.

Second,

there was a need for the spiritual counselor to be able to
provide a total perspective that situated the adolescent's
current life situation in the context of the past and
future growth possibilities.

Third, the spiritual

counselor must have a sense of "quiet openness."

There

must be an ability to listen to what the adolescent was
saying, to avoid stero-typing young people, and to be
perceptive to individuality.

Finally, Shelton (1983)

maintained that the spiritual counselor also needed to be
able to comment in a way that invited young people to
reflect on their experiences in the context of how God
might be presently working for their good.
In summary, Bible Teacher Spirituality refers to
the depth of relationship the classroom Bible instructors
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have with Jesus and the extent to which they care for the
spiritual well-being of students.

While its importance was

often stressed, Gaebelein (1968), in the interests of
integrating faith and learning, challenged the practice of
specialized Bible teachers and separate Bible departments.
Given the importance of the Bible teacher, the literature
focused on three ways the Bible teacher's life was
especially influential in the nurturing process.

They

included their life of spiritual devotion to God, their
attitude towards and relationship with students, and their
role of spiritual counselors.
Weeks of Prayer/Spiritual Emphasis
Weeks of Prayer/Spiritual Emphasis refer to the
special occasions made available in the school program to
lead students into a deeper relationship with Christ and to
foster spiritual growth.

Lucas (1952, p. 18) defined it as

A series of meetings adapted especially for the
purpose of winning the careless and the indifferent
among the young and of deepening the spiritual
experience of all.
Bornstein (1982, p. 3), on the other hand, defined it more
in terms of the occasions given to fostering the need and
practice of prayer.

Emphasizing yet another aspect,

Suddarth (1985, p. 7) defined it in terms of a "Christian
Fellowship Week" designed to enhance spirituality through
community and fellowship.

For purposes of this study,

while the three definitions emphasize different aspects,
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each was considered important to the overall goal of
enhancing spiritual growth.
According to Bower (1985, p. 38), no school year
was complete without Weeks of Spiritual Emphasis.

He

argued that "they promote spiritual togetherness," "set a
spiritual tone," and "create unity" in the school.

Olson

(1952, p. 16) also suggested that they were of "inestimable
value in fostering spiritual life," while Vandeman (1952,
p. 19) commented that they were "vital to sustaining
spiritual life in our youth."

In a different respect,

Olson (1955, p. 12) suggested that they were important
because "the outpouring of the Holy Spirit" was "dependent
on fervancy of united prayer."
The philosophy behind the Weeks of Spiritual
Emphasis, according to the literature (Lucas,
Vandeman, 1952; Gaebelein,

1952;

1968), was the need to meet two

equally important challenges: to lead the non-committed to
a commitment (the evangelistic function) and to nurture and
strengthen those already committed (the nurturing
function).

While Gaebelein (1968, pp. 94-98) was an

advocate of meeting these challenges, he differed from
Lucas and Vandeman in his emphasis.

He argued that while

there was an undoubted need for evangelism in a Christian
school, there was also an important need to minister to
those "who are already committed Christians," especially
those "who know neither the day nor the hour of their
conversion."

Gaebelein (1968) stressed that nurturing the
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needs of this latter group was equally as important as
evangelizing the non-Christian.
committed" were often neglected.

He felt that the "already
While it seemed difficult

to separate the two functions and to generalize as
Gaebelein (1968) has done, he raised to the surface the
need to take students beyond a mere introduction to the
Christian gospel and into a deeper, ongoing relationship
with Christ.
The literature identified a number of ways in which
Weeks of Prayer/Spiritual Emphasis were able to facilitate
decisions of Christian commitment and to nurture Christian
experience.

First, Lucas (1952) as well as Hartman (1952)

suggested that the results of renewal and reformation would
be proportionate to the amount of prayer and preparation.
They argued that not only was careful thouqht and planning
needed in considering the needs of the student body, but of
greater significance was the need for fervant prayer for
the empowerment of the Holy Spirit.
Second, the attitudes of both the speaker and the
teachers had an important impact on the results of the
week.

Vandeman (1952, p. 20) suggested that the

presentations and the attitude of the speaker had a
significant bearing on the reaction of students.

He argued

that a "Christocentric, positive and instructive approach
would win, where a negative, legal approach would fail."
He stressed the need to translate theology into the
language of students, and to address their developmental
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concerns and their felt needs.

He believed that while the

Holy Spirit ministered to young people,

"His work is either

helped or delayed by what is said and the way it is said."
Bower (1985, p. 38) also commented that teachers by their
attitudes and body language had the capacity to either
reinforce or negate the impact of the messages.

He

emphasized the need for teachers to foster and encourage
feedback in the classroom, even at the expense of delaying
regular classes and the need to structure class material to
reflect the thematic or spiritual thrust of the week.
Third, Bower (1985, p. 22) also suggested the
importance of student involvement.

He commented that while

only a few students would play a leading part in the
program, there was a place for every class member to
participate.

He argued that involvement often fostered

commitment to the goals of the program and suggested that
involvement made a student more receptive to the Holy
Spirit.
Fourth, Gaebelein (1968, p. 98) emphasized the
importance of the personal counselling sessions in
fostering decisions and nurturing spiritual growth.

He

argued that
The most effective results are often the quiet,
face-to-face talks that occur when students, having
being touched by the truth in Christ, voluntarily
come for individual counsel.
Finally, according to Hartman (1952, p. 29) and
Maxwell (1952, p. 30), a very important way of fostering
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decisions and nurturing spiritual growth was through the
follow-up process of establishing student/faculty prayer
and study groups.

According to Maxwell (1952, p. 30), such

groups should not be over-organized but rather should form
spontaneously and be made up of those who really wanted to
study of their own free will.

He also suggested that the

success of these groups was dependent on committed leaders
who had a loving spirit.

While Rebok (1947, p. 19)

suggested that the group leaders should be chosen by group
members, Hartman (1952, p. 30), by contrast, believed that
the Week of Prayer committee should select the leaders
ahead of time and only choose those who have "a vision of
the possibilities of the Week of Prayer."
In summary, Weeks of Prayer/Spiritual Emphasis
refer to the special occasions made available in the school
curriculum for the purpose of fostering spiritual growth.
The philosophy behind them was the need to meet two equally
important challenges: to lead the non-committed to a
commitment (the evangelistic function) and to nurture and
strengthen those already committed (the nurturing
function).

A number of ways by which these challenges

could be met were: prayer and preparation, speaker and
teacher attitudes, student involvement; personal
counselling sessions, and follow-up student/faculty prayer
and study groups.
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Bible Classes
Bible classes should be the time in the school
program given to the study of Scripture for the purpose of
enhancing student spiritual growth.

The classes should be

designed to guide students in their relationship with
Christ in their quest for truth, in their understanding of
life, in the practics of Christian living, and in the
cultivation of Christian values.
According to the literature, the study of Scripture
was fundamental to spirituality.

White (1923, p. 542)

underscored the importance of the Bible class when she
stated that the study of Scripture should have "first place
in every system of education."

She argued that "as an

educating power, it was of more value than the writings of
all the philosophers of all ages."

According to Holmes

(1975, p. 26), "the teaching authority of Scripture" arose
out of this "interpretive framework" which provided "an
overall glimpse of how everything relates to God."

Byrne

(1977, pp. 72-73) added that it provided the student with a
contextual framework for the integration and interpretation
of the whole curriculum.
While the above positions represent and reflect the
general importance of biblical studies, there appeared to
be variation in what the chief emphasis of Bible classes
should be.

According to Bartholomew (1927, p. 23), the

chief emphasis should be one of teaching "the saving truths
of evangelical Christianity" and building up in the minds
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of students "a coherent, systematic body of knowledge about
the facts and doctrine of the Holy Scriptures."

Ott (1978,

p. 21-22), by contrast, emphasized the philosophical rather
than doctrinal aspects.

He argued that the central focus

should be one of providing students with a Christian world
view, self-understanding, and guidance in the development
of a Christian value system.

In contrast with both of

these views, Hay (1983, p. 142) emphasized the need to
focus on the experiential aspects of Christianity.

He

argued that the aim of teaching religion was twofold: to
enhance personal awareness of those aspects of individual
experience through which God spoke and to present religion
as a response of human beings to what they experienced as
the sacred.

He believed that religious experience should

be one that responded to the divine initiative through
personal experiential faith.

Doctrinal faith, he believed,

was subsidiary to this goal.

However, despite the

differences in opinion, it was clear from these same
sources that the overriding goal was still the need to
guide students into a personal relationship with Jesus.
From a nurturing perspective, the doctrinal, philosophical,
and the experiential aspects of Christianity need to be
couched against this overriding goal.
The literature identified a number of ways Bible
classes could nurture spiritual growth.

One was by meeting

the intellectual and experiential needs of each student.
Given this orientation, the views of Bartholomew, Betts,
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Ott, and Hay, summarized above, supported this point.

But

in considering the spiritual growth of the "whole person,"
there needs to be a balance between the knowledge and the
experiential aspects of spirituality.

According to

Gallagher (1982, p. 39), the emotional and intellectual
sensitivity of young people to spiritual matters was the
very opportunity and challenge needed in the Bible class.
He stated that there was "immeasurable spiritual potential
to be derived from this sensitivity."
A second way Bible classes could nurture spiritual
growth is by demonstrating in class the practice and
methods of Bible study and prayer.

In view of the

importance of both to spiritual growth,

the Bible class was

an appropriate place for students to witness the correct
usage and methods of Bible study and to be guided in their
understanding and the practice of prayer (Reck, 1979,
p. 47).

According to White (1952, p. 190), students should

"be taught to give close study to the word of God" with the
implication that they should be taught how to study the
Bible and to how to

discover its meaning for their lives.

Stanley (1985) also suggested that students needed to
understand more fully the nature of prayer - how they might
hear the voice of God speaking to them in the context of
their lives and how they might "constantly" communicate
with the Lord.
A third way Bible classes could nurture spiritual
growth is by addressing issues which had immediate
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relevance to the adolescent.

Dudley (1984, p. 4)

underscored the importance of Bible relevancy.

He argued

that many young people came to view Scripture as "only
remotely connected to their own experience."

One reason

Judd (1986, pp. 45-46) gave in accounting for the
alienation of Adventist youth from religion was the refusal
of the church to address "the real issues they face."

He

suggested there was a need in the religion class to "face
every issue openly and honestly making sure that the topics
discussed actually connected with the lives of the youth."
Similarly, Shelton (1983, p. 5) stressed the need for
Scripture to be presented in a way which addressed such
adolescent concerns as self-esteem and identity, sexual
roles and identity, relating to parents and achieving
independence, relating to peers, educational experiences,
establishing personal values and a philosophy of life,
becoming a sexual person, and choosing and preparing for an
occupation (Lloyd, 1985).
A final way of nurturing student spirituality in
the religion class was by facilitating an environment of
open sharing.

Hay (1983, p. 144) commented that there was

a need for "providing an environment in which there was
permissiveness with regard to religion."

He explained:

I mean . . . the positive creation of a climate in
which the class members give themselves and others
permission for the unhindered examination of the
religious areas of human experience.
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From a slightly different perspective, Nouwen (1975, p. 62)
emphasized the need for an open environment of interchange
for the purpose of offering to students a place
where they can reveal their great human potentials
to love, to give, and to create, and where they can
find the affirmation that gives them the courage to
continue their search without fear.
In summary, Bible classes should be the times in
the school program given to the study of Scripture for the
purpose of enhancing student spiritual growth.

According

to the literature, Bible study was of fundamental
importance because of its intrinsic value for spiritual
growth and because it provided a contextual framework for
the integration and interpretation of how everything
related to God.

Theorists differed in their views of the

chief emphasis of biblical studies.

This suggested that

the overriding goal of enhancing a student's relationship
with Christ should be reflected in a more explicit
orientation towards the spiritual nurture of each student.
Accordingly, a number of ways Bible classes could nurture
student spirituality included: meeting the intellectual and
experiential needs of each student, demonstrating the
practice and methods of Bible study and prayer, addressing
issues that have immediate relevance to the adolescent, and
facilitating an environment of open sharing.
Summary
This chapter presented a review of literature
related to Christian spirituality and spiritual nurture in
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Christian education in order to provide a theoretical
background for the study and a credible basis for
developing the Spirituality Inventory (SI) and the
Spiritual Nurture Inventory (SNI).
literature,

In view of the scope of

the review sought only to be representative

rather than exhaustive.
The purpose of part one of the review of literature
was to discover from Scripture and the literature of
Christian spiritual masters, basic principles and practices
which undergird Christian spirituality.

While this part of

the review was only a tentative step into the difficult
area of defining spirituality,

it was an attempt to

identify the dimensions generally accepted as fundamental
to Christian spirituality.

The 10 dimensions adopted in

this study and which constituted the framework for section
one of this chapter included: meditation, prayer, study,
confession, submission, solitude, service, worship,
guidance, and joyfulness.
The purpose of part two of the review of literature
was to identify the dimensions of Christian education
considered fundamental to nurturing student spirituality
and to discover the basic principles and practices within
those dimensions which fostered student spiritual growth.
Reflecting the collective thought of many educational
theorists and practitioners cited throughout the review,
the construct which was finally adopted for this study
included the following dimensions: principal spirituality.
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school curriculum,

teaching methodologies, school

discipline, teacher spirituality, worship experiences,
community outreach, Bible teacher spirituality, weeks
spiritual emphasis, and Bible classes.
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CHAPTER III

METHODOLOGY
This chapter presents a description of the
methodology employed in the study.
population and sample,

It describes the

instrumentation, instrument

development procedures, data collection procedures, and the
statistical analyses adopted.
Population and Sample
Seventh-day Adventist day academies in the United
States constituted the population for the study.

Twenty

day academies, with student enrollments aoove 50, were
randomly selected from the 40 day academies in the United
States.

While the enrollment limitation was adopted to

ensure sufficient numbers of seniors from each academy,
each of the eight union conferences in the United States
were represented.

Of the 20 day academies and 753 seniors

selected, 13 academies with responses from 591 seniors
returned the SI and the SNI for analysis.
Boarding academies were excluded from the
population to minimize variables which may be peculiar to
them.
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Instrumentation
Two Likert attitude scales were developed for the
study.

First, the Spirituality Inventory (SI) was designed

to measure the implied levels of student spirituality
evident in a school.

The SI indicated one of three levels

of spirituality: high, moderate, or low.
Second,

the Spiritual Nurture Inventory (SNI) was

designed to measure the level of spiritual nurture in each
of the selected educational dimensions identified in the
literature as being fundamental to student spiritual
growth.

The SNI indicated one of three levels of spiritual

nurture for each educational dimension: high, moderate, or
low.
Instrument Development Procedures
The first procedure was to identify from the
literature the basic construct upon which each scale was to
be developed.

The SI construct adopted initially is

presented in Table 1 although dimensions 11 and 12 were
subsequently omitted from the final SI Scale.
The SNI construct adopted initially is presented in
Table 2 although dimensions 12 and 13 were subsequently
omitted from the final SNI Scale.

In acknowledgment of the

importance of the home, an additional dimension,

"Home

Environmental Influence," was added to the SNI.
The second procedure was to develop items which
adequately reflect each dimension of the scale.

Six items
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TABLE 1

SI CONSTRUCT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
*11.
*12.

Meditation
Prayer
Study
Confession
Solitude
Submission
Service
Worship
Guidance
Joyfulness
Fasting
Simplicity

* Dimensions omitted in final SI Scale

TABLE 2
SNI CONSTRUCT
1.
2.

3.
4.
5.
6 .

7.
8 .
9 .

10 .
11 .
*12 .
*13 .

Principal Spirituality
School Curriculum
Teaching Methodology
School Discipline
Teacher Spirituality
School Worships
Community Service
Bible Teacher
Weeks of Prayer
Bible Classes
Home Environmental Influence
Spiritual Retreats
School Facilities

* Dimensions omitted in final SNI Scale
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were written for each dimension.

For reliability purposes,

a balance of positive and negative items were written
initially for each dimension.

(A later analysis indicated

that the means of the positive and negative items used in
the study were approximately equal).
Content validity was established by two panels of
five judges.

The five judges for the SI included a

ministerial director,
pastor.

three theologians, and a church

The five judges for the SNI included an

educational director, two school administrators, a
university education professor, and an academy teacher.
Content validity of the SNI was also verified by a
correlational analysis of SNI items with student
spirituality scores.

The analysis revealed that 52 of the

60 SNI items had significant correlations with student
spirituality at the .01 level.

However,

five of the six

items in the Community Service Outreach dimension were not
significantly correlated at the .01 level.
Statistical reliability for each scale was
established by collecting data in three pilot studies and
conducting an item analysis of the results.

Reliability

was also established through post-descriptive item and
factor analysis using the study data.

The SI scale was

analyzed for overall reliability with the assumption that
the dimensions identified in the literature were 12 content
areas of one construct, namely, spirituality.

The SNI, on
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the other hand, was analyzed in terms of the reliability of
each educational dimension of spiritual nurture.
The first pilot study, with a sample population of
49 seniors, was conducted at Andrews Academy.

The SI

consisted of 12 dimensions and 72 items with an overall
reliability coefficient of .9263.

However, by eliminating

the dimension of "Fasting" and six other items with point
multi-serials below .2000,

the overall reliability

coefficient rose to .9380.

It was decided that because of

the unreliability of the dimension of "Fasting" and the
virtual rejection of that practice among Adventist young
people,

it should be eliminated from the study.

Of the six

items with low point multi-serials, three were rewritten
and three were replaced.

The changes were subsequently

tested for reliability in a second pilot study.
The SNI consisting of 13 dimensions and 78 items
had seven dimensions with reliability coefficients above
.6000.

By eliminating seven items, the reliability

coefficients of three more dimensions rose above .6000.
Dimensions 9, 11, and 12 continued to have low reliability
coefficients.

It was decided that the seven items should

be rewritten and an attempt made to improve dimensions 9,
11, and 12.

The changes were tested for reliability in a

second pilot study.
This second pilot study, with a sample population
of 62 juniors and seniors, was conducted at Wisconsin
Academy.

The SI consisted of 11 dimensions and 66 items
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with an overall reliability coefficient of .9401.

However,

while the overall reliability improved and the point multi
serials improved for most items, some items continued to
remain low.

The dimension of "Simplicity" again had three

items with point multi-serials below .2000.

Consequently,

it was decided to test again the reliability of the SI in a
third pilot study omitting the dimension of Simplicity,
rewriting six items and replacing two other items.
The SNI consisting of 13 dimensions and 78 items
had six dimensions with reliability coefficients above
.7000.

The reliability of all dimensions improved

significantly with the exception of "School Facilities"
which had a reliability coefficient of only .3295.
the point multi-serials for most items improved,

While

there were

two items with point multi-serials below .3000.
It was also discovered that spiritual retreats were
not attended by all students.

Furthermore,

it was

suggested that there was a distinct likelihood that some
schools may not include them as a regular feature of the
school curriculum.

Therefore,

10 of the 20 academies were

contacted and it was learned that only 4035 incorporated
such retreats in their curriculum.

While it was recognized

that such activities would undoubtedly contribute to
student spiritual growth,

it was thought that because it

was not common to all schools and all students, it should
be eliminated from the study.

Consequently,

it was decided

to again test the reliability of the SNI in a third pilot
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study omitting the dimensions of "School Facilities" and
"Spiritual Retreats," replacing the two weak items and
making small adjustments to six other items.
The third pilot study, with a sample population of
71 juniors, was conducted at Andrews Academy.

The SI

consisting of 10 dimensions and 60 items had an overall
reliability coefficient of .9410.

It was discovered that

the reliability coefficient of the SI with 50 items was
.9425, with 40 items .9435, and with 30 items .9421.

It

was decided for statistical and content validity purposes
that the SI consist of 10 dimensions (See Table 1) with
four items in each, a total of 40 items for the scale (See
Appendix 1).

All 40 items had point multi-serials ranging

from .3321 to .7394.
The SNI consisting of 11 dimensions and 66 items
had six dimensions with reliability coefficients above
.7000.

However, the reliability of all dimensions rose

further when six items were omitted from the study.
3 presents the reliability coefficients for

Table

each of the

dimensions after eliminating the six items. It was

decided

for statistical and content validity purposes that the SNI
consist of 11 dimensions (See Table 2) with five items in
six dimensions and six items in five dimensions,a total

of

60 items for the scale (See Appendix 1).
A third procedure was an item weight analysis on
the data collected from the 19 academies.

While this was a

post descriptive analysis of the instruments,

it provided
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TABLE 3
SNI RELIABILITY COEFFICIENTS
SNI
1
2
3
4
5
6
7
8
9
10
11

Dimensions

Principal Spirituality
School Curriculum
Teaching Methodology
School Discipline
Teacher Spirituality
School Worships
Community Service
Bible Teacher
Weeks of Prayer
Bible Classes
Home Environmental Influence

Reliability
Coefficients
.7192
.6287
.6200
.7290
.6401
.6279
.8102
.7360
.8001
.7502
.8353
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confirmation, with larger numbers of subjects, of the
reliability of the respective instruments.

The results for

the SI are shown in Table 4 and for the SMI in Table 5.
The reliability coefficients are listed for each instrument
and for each scale together with the point multi-serials
for each item.

A complete list of scale dimensions and

items together with the results are found in Appendix 1.
The SI, consisting of 10 dimensions and 40 items,
had an instrument reliability coefficient of .9343, scale
reliability coefficients ranging

from .4699 to .8275,

and

item-point multi-serials ranging

from .5477 to .8390

(See

Table 4).
The SNI consisting of 11 dimensions and 60 items
had an instrument reliability coefficient of .9222, scale
reliability coefficients ranging

from .5875 to .8055,

and

item-point multi-serials ranging

from .4129 to .8230

(See

Table 5).
The fourth procedure was a post-descriptive factor
analysis and stepwise multiple-regression test of the SI on
the data collected from the nineteen academies.

According

to the SI factor analysis, the eigenvalue for factor number
one was 12.6598 but fell to 2.3430 on a second factor (See
Table 6).

This result confirmed earlier expectations and

confirmed the SI must be viewed as a one factor instrument.
The SI stepwise multiple-regression results
suggested that 72.54* (See R S Q , Table 7) of spirituality
can be predicted using only one scale (SI 9 Guidance) of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

'14

TABLE 4

SI ITEM WEIGHT ANALYSIS
SI
Dimension

1
2
3
4
5
6
7
8
9
10

Scale
Reliability
Coefficient

1

.6672
.7194
.7504
.5250
.7037
.4757
.4699
.8275
.7260
.7611

.7130
.7729
.7544
.6880
.7679
.6604
.6533
.7909
.7541
.8094

SI Reliability Coefficient

Item
Point Multi -Serial
2
3
.7435
.7533
.7388
.5650
.7462
.5978
.6351
.8390
.7752
.7046

6558
6071
7587
6956
7173
5477
6300
7908
6932
8111

4
.7276
.8054
.7790
.6562
.6815
.6901
.5887
.8383
.7416
.7737

.9343

TABLE 5
SNI ITEM WEIGHT ANALYSIS RESULTS
SNI
Dimension

1
2
3
4
5
6
7
8
9
10
11

Scale
Reliability
Coefficient

1

.7743
.5875
.6063
.7469
.6772
.6048
.7631
.8002
.7951
.8055
.7861

.7188
.5550
.5879
.6802
.6748
.6059
.7497
.8016
.5086
.7490
.5715

Item
Point Multi-Serial
3
4
5
2
.8128
.6687
.5145
.7033
.6030
.6362
.7418
.7636
.8230
.7807
.7594

.6958
.5020
.6200
.5209
.4129
.5160
.6874
.6742
.7614
.7962
.7306

.7698
.5375
.6164
.7040
.6862
.6722
.6638
.7702
.8203
.6887
.7431

.6418
.6336
.4692
.7275
.6938
.6900
.7437
.7288
.7859
.7330
.7100

6

.5313
.6780
.6586
.6210

.6720

SNI Reliability Coefficient .9222
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TABLE 6

SI FACTOR ANALYSIS RESULTS
Factor

Variance
Explained
(Eigenvalue)

Cumulative Prop
of Variance
Explained

12.6598
2.3430
1.5934
1.3983
1.3486
1.2310
1.0799
1.0028

0.5588
0.6622
0.7325
0.7942
0.8537
0.9081
0.9557
1.0000

1
2
3
4
5
6
7
8

TABLE 7
SI STEPWISE REGRESSION SUMMARY TABLE
Step No

Variable
Entered

1
2
3
4
5
6
7
8
9
10

SI 9
SI 10
SI 2
SI 6
SI 8
SI 3
SI 5
SI 4
SI 7
SI 1

RSQ

0.7254
0.8449
0.8939
0.9242
0.9503
0.9659
0.9793
0.9878
0.9946
1.0000

Change in
RSQ
0 .7254
0.1196
0.0489
0.0303
0.0261
0 .0156
0.0134
0.0085
0.0069
0.0054

F to Enter

1487.03
433.40
258.51
223.88
293.45
255.29
360.61
385.76
710.06
“

RSQ (r) = Variance Explained
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the SI.

With three scales (SI 9 Guidance, SI10 Joyfulness,

SI 2 Prayer), the variance explained increased to 89.39*
and for four scales (SI 9 Guidance, SI 10 Joyfulness, SI 2
Prayer, SI 6 Submission),

it increased to 92.42%.

The SI stepwise multiple-regression results also
suggested that spirituality may be predicted using any one
of eight combinations of three SI dimensions with RSQ
ranging from 0.8690 to 0.8939 (See Table 8).

While it is

advisable to use the 10 dimensions of the SI for major
research,

it appears that any one combination of three

dimensions shown in Table 8 would be an efficient way of
predicting spirituality.
Data Collection Procedure
The 20 academies were first contacted by a letter
outlining the nature and goals of the research and
requesting their participation in the study (See Appendix
2).

The principals were subsequently called by telephone

to confirm a timetable of data collection.

All 20

academies agreed to participate in the research.
Questionnaires (See Appendix 3), together with the
Human Subjects Approval Form, Informed Consent Forms (See
Appendix 4), and a covering letter (See Appendix 2) were
packaged and forwarded to each academy.

19 academies

returned the completed questionnaires.
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TABLE 8

A THREE DIMENSION SI
No
1
2
3
4
5
6
7
8

RSQ
0.8939
0.8920
0.8840
0.8810
0 .8810
0.8780
0.8780
0.8690

Variable Combinations
2.
5,
3.
2,
4.
6.
8.
7.

9.
9.
9,
3,
9,
9,
9,
9,

10
10
10
8
10
10
10
10
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Statistical Analyses
Two statistical procedures were employed in the
study to analyze the data and test the three hypotheses.
Analysis of variance (ANOVA) was used to test the first two
hypotheses for variance that may exist between and within
variables.

This statistical procedure was employed, first,

to test whether there were differences in the levels of
school spirituality and, second, to test whether there were
differences in the levels of spiritual nurture in the
educational dimensions studied among the 20 day academies
selected.
Multiple-regression (MR) was used to test the third
hypothesis.

This method was used to analyze the

relationship between the implied levels of student
spirituality (DV) and the levels of spiritual nurture found
within the educational dimensions studied (IV).
Summary
Seventh-day Adventist day academies in the United
States were the population for the study with a random
sample of 20 schools.

Two Likert attitude scales, the

Spirituality Inventory (SI) and the Spiritual Nurture
Inventory (SNI), were developed for the study.

Content

validity for each instrument was established by two panels
of five judges while statistical reliability was
established by a series of three pilot studies, and postdescriptive item and factor analysis of the study data.
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the 20 day academies and 753 seniors selected,

19 day

academies with responses from 591 seniors returned the SI
and the SNI for analysis.

The statistical analyses

employed to analyze the data and test the three hypotheses
included analysis of variance and multiple regression.
results of the study are presented in Chapter IV.
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CHAPTER IV

RESULTS
This chapter presents an analysis of the data
collected in this study.
three sections.

The findings are presented in

In an examination of Hypotheses 1 and 2,

the first section analyzes the data concerning possible
differences in the levels of spirituality and of spiritual
nurture between Seventh-day Adventist day academies in the
United States.

In an examination of Hypothesis 3, the

second section analyzes the data concerning the possible
relationships between the distensions of spiritual nurture
and spirituality in Seventh-day Adventist day academies in
the United States.

The third section summarizes the

findings of the study and discusses their implications for
educational administrators.
Differences in the Levels of Spirituality
and in the Levels of Spiritual Nurture
in Seventh-dav Adventist Day Academies
in the United States
Table 9 presents the SI and SNI means in rank order
from highest to lowest.

This table is designed to

highlight the differences in the levels of spirituality and
spiritual nurture between schools.

While differences

120
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TABLE 9
TABLE OF SI ANO SMI MEANS BY RANK OROER

SI
Rank

Mean

SNI
1
Mean

Highest

2.83
2.65
2.44
2.32
2.24
2.22
2.16
2.15
2.07
1.89
1.87
1.84
1.76
1.69
1.69
1.67
1.55
1.52
1.48

2.47
2.46
2.27
2.27
2.20
2.19
2.15
2.11
2.11
2.06
2.04
2.04
1.99
1.97
1.93
1.89
1.77
1.77
1.70

2.53
2.42
2.39
2.38
2.37
2.33
2.32
2.27
2.22
2.14
2.13
2.11
2.10
2.10
2.10
2.10
2.04
1.98
1.59

2.39
2.29
2.15
2.14
2.08
2.02
2.02
2.01
1.99
1.96
1.95
1.88
1.77
1.76
1.75
1.72
1.63
1.59
1.39

2.53
2.48
2.41
2.33
2.30
2.29
2.27
2.27
2.27
2.15
2.15
2.11
2.11
2.10
2.05
2.03
1.94
1.87
1.68

2.43
2.34
2.20
2.00
1.99
1.94
1.93
1.84
1.75
1.73
1.70
1.64
1.57
1.48
1.48
1.41
1.40
1.34
1.33

2.92
2.80
2.39
2.27
2.18
2.14
2.11
2.08
1.90
1.79
1.76
1.70
1.69
1.69
1.62
1.59
1.53
1.48
0.76

3.22
3.15
2.98
2.78
2.78
2.72
2.72
2.67
2.61
2.60
2.55
2.48
2.39
2.36
2.21
2.01
1.96
1.88
1.48

2.93
2.78
2.76
2.66
2.65
2.60
2.52
2.28
2.25
2.24
2.18
2.14
2.14

Lowest

2.77
2.69
2.68
2.57
2.57
2.55
2.54
2.43
2.41
2.39
2.39
2.39
2.38
2.38
2.35
2.35
2.33
2.29
2.20

2.11
1.99
1.90
1.87
1.86
1.75

3.02
2.98
2.92
2.79
2.66
2.61
2.57
2.51
2.47
2.42
2.35
2.18
2.12
2.08
2.06
1.90
1.88
1.56
1.25

Totals

2.45

2.00

2.07

2.19

1.92

2.18

1.76

1.92

2.50

2.29

2.33

SI
SNI
SNI
SNI
SNI
SNI

1
2
3
4
5

SNI
2
Mean

SNI
3
Mean

SNI
4
Mean

SNI
5
Mean

SNI
6
Mean

SNI
7
Mean

Mean

Spirituality Means
Principal Spirituality
School Curriculun
Teaching Methodology
School Discipline
Teacher Spirituality

SNI
SNI
SNI
SNI
SNI
SNI

6
7
8
9
10
11

SNI

a

SNI
9
Mean

SNI
10
Mean

SNI
11
Mean

2.57
2.56
2.55
2.47
2.42
2.42
2.38
2.35
2.33
2.27
2.26
2.17
2.14
2.11
2.11
2.08
2.00
1.97
1.89
2.27

School Worships
Coamunity Service
Bible Teacher
Weeks of Prayer
Bible Class
Home Environment
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in. spirituality between schools ranged from 2.77 to 2.20
with a combined mean score of 2.45, differences in the
levels of spiritual nurture ranged from 3.22 (Bible
Teacher) to 0.76 (Community Service) with a combined means
ranging between 2.50 (Bible Teacher Spirituality) and 1.76
(School Worships).

While there were wider differences in

Community Service, Bible Teacher, Bible Class, and
Principal Spirituality, there were comparatively small
differences in School Curriculum, Teaching Methodology,
School Discipline, and Teacher Spirituality.

The widest

difference was Community Service Outreach (2.92 - 0.76) and
the smallest difference was Home Environmental Influence
(1.89 - 2.57).

There were similarities in both range and

means in School Curriculum, Teaching Methodology, and
Teacher Spirituality.

While there were wider but similar

differences in Bible Teacher Spirituality (2.50) and Bible
Classes (2.33),

they, together with Weeks of Prayer (2.29),

had the highest means with Bible Teacher Spirituality
highest of all.
The results confirmed the expectation that there
were differences in the levels of spirituality between
Seventh-day Adventist day academies in the United States.
However, as the small range of means suggested, differences
in spirituality "between schools" were small with
significant differences found between only three schools.
This finding suggests that there is similarity in levels of
spirituality "between schools" and that divergent levels of
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spirituality were moderate.

Notwithstanding, the results

scill provided a basis for identifying significant
relationships between dimensions of spiritual nurture and
higher levels of student spirituality.
The combined (total) means of the SNI dimensions
presented in Table 9, suggest that highest levels of
spiritual nurture were achieved in the areas of Bible
Teacher Spirituality, Bible Classes, and Weeks of Prayer,
while the lowest levels of spiritual nurture were achieved
in the areas of School Worships and Community Service.

The

results also suggest that the perceptions of spiritual
nurture "between schools" varied greatly in the areas of
Community Service, Bible Class, and Bible Teacher, but
varied least in the areas of School Curriculum, Teaching
Methodology, School Discipline, Teacher Spirituality, and
Home Environment.

The dimension with greatest variation

was Community Service, while the dimension with least
variation was the Home Environment. This latter finding
suggested that there were small differences in levels of
student spirituality between urban and rural homes.
Table 10 is designed to complement Table 9.

It

presents a series of boxplots in order to facilitate visual
comparisons and to illustrate the differences in the SNI
dimensions highlighted in Table 9 and in the above
discussion.

Each boxplot shows the highest and lowest

scores, the 1st and 3rd quartiles, and the median score for
each spiritual nurture dimension.
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TABLE 10
BOXPLOTS OF SNI MEANS

SNI Sear*

0.0. . . . | . . . .1.0. . . . | . . . .2.0. . . . | . . . .3.0. . . . | . . . .4.0
LOW

L

2

3

4

5

4

1.48, 10 1.49
Nd 1.89
30 2.24, H 2.83
School Currlcutu*
L 1.70, 10 1.93
Hd 2.05
30 2.20, N 2.47
faachfna Hathodaloav
L 1.39, 10 2.10
Nd 2.13
30 2.37, H 2.53
School OlactpHna
L 1.39, 10 1.74
Nd 1.98
30 2.08, H 2.39
Taachar Spirituality
L 1.48, 10 2.05
Nd 2.15
30 2.30, N 2.53
School Uorthlo*
L 1.33, 10 1.44
Nd 1.73
30 1.99, H 2.43

7 r a n t tv iin ’fri
L 0.74, 10 1.42
Nd 1.79
30 2.18, N 2.92
8 Sibla Taachar
L 1.48, 10 2.21 ■
Nd 2.40
30 2.78, N 3.22
9 Haafca of Pravar
L 1.73, 10 1.99
Hd 2.24

30 2.4S, N 2.93
10 llbla Cl— «
L 1.25, 10 2.04
Nd 2.42
30 2.44, N 3.02
L

1.89, 10 2.11
Nd 2.27
30 2.42, N 2.54

l.H • Lowaat, Hlghaat; 10,30 • 1tt, 3rd Ouartlla; Nd < Median
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Table 11 presents a table of the SI and SNI means
and ranks by school order together with school SNI rank
means.

This table is designed to highlight, first,

the

differences in the levels of spiritual nurture "within
schools" and, second,

the differences between the levels of

spirituality and spiritual nurture "within schools."
First, differences in the levels of spiritual nurture
"within schools" were found by comparing the range of SNI
ranks.

The smallest range of spiritual nurture was found

within School 12 with 10 SNI dimensions ranging between
ranks 1 and 6.5 and within School 3 with 10 SNI dimensions
ranging between ranks 16 and 19.

The widest range occurred

within School 1 with ranks ranging between 1 (Community
Service) and 19 (Bible Class) and School 2 with ranks
ranging between 3 (Home Environmental Influence) and 18
(School Worships).

Other differences included: School 13

which had six SNI dimensions ranging between ranks 1 and 3
and three SNI dimensions with ranks of 13 or 13.5; and
School 14 which had four SNI dimensions ranging between
ranks 1 and 2 and four SNI dimensions ranging between ranks
13 and 19.
The results suggest that the SNI dimensions of
spiritual nurture were rated consistently high in School
12, consistently low in School 3, but were inconsistently
rated in Schools 1 and 2.

Overall,

the results suggested

that spiritual nurture "within schools" varied
considerably.

It was rated consistently high in three
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schools, consistently low in seven schools, and
inconsistently rated in nine schools.
Second, differences between the levels of
spirituality and spiritual nurture "within schools" were
found by comparing the school SI rank with the mean of the
school SNI ranks (SNI rank mean).

Schools with largest

differences included School 15 which had the highest SI
rank (1) and an average SNI rank mean (10.63), while School
17 by contrast had a below average SI rank (14) and a
comparatively high SNI rank mean (6.95).

Schools with

smallest differences included School 12 which had the
second highest SI rank (2) and the highest SNI rank mean
(4.18), while School 3 had the second lowest SI rank (18)
and the lowest SNI rank mean (17.77).
The results suggest that School 12 had the highest
combination of spirituality and spiritual nurture ratings
across the sample, while School 3 had the lowest
combination of spirituality and spiritual nurture ratings
across the sample.

Overall, it was found that when

comparing both areas of spirituality and spiritual nurture
ratings "within schools," three schools had high ratings,
eight schools had moderate ratings, five schools had low
ratings, and six schools were inconsistently rated.
Relationships between Spirituality and Spiritual
Nurture in Christian Education
In seeking to identify the relationships between
spirituality and spiritual nurture in Christian education,
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two approaches were adopted, the analysis of both student
spirituality and school spirituality.

Both analyses were

included because it was assumed that spirituality is lilcely
to be confounded by extraneous variables outside the school
such as the influence of spiritual nurture within the home.
On the other hand, while school spirituality {mean of all
students) would minimize the influence of extraneous
variables, it would not fully reveal the impact of
spiritual nurture on individual students.
In addition this question presented itself, Is
student spirituality a function of student perceptions of
spiritual nurture or is it a function of the overall school
("real") level of spiritual nurture or both?

While it may

be argued that the "real" levels of spiritual nurture
within a school are critical to genuine spiritual growth
among students,

it may also be argued that spiritual

nurture is a function of numerous personal variables that
may or may not be influenced by a high level of spiritual
nurture in a school at which a student attends.
Consequently, the analysis distinguishes between student
perceptions and the overall school ("real") level of
spiritual nurture.
Accordingly, this section of the results of the
analyses is divided into three parts.

The first part

presents the results of the relationship between student
spirituality (student SI scores) and student perceptions of
spiritual nurture within schools (student SNI scores).
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second part presents the results of the relationship
between student spirituality (student SI scores) and school
spiritual nurture (school SNI means).

The third part

presents the results of the relationship between school
spirituality (school SI means) and school spiritual nurture
(school SNI means).

The three parts are presented in

analysis of Hypothesis 3.
Relationship between Student Spirituality
(SI Scores) and Student Perceptions
of Spiritual Nurture (SNI Scores)
Table 12 presents the simple (zero-order)
correlations between student SI scores and student SNI
scores.

Significant differences at the .05 level were

those with an F ratio larger than 3.858.

All SNI

dimensions were significantly correlated with student
spirituality with correlations ranging between .1000 and
.5098.

Although significant,

the percentage of variance of

student spirituality explained by each SNI dimension ranged
from a low 1* to a high 26*.

Those which explained high

levels of variance included: Weeks of Prayer (SNI 9) 26*;
School Worships (SNI 6) 18.6*; Bible Classes (SNI 10)
19.2*; and Home Environmental Influence (SNI 11) 11.2* (See
Table 12).

The correlation matrix also revealed four high

correlations between SNI dimensions: Teaching Methodology
and Teacher Spirituality .6862; School Curriculum and
Teaching Methodology .6231; School Curriculum and Teacher
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TABLE 12
CORRELATION BETWEEN STUDENT SI SCORES
AND STUDENT SNI SCORES
SNI
Dimension

Correlation

1
2
3
4
5
6
7
8
9
10
11

.2388*
.2394*
.2336*
.2270*
.2672*
.4313*
.1000*
.3148*
.5098*
.4390*
.3348*

Variance
Explained
5.7*
5.7*
5.4*
5 .1*
7.1*
18.6*
1 .0*
9.9*
25 9*
19.2*
11.2*

* Denotes significance at the .05 level
Variance Explained = r*x 100
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Spirituality .6335; and Bible Teacher Spirituality and
Bible Classes .6605.
The results suggest that while there were
significant relationships between all the SNI dimensions
and "student spirituality," the most strongly related were
Weeks of Prayer, School Worships, Bible Classes, and the
Home Environmental Influence.
High correlations involving School Curriculum,
Teaching Methodology, and Teacher Spirituality confirm the
interrelatedness of what is presented, how it is presented,
the type of person who presents the material, and spiritual
nurture.

It underscores the difficulty of attempting to

separate the three functions and the need for all to be
equally strong.
Using student SNI and SI scores, both stepwise and
backward-step regression were employed Lo ascertain
which SNI dimensions were likely to best predict "student
spirituality."

Since both methods revealed identical

results, only the stepwise-regression analysis is
presented.
Table 13 presents a stepwise-regression model of
five predictors (SNI 9, 10, 11, 6, 2) with a total variance
explained of 38.58%.

The analyses added predictors in

order of highest partial correlations with an P ratio above
4.00 which approximates the .05 level.

In this model,

SNI 9 (Weeks of Prayer) accounted for the initial 26.0% of
the total variance of student spirituality, SNI 10 (Bible
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TABLE 13
STUDENT SPIRITUALITY STEPWISE SELECTION
USING STUDENT SNI SCORES
Step
No.
1
2
3
4
5

Var.
Added
9
10
11
6
2

V a r . in
Model
9
9,10
*9.10.11
9,10,11,6
9,10.11,6,2

RSQ

Change
in RSQ

.2599
.3269
.3713
.3810
.3858

.2599
.0670
.0444
.0097
.0048

* Denotes model selected
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Class) an additional 6.7%, and SNI 11 (Hone Environmental
Influence) an additional 4.4%.

While the dimensions SNI 6

(School Worships) and SNI 2 (School Curriculum) were also
significant, the additional variance explained by each,
respectively, was less than 1.0% in both stepwise and
backward-step regression models.

Although SNI 6 (School

Worships) by itself explained 18.6% of the total variance
of student spirituality (See Table 12), the small change in
the RSQ (.0097) in the stepwise model (See Table 13)
appears to be largely due to its high correlation with
predictors SNI 9 (Weeks of Prayer .5242) and SNI 10 (Bible
classes .4475).

Therefore, the model selected included

only the top three predictors SNI 9 (Weeks of Prayer), SNI
10 (Bible Classes), and SNI 11 (Home Environmental
Influence) which explained 37.13% of the total variance of
student spirituality but omitted SNI 6 (Community Service),
and SNI 2 (School Curriculum) because the changes in RSQ
between steps three to five were relatively small in
relation to steps one to three and added little to the
total variance explained (See Table 13).
Table 14 presents the zero-order correlation of
each variable (r); its relative strength as a predictor of
spirituality (Beta); and its unique contribution to the
variance explained in the three predictor model (Unique
RSQ).

While the correlation of the selected variables is

significant and their relative strength as predictors is
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TABLE 14
UNIQUE CONTRIBUTION OF VARIABLES IN MODEL
SNI Dimension

r

Beta

Unique
RSQ

SNI 9 Weeks of Prayer
SNI 10 Bible Class
SNI 11 Home Environment

.5098
.4390
.3348

.2075
.1965
.1394

9 .8235
6 .37*
4 .44*

Beta = Standardized Regression Coefficients
Unique RSQ = Decrease in variance if removed
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low but stable (similar ratios between r and beta), their
unique contribution to the variance explained is moderate.
This result suggests that when the SNI dimensions
are considered together as predictors of "student
spirituality," the best model includes Weeks of Prayer,
Bible Classes and the Home Environmental Influence.
Relationship between Student Spirituality
(SI Scores) and School Spiritual
Nurture (SNI Means)
The data of the study were analyzed to determine
whether there were any significant relationships between
"student spirituality" (SI scores) and "school spiritual
nurture"

(SNI means).

However, the low correlations

suggested that the relationships were not meaningful.
While there were significant correlations between 9
of the 10 SNI dimensions,

the percentage of variance of

student spirituality explained by each SNI dimension was
extremely low.

Both forward-step and backward-step

regression models were analyzed but each were found to be
unstable and to predict low total variance.

The apparent

instability between models was probably due to the high
inter-correlations between SNI variables and the small
difference in the variance explained between the highest
and lowest SNI dimension.

The low total variance explained

by each model is probably due to two situations.

First,

the low variance may be the result of attempting to predict
student differences in spirituality from school
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characteristics alone.

It is evident that there are many

other variables which impact student spirituality.

Second,

the low variance may also be the result of attempting to
predict large differences of spirituality found "within
schools" from small differences of spiritual nurture
"between schools."

This suggests that it is probably

inappropriate to attempt to predict "student spirituality"
from the school means of spiritual nurture.
Relationship between School Spirituality
(SI Means) and School Spiritual
Nurture (SNI Means)
Table 15 presents the simple (zero-order)
correlations between school SI means and school SNI means.
The .05 level was used to test for significance.

Five SNI

dimensions (SNI 2, 6, 9, 10, 11) were significantly
correlated with student spirituality with correlations
ranging between .5058 and .6445.

The percentage of

variance of student spirituality explained by each
significant SNI dimension ranged between 25.635 and 41.535.
Those which explained the highest levels of variance
included: SNI 10 (Bible Class) 41 .535; SNI 2 (School
Curriculum)

27.035; SNI 9 (Weeks of Prayer) 25 .935 ; SNI 6

(School Worships) 25 .935 ; and SNI 11 (Home Environmental
Influence) 25 .635 (See Table 15).

The correlation matrix

also revealed four high correlations between SNI
dimensions: Teaching Methodology and Teacher Spirituality
.8266; School Curriculum and Teaching Methodology .7 624;
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TABLE 15
CORRELATION BETWEEN SCHOOL SI MEANS
AND SCHOOL SNI MEANS
SNI
Dimension
1
2
3
4
5
6
7
8
9
10
11

Correlation

.2921
.5204*
.3362
.0352
.1279
.5088*
-.3463
.2369
.5084*
.6445*
.5058*

Variance
Explained
8 .5%
27 .0*
11 .385
0 .185
1.685
25 .985
12.085
5.685
25 .985
41 .585
25.685

* Denotes significance at the .05 level
Variance Explained = r4 x 100
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School Curriculum and Teacher Spirituality .5998; Bible
Teacher Spirituality and Bible Classes .7637.
In view of the difficulty of separating the
function of the Bible teacher from the Bible class, it was
not surprising to find a high correlation between both
dimensions.

This suggests that the success of the Bible

class in nurturing student spirituality includes the Bible
teacher's personal approach and spirituality.
The results of the correlation of "school
spirituality" and school spiritual nurture shown in Table
15 indicate a negative relationship between Community
Service (SNI 7) and "school spirituality"

(-.3463).

It

appears that the reason for this negative correlation is
largely due to the unusual results in three schools: School
1 (SI rank 12 with SNI 7 rank 1), School 11 (SI rank 19
with SNI 7 rank 3) and School 16 (SI rank 9 with SNI 7 rank
19)

(See Table 11).

While it is difficult to explain this

negative correlation, it seems probable that while service
activities are perceived as nurturing experiences in
Schools 1 and 11, other important areas of spiritual
nurture are either neglected or are counterproductive,
resulting in low student spirituality levels in those
schools.

It also seems likely that School 16, where the

spirituality level is moderate, does not actively promote
or undertake service activities in the school program.
Using school SNI and SI means, both stepwise and
backward-step regression were employed to ascertain which
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SNI dimensions were likely best to predict school
spirituality.

Table 16 presents a stepwise regression

model of four predictors (SNI 10, 11, 8, 2) which explains
79.58$ of the total variance of school spirituality.

The

analyses added predictors in order of highest partial
correlations with an F ratio above 4.00 which approximates
the .05 level.

In this model, SNI 10 (Bible Class)

accounted for 41.54% of the variance of "school
spirituality," SNI 11 (Home Environmental Influence) an
additional 16.64%; SNI 8 (Bible Teacher Spirituality) an
additional 14.72%; and SNI 2 (School Curriculum) an
additional 6.68%.
Table 17 presents the zero-order correlation of
each variable (r); its relative strength as a predictor of
spirituality (Beta); and its unique contribution to the
total variance explained in the four predictor model
(Unique RSQ).

While variables SNI 10 (Weeks of Prayer),

SHI 11 (Kuiuc Environmental Influence), SNI 2 (School
Curriculum) are highly correlated, are strong predictors,
and contribute significantly to the total variance
explained, variable SNI 8 (Bible Teacher Spirituality) is
an 'unstable predictor because by itself it is not
significant (See Table 15) but when considered with other
predictors in the model it has a high but negative beta
value (See Table 17).
Table 18 presents a backward-step regression model
of four predictors (SNI 11, 7, 5, 2) with a total variance
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TABLE 16

SCHOOL SPIRITUALITY STEPWISE SELECTION
USING SCHOOL SNI MEANS
Step
No.
1
2
3
4

Var.
Added
10
11
8
2

Var. in
Model
10
10,11
10,11,8
*10,11,8

RSQ

Change
in RSQ

.4154
.5818
.7289
.7958

.4154
.1664
.1472
.0668

* Denotes the model selected

TABLE 17
UNIQUE CONTRIBUTION OP VARIABLES IN MODEL
SNI Dimension

SNI 10 Bible Class
SNI 11 Home Environment
SNI 8 Bible Teacher
SNI 2 School Curriculum

r

.6445
.5058
.2369
.5204

Beta

Unique
RSQ

.8795
.4177
-.6857
.3462

27.65*
16.92*
18.61*
6 .68*

Beta = Standardized Regression Coefficients
Unique RSQ = Decrease in variance if removed
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TABLE 18
SCHOOL SPIRITUALITY BACKWARD SELECTION
USING SCHOOL SNI MEANS
Variable
in Model
1-11
1-8,10,11
1-5,7,8,10,11
1-5,7,10,11
1-5,7,11
1,2,4,5,7,11
1,2,5,7,11
*2,5,7,11

Variable
Removed

9
6
8
10
3
4
1

RSQ

Change
in RSQ

.8612
.8612
.8602
.8555
.8425
.8059
.7797
.7060

-.8612
-.0000
-.0010
-.0048
-.0130
-.0366
-.0262
- .0738

* Denotes model selected
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explained of 70.58%.

The analyses removed predictors in

order of lowest partial correlations with an F ratio below
4.00 which approximates the .05 level.

In this model, the

change in the variance explained fell by less than 1.0%
through each of the first three backward steps and by an
overall 7.0% with the completion of the backward selection.
Table 19 presents the zero-order correlation of
each variable (r); its relative strength as a predictor of
spirituality (Beta); and its unique contribution to the
total variance explained in the four predictor model
(Unique RSQ).

Variables SNI 2 (School Curriculum) and SNI

11 (Home Environmental Influence) are highly correlated
with "school spirituality," are strong predictors, and
contribute significantly to the total variance explained.
However, variable SNI 5 (Teacher Spirituality) is an
unstable predictor because by itself it has a positive but
not significant correlation, yet when considered with other
predictors in the model it has a significant but negative
beta value.

SNI 7 (Community Service Outreach) is an

unusual predictor because by itself it has a negative but
not significant correlation and when considered with other
predictors in the model it has a significant but also a
negative beta value.
While both forward and backward-step regression
models explained a similar proportion of variance (Stepwise
79.58%, Backward 70.60%), the only SNI variables common to
both were SNI 11 (Home Environmental Influence) and SNI 2
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TABLE 19
UNIQUE CONTRIBUTION OP VARIABLES IN MODEL
SNI Dimension

SNI 2
SNI 5
SNI 7
SNI 11

School Curriculum
Teachers
Community Service
Home Environment

r

.5204
.1279
-.3463
.5058

Beta

Unique
RSQ

.6428
-.4102
-.3857
.5740

26.07%
10.45$
13.24$
31.68$

Beta = Standardized Regression Coefficients
Unique RSQ = Decrease in variance if removed
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(School Curriculum)

(See Tables 17 and 19).

The apparent

instability between the stepwise and backward models
selected may be due to the high inter-correlations between
the SNI variables.
The results of these regression models suggest that
when the SNI dimensions were considered together as
predictors of "student spirituality" the best model
included the Home Environmental Influence (SNI 11), the
Bible Class (SNI 10), and Weeks of Prayer (SNI 9).

On the

other hand, when considered together as predictors of
"school spirituality" the best model included the Home
Environment (SNI 11), Bible Class (SNI 10), School
Curriculum (SNI 2).
Table 20 is a summary table of three regression
models selected for this study.

The table presents the

stepwise and backward prediction models selected in both
parts one (Student SI Scores and Student SNI Scores) and
three (School SI Means and School SNI Means).

It lists the

zero-order correlations (r), standardized regression
coefficients (Beta), and the unique total variance
explained by each variable in the respective models (Unique
RSQ) .
As the summary table reveals, there were seven
significant predictors SNI 2 (School Curriculum), SNI 5
(Teacher Spirituality), SNI 7 (Community Service), SNI 8
(Bible Teacher Spirituality), SNI 9 (Weeks of Prayer),
SNI 10 (Bible Classes), SNI 11 (Home Environmental
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TABLE 20
SUMMARY TABLE OF SELECTED PREDICTION HOOELS

SNI

PART I

PART III

Student SI Scores
and
Student SNI Scores

School SI Means
and
School SNI Means

Stepwise Selection
Model 1

r

1
2**
3
4
5*
6
7*
8*
9**
10**
11**

.5098
.4390
.3348

Beta

.2075
.1965
.1394

Unique
RSQ

9.82X
6.37%
4.44%

Stepwise Selection
Model 2

Backward Selection
Model 3

r

Beta

Unique
RSQ

r

Beta

Unique
RSQ

.5204

.3462

6.68%

.5204

.6428

26.07%

.1279

-.4102

10.45%

-.3463

-.3857

13.24%

.5058

.5740

31.68%

.2369

-.6857

18.61%

.6445
.5058

.8795
.4177

27.65%
16.92%

* Predictors significant but not meaningful
•* Predictors significant and meaningful
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Influence),

found in the three selected prediction models.

However, although variables SNI 5 (Teacher Spirituality),
SNI 7 (Community Service), and SNI 8 (Bible Teacher
Spirituality) are statistically significant at the .05
level, they are not meaningful as predictors.

That is, the

negative Beta values underscore the unstable nature of the
variables as predictors, while the low correlations for
each and the negative correlation of SNI 7 (Community
Service) suggests that they have limited practical value in
predicting student spirituality.
On the other hand, variables SNI 11 (Home
Environmental Influence), SNI 10 (Bible Classes), SNI 2
(School Curriculum), and SNI 9 (Weeks of Prayer) appear to
have a strong basis for being meaningful predictors of
spirituality.

SNI 11 (Home Environmental Influence)

appears in all three models with high correlations, has
strong Beta values in at least two models, and has high
unique predictive values in two models.

SNI 10 (Bible

Classes) appears in two models with high correlations, has
one strong Beta value, and has high unique predictive
values in both models.

SNI 2 (School Curriculum) appears

in two models with high correlations, has strong Beta
values, and has high unique predictive power in one model.
Although SNI 9 (Weeks of Prayer) appears only in one model
and has only a moderate Beta value,

its high correlation

with "student spirituality" and high unique predictive
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power in the context of Model One suggests that it may also
be a meaningful predictor of "student spirituality."
Implications for Educational Administrators
This section discusses the findings of the study as
they apply to Christian educational administrators.
Principal Spirituality
The results of the study revealed that there was a
statistically significant relationship between Principal
Spirituality and "student spirituality."

Although

differences "between schools" were moderate (See Table 9),
the correlation with "student spirituality" was low (See
Table 12), suggesting that students did not perceive the
spiritual life of the principal to be strongly related to
their personal spirituality.
Nevertheless, it was perceived that principals
fostered spirituality when their life and actions in the
school were consistent with the principles of Christianity,
when they assumed spiritual leadership responsibilities in
the school, and when they shared experiences of their
spiritual journey with students.

It is also probable,

according to Loveless (1984), that principals who are
preoccupied with managerial tasks, disciplinary problems,
and budgetary concerns, are less likely to enhance student
spirituality than principals who devote more time and
energy to spiritual nurture.

A principal's influence
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therefore may be a reflection of the depth of personal
spirituality, overwork, or both.
It was surprising, however, that Principal
Spirituality was not found to be strongly related to higher
levels of student spirituality.

A re-examination of the

Principal Spirituality scale and the respective items
verified its reliability and validity.

It appears then,

that reasons for this anomaly are due to other factors.

It

is possible, for example, that students had difficulty in
making strong discriminating judgments about the
spirituality of the principal due to their general
remoteness from the principal.

Interaction between the

principal and students is often limited to school
assemblies and chapel periods.
School Curriculum
The results of the study revealed that there were
statistically significant relationships between the School
Curriculum and both "student" and "school" spirituality.
While differences "between schools" were moderate (See
Table 9), there was a low correlation with "student
spirituality"

(See Table 12), but a very high correlation

with "school spirituality"

(See Table 15).

This latter

finding resulted in it being one of the three major
predictors of higher levels of "school spirituality"
Table 20).

(See

These findings suggest that while students did

not perceive the curriculum to be strongly related to their

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

149

personal spirituality, they believed that it had a strong
relationship to the level of "school spirituality."
Accordingly, students strongly perceived that
school curricula fostered spirituality in the school when
Christian principles were readily observed in extra
curricula activities, when school personnel were perceived
to place considerable importance on religious activities,
and when Bible study groups were actively fostered in the
school.
Teaching Methodology
The results of the study revealed that there was a
statistically significant relationship between Teaching
Methodology and "student spirituality."

However,

differences "between schools" were small (See Table 9), and
the correlation with "student spirituality" was low (See
Table 12), suggesting that students did not perceive
teaching strategies to be strongly related to their
personal spirituality.
Yet the students perceived that the methods
employed by teachers in the classroom fostered spirituality
when the principles of Christianity and Scripture were
alluded to in class, when students were encouraged to help
one another, and when teachers showed respect for student
individuality.
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School Discipline
The results of the study revealed that there was a
statistically significant relationship between School
Discipline and "student spirituality."

However,

differences "between schools" were small (See Table 9), and
the correlation with "student spirituality" was low (See
Table 12), suggesting that students did not perceive the
approach and emphasis in school disciplinary matters to be
strongly related to their spiritual growth.
Notwithstanding, students perceived that school
disciplinary policy fostered spirituality when
administrators and teachers had a positive approach to
student behavior, demonstrated trust and respect for
students,

invited students to participate in establishing

and implementing school rules, and were forgiving and
patient in working with students who had done wrong.
Teacher Spirituality
The results of the study revealed that there was a
statistically significant relationship between Teacher
Spirituality and "student spirituality."

However,

differences "between schools" were small (See Table 9), and
the correlation with "student spirituality" was low (See
Table 12), suggesting that students did not perceive the
spiritual life of the teacher to be strongly related to
their own spirituality.
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Nevertheless, students perceived that teachers
fostered spirituality when their actions in the school were
seen to be in harmony with the principles and values of
Christianity, and when they were perceived to be
enthusiastic about their relationship with Christ.

It is

also probable, according to Shelton (1983), that teachers'
availability and willingness to cultivate friendships with
students will have a large bearing on their effectiveness
in nurturing student spiritual growth.
It was surprising, however, that Teacher
Spirituality was not found to be strongly related to higher
levels of student spirituality.

A re-examination of the

Teacher Spirituality scale and the respective items
verified its reliability and validity.

It appears that

students had difficulty in making strong discriminating
judgments when teachers were considered as a group.

While

it is quite probable that some teachers within a school may
have been perceived to be more spiritual than others, the
differences would not necessarily be apparent when teachers
were evaluated as a group.
School Worships
The results of the study revealed that there was a
statistically significant and strong relationship between
School Worships and both "student" and "school"
spirituality.

Although differences "between schools" were

small (See Table 9), the correlations with both "student"
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and "school" spirituality were high (See Tables 12 and 15),
suggesting that students perceived School Worships to be
strongly related to their personal spirituality and to the
level of spirituality in the school.

Yet, alarmingly,

the

low combined mean for School Worships (See Table 9)
revealed that students in most schools perceived them to
lack spiritual value.
Students strongly perceived that school worships
enhanced personal spirituality and the level of "school
spirituality" when a relationship with Christ was the
central focus, when the material presented was perceived to
be relevant and stimulating, and when student concerns were
frequently considered in prayer.
Community Service Outreach
While differences in Community Service Outreach
"between schools" were the largest of all SNI dimensions
(See Table 9), the results revealed that there was a
statistically significant but extremely weak relationship
with "student spirituality" (See Table 12).

Surprisingly,

there was also a negative correlation between Community
Service Outreach and "school spirituality"

(See Table 15).

While it seems that such activities are more common
in some schools than others and vary in their effectiveness
in nurturing social consciousness among students,

this

result suggests that students perceived service activities
to have little bearing on their personal spirituality.
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While differences were expected,
to find a negative correlation.

it was surprising

This peculiar relationship

appears to be either a function of the Community Service
Outreach scale or the fact that there is wide variation in
its implementation in schools.

Despite the fact that the

scale itself and all items in the scale were statistically
reliable, only one item had a significant, albeit low,
correlation with spirituality.

This suggests that the

result could reflect a weakness in the Community Service
Outreach scale, but it is also possible,

that it reflects

the fact that service activities are not a part of the
curriculum in many schools.
Bible Teacher Spirituality
The results of the study revealed that there was a
statistically significant relationship between Bible
Teacher Spirituality and "student spirituality."
Differences "between schools" were large (See Table 9), and
the correlation with "student spirituality" was moderate
(See Table 12), suggesting that students perceived the life
and the spiritual example of the Bible teacher to be
moderately related to their personal spiritual growth.
However, the high combined mean (See Table 9) suggested
that students considered most Bible teachers to be deeply
committed in their relationship with Christ.
Accordingly, students strongly perceived that Bible
teachers enhanced spirituality when their actions were
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consistent with the principles of Christianity, when they
shared experiences of their spiritual journey with
students, and when they were perceived to be concerned
about leading students into a personal relationship with
Christ.

It also seems probable that enhancing "student

spirituality" is a function of the Bible teacher's
spiritual vitality (Betts, 1910), and of the differing
employment practices among schools (Gaebelein, 1968).

Some

schools employ specialist Bible teachers while others
require subject teachers to teach Bible as an adjunct to
their teaching specialty.

The instrument used in this

study did not differentiate between Bible teacher
employment policies in schools.
Weeks of Prayer/Spiritual Emphasis
The results of the study revealed that there was a
statistically significant relationship between the Week of
Prayer and "student" and "school" spirituality.

Although

differences "between schools" were moderate (See Table 9),
there were high correlations with both "student" and
"school" spirituality (See Tables 12 and 15).
suggested that students perceived

This

the Week of Prayer tobe

strongly related to both their personal spirituality
the level of spirituality in the school.

and to

Its high

correlation with the spirituality of students, resulted in
the Week of Prayer being one of three major predictors of
higher levels of "student spirituality" (See Table 20).
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Accordingly, students strongly perceived that the
Week of Prayer enhanced their personal spirituality and the
level of spirituality in the school when it addressed
issues of practical Christian living, when the focus
centered on the relationship with Christ rather than church
doctrine, and when presentations were built around
adolescent concerns.
Bible Classes
The results of the study revealed that there was a
statistically significant and strong relationship between
Bible Classes and "student" and "school" spirituality.
Differences "between schools" were high (See Table 9), and
correlations with "student" and "school" spirituality were
also high (See Tables 12 and 15), resulting in Bible
Classes being one of three major predictors of higher
levels of both "student" and "school" spirituality (See
Table 20).

This suggested that students perceived the

approach and emphasis in Bible Classes to be strongly
related to their personal spirituality and to the level of
spirituality in the school.
Students strongly suggested that Bible Classes
enhanced their personal spirituality and the level of
spirituality in the school when Bible curricula centered on
the relationship with Christ, when Bible curricula
addressed adolescent developmental issues, and when Bible
study skills were often demonstrated to enhance personal
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devotions.

While the Bible Classes scale did not include

the issue of prayer,

it seems probable that Bible Classes

would foster student spirituality if the meaning and
practice of prayer was incorporated into the Bible class
curricula (Stanley, 1985).
Home Environmental Influence
This dimension was incorporated in the study in
order to ascertain the influence and the impact of the home
environment on adolescent spirituality.

The results

overwhelmingly confirmed the expectation that the home
plays a very important role in the spiritual nurture of
young people.
The results of the study revealed that there was a
statistically significant and strong relationship between
the Home Environmental Influence and both "student" and
"school" spirituality.

Although differences between

schools were small (See Table 9), its high correlation with
both "student" and "school" spirituality (see Tables 12 and
15), resulted in it being one of three major predictors of
higher levels of both "student" and "school" spirituality
(See Table 20).

This suggested that students perceived the

home to have a very strong relationship to their personal
spirituality and to the level of spirituality in the
school.
Accordingly, the home environment was strongly
perceived to foster personal spirituality and the level of
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spirituality in the school when parents were actively
involved in church activities, when parents shared
experiences of their spiritual journey with them, and when
parents modeled a lifestyle in harmony with the principles
of Christianity.
Summary
In response to Hypothesis 1, the results suggest
that there were significant differences in the levels of
spirituality among Seventh-day Adventist day academies in
the United States.

However, differences in spirituality

were small suggesting considerable similarity "between
schools."

Notwithstanding, the results still provided a

basis for identifying significant relationships between
dimensions of spiritual nurture and higher levels of
spirituality.
In response to Hypothesis 2, the results suggest
that there were significant differences in the levels of
spiritual nurture among Seventh-day Adventist day academies
in the United States.

Differences occurred in the levels

of spiritual nurture both "between" and "within" schools.
First, the most pronounced "between school" difference of
spiritual nurture was Community Service while the smallest
"between school" difference was Home Environmental
Influence.

The most meaningful "between school" difference

was the perception that the Bible Teacher, Bible Class, and
Weeks of Prayer were areas of greatest spiritual nurture.
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while School Worships and Community Service, as the
students knew them, were areas of least spiritual nurture.
Second, spiritual nurture "within schools" varied
considerably.

Spiritual nurture was rated consistently

high in three schools, consistently low in seven schools,
and inconsistently rated in nine schools.

It was also

found that when comparing both areas of spirituality and
spiritual nurture ratings "within schools," three schools
had high ratings, eight schools had moderate ratings, five
schools had low ratings, and six schools were
inconsistently rated.
In response to Hypothesis 3 and on the basis of the
above results, there were significant relationships first,
between spiritual nurture and "student spirituality"
(student SI scores) and, second, between spiritual nurture
and "school spirituality"
considered alone,

(school SI means).

First, when

for purposes of estimating their impact

on the personal spirituality of students, all SNI
dimensions were found to have a significant relationship to
"student spirituality," although, students perceived that
School Worships, Weeks of Prayer, Bible Classes, and the
Home Environmental Influence had greatest impact on their
lives.

When considered together as predictors of "student

spirituality," the best model included the Home
Environmental Influence (SNI 11), the Bible Class (SNI 10),
and Weeks of Prayer (SNI 9).
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Second, when the SNI dimensions were considered
alone, for purposes of estimating their impact on the level
of "school spirituality," students perceived that School
Curriculum (SNI 2), School Worships (SNI 6), Weeks of
Prayer (SNI 9), Bible Classes (SNI 10), and Home
Environmental Influence (SNI 11) had greatest impact on the
school.

When considered together as predictors of "school

spirituality," the best model included the Home Environment
(SNI 11), Bible Class (SNI 10), and School Curriculum (SNI
2 ).

The educational administrative implications of
these results suggest that students believe that School
Worships, Bible Teacher Spirituality, Weeks of Prayer,
Bible Classes, and the Home Environment to be strongly
related to "student spirituality."

They also believe that

the School Curriculum, School Worships, Weeks of Prayer,
Bible Classes, and the Home Environment to be strongly
related to higher levels of "school spirituality."
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CHAPTER V

SUMMARY, FINDINGS, IMPLICATIONS, AND RECOMMENDATIONS
This chapter presents a summary of the study and
the findings, a discussion of the implications for
Christian educational administrators, and recommendations
for enhancing student spirituality in Christian education.
Areas for further research are suggested at the close of
the chapter.
Summary
As a response to the twin goals of Christian
education— leading students into a personal relationship
with Christ and nurturing student spirituality,

this study

attempted to discover (1) possible differences in
spirituality and spiritual nurture between Seventh-day
Adventist day academies in the United States,

(2) possible

relationships between selected dimensions of Christian
education and student spirituality, and (3) the
implications for educational administrators.
The review of literature provided a theoretical
background for the study and a basis for developing the
Spirituality Inventory (SI) and the Spiritual Nurture
Inventory (SNI).

In section one, 10 dimensions of
160
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Christian spirituality were explored from a purposeful
sample of some 35 Christian spiritual masters: meditation,
prayer, study, confession, submission, solitude, service,
worship, guidance, and joyfulness.

Reflecting the

collective thought of the Christian educational theorists
and practitioners reviewed in section two, 10 leading
dimensions for nurturing student spirituality were
identified: principal spirituality, school curriculum,
teaching methodologies, school discipline, teacher
spirituality, school worships, community service outreach,
Bible teacher spirituality, weeks of spiritual emphasis,
and Bible classes.
Seventh-day Adventist day academies in the United
States constituted the population for the study.

Twenty

day academies with student enrollments above 50 were
randomly selected from the 40 day academies in the United
States.

Of the 20 day academies and 753 seniors selected,

19 day academies with responses from 591 seniors returned
the SI and the SNI for analysis.
Two Likert style attitudinal scales were developed
for the study.

First, the Spirituality Inventory (SI) was

designed to measure the implied level of student
spirituality, and second,

the Spiritual Nurture Inventory

(SNI) was designed to measure the level of spiritual
nurture in each of the selected educational dimensions.
acknowledgment of the fundamental importance of the home,
an llth dimension, "Home Environmental Influence," was
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added to the SNI.

Content validity was established by two

panels of five judges, while statistical reliability for
each scale was established by an item analysis of the
results of data collected from three pilot studies.
Reliability was confirmed through post-descriptive item and
factor analysis using the study data.

The SI scale was

analyzed for overall reliability with the assumption that
the dimensions identified in the literature were 10 content
areas of one construct, namely, spirituality.

The SNI, on

the other hand, was analyzed in terms of the reliability of
each educational dimension of spiritual nurture.

The

reliability coefficient for the SI scale was .9343, while
the reliability coefficients for each of the dimensions in
the SNI ranged between .5875 and .8055.
In response to the three fundamental concerns of
this study, the results were presented in three sections.
The first section presented and analyzed the data
concerning differences in the levels of spirituality and of
spiritual nurture among Seventh-day Adventist day academics
in the United States.

In response to Hypothesis 1,

significant differences in the levels of spirituality were
found among the schools studied.

In response to Hypothesis

2 , significant differences in the levels of spiritual
nurture were found both "between" and "within" the schools
studied.
The second section presented and analyzed the data
concerning the possible relationships between the
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dimensions of spiritual nurture and student spirituality
among Seventh-day Adventist day academies in the United
States.

In response to Hypothesis 3, significant

relationships were found between all the dimensions of
Christian education studied and "student spirituality"
and/or "school spirituality," although some were more
strongly correlated than others.
The third section summarized the findings of the
study concerning the selected dimensions of spiritual
nurture and discussed the implications for educational
administrators.

The results suggested that students

perceived School Worships, Bible Teacher Spirituality,
Weeks of Prayer, Bible Classes, and the Home Environment to
be strongly related to higher levels of "student
spirituality," and perceived School Curriculum, School
Worships, Weeks of Prayer, Bible Classes, and the Home
Environment to be strongly related to higher levels of
"school spirituality."
Findings
On the basis of the data collected in Seventh-day
Adventist day academies in the United States, the following
findings are summarized:
1.

There were small differences in the levels of

spirituality between schools, although, overall levels of
spirituality were moderately high.
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2.

There were large differences in the levels of

spiritual nurture both between and within schools.
3.

There were large differences in the nurturing

impact of principals, Bible teachers, Bible classes, and
community service programs between schools.
4.

There was no significant difference in the

nurturing impact of the home between urban and rural
schools.
5.

There was a strong relationship between the

spirituality of the Bible teacher and the nurturing impact
of the Bible class.
6.

The nurturing effects of school curriculum,

teaching strategies, and teacher spirituality were strongly
related to each other.
7.

Students perceived that School Worships, Weeks

of Prayer, Bible Classes, and Home Environmental Influence
had the greatest impact on their personal spirituality.

a.

Students perceived that School Curriculum,

School Worships, Weeks of Prayer, Bible Classes, and Home
Environmental Influence had the greatest impact on the
level of spirituality in the school.
9.

The Home Environmental Influence, Bible

Classes, and Weeks of Prayer were found to be the major
predictors of higher levels of "student spirituality."
10.

The Home Environmental Influence, Bible

Classes, and School Curriculum were found to be the major
predictors of higher levels of "school spirituality."
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Discussion and Implications
The study has both predictable and unexpected
conclusions.

The study confirmed that there were

significant differences in levels of spirituality and
spiritual nurture between Seventh-day Adventist day
academies in the United States.

Although differences in

levels of spirituality "between schools" were small,
overall levels of spirituality were moderately high.

This

result provided a basis for identifying significant
relationships between the selected dimensions of spiritual
nurture and higher levels of spirituality.
It was also not surprising to discover differences
in levels of spiritual nurture "within schools."

It seems

that in some schools spiritual nurture is strong in certain
areas and weak in others.

This situation may be a function

of strong spiritual leadership in some areas of the
educational program or a function of the tendency in some
schools to compartmentalize the spiritual and the secular.
While the findings of the study revealed
significant relationships between all the dimensions of
Christian education studied and "student spirituality,"
some were more strongly related than others.

When the 11

dimensions of spiritual nurture were considered separately,
for purposes of estimating their impact on the spirituality
of students, all were found to have a significant
relationship with "student spirituality," although,
students perceived that School Worships, Weeks of Prayer,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

166

Bible Classes, and Home Environmental Influence had
greatest impact on their lives.

They also believed that

School Curriculum, School Worships, Weeks of Prayer, Bible
Classes, and Home Environmental Influence had the greatest
impact on the level of spirituality in the school.
Similarly, when the 11 dimensions were considered
together as a group, for purposes of determining the best
prediction model, the Home Environmental Influence, Bible
Classes, and Weeks of Prayer were found to be the major
predictors of higher levels of "student spirituality,"
while Home Environmental Influence, Bible Classes, and
School Curriculum were found to be the major predictors of
higher levels of "school spirituality."
According to these student perceptions, a number of
important educational administrative implications for
enhancing both "student and "school" spirituality became
apparent.
On the basis of the Principal Spirituality scale,
if principals are to be recognized as strong spiritual
leaders, they need to exemplify a life of devotion to God,
to maintain visible involvement in the spiritual life of
the school, and to share experiences of their spiritual
journey with students.

Grissen (1981/82) also suggested

the need for principals to devote more time and energy to
nurturing faculty and student spirituality, while Bennis &
Manus (1985) and Morphet (1982) suggested the need to adopt
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leadership and management strategies which provide a
learning environment conducive for personal growth.
According to the School Curriculum scale, both
administrative and teaching personnel need to recognize the
importance of their attitudes and active involvement in the
religious activities of the school, to foster actively and
participate with students in Bible study groups, and to
ensure that all extra-curricula activities of the school
are in harmony with the school's Christian philosophy of
education.

Educational theorists also suggested the need

for school curriculum personnel to underscore the important
features of Christian education philosophy in school
curricula by emphasizing:
God (Gaebelein,

that all truth originates with

1968), that the Bible is the foundational

and contextual document of the curriculum (Holmes, 1975),
that Christ is the integration point for all Christian
educational effort (Walworth, 1981), and that the student
should be the focal point of the educational process
(Sanderson, 1979).
Based on the Teaching Methodology scale, teachers
should be encouraged to integrate faith and learning
throughout subject matter, to foster cooperation rather
than competition among students, and tc accommodate student
individuality through more personalized instruction.
Educational theorists also suggested the need for teachers
to utilize more fully the sources of revelation, reason,
and experimentation (Byrne, 1977), to cultivate reflective
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and independent thought (Knight, 1980), and to adopt
teaching strategies which reflect more fully the cognitive,
emotional, and moral readiness of students (Shelton, 1983).
According to the School Discipline scale,
administrators and teachers need to approach student
behavior positively, and to be fair, trusting and
respectful of student rights.

They need to involve

students in establishing and Implementing school rules, and
they need to be forgiving and patient with students who
have done wrong.

The literature also suggested the need to

articulate the philosophy and goals of school discipline to
students (Hilde,

1976), to adopt strategies which lead to

internalization of moral principles and values (Dobson,
1970), to uphold the principles of love and justice
(Canter,

1982), and to foster a positive and open

school/classroom environment (Johnson & Johnson,

1975).

Educational administrators need not only to foster
spirituality among faculty members (Grissen, 1981/82), but
need to encourage them in their collective responsibility
of leading students into a personal relationship with
Christ.

On the basis of the Teacher Spirituality scale,

they need to be encouraged to model a life which is in
harmony with the values and principles of Christianity, and
to share experiences of their spiritual journey with
students.

Educational theorists also suggested the need

for teachers to give priority to students concerns
(Shelton, 1983), to think and communicate through a
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Christian mind-set (Blamires, 1963), and to cultivate
personal relationships with students (Dudley, 1979).
Based on the School Worship scale, educational
administrators, teachers, and school chaplains need to
adopt strategies which ensure that classroom worships and
chapel services address the spiritual needs of students.
Accordingly, personnel responsible for worships should
ensure that they center on the relationship with Christ,
address relevant concerns of adolescents, are sufficiently
flexible in meeting the current and changing needs of young
people, and use the opportunity to pray for and with
students.
It is difficult to make any conclusive comment
regarding the relationship of Community Service Outreach to
student spirituality.

However, while the results of the

study are cause for re-examining the impact of Community
Service Outreach on student spirituality, the literature
identified a number of ways in which service activities
might be better employed to nurture spiritual growth.

Some

of the more important strategies included: cultivating an
open environment of sharing in the school (Devnich, 1981),
incorporating a wide range of service projects and
activities in the curriculum (Morgan, 1986), inviting
community service personnel into the school (Carey, 1977),
and adopting strategies which specifically nurture social
consciousness (Shelton, 1983).
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In view of the extreme importance of the role of
the Bible teacher and Bible class curricula, educational
administrators need to employ Bible teachers who are
personally and professionally qualified to create a
spiritual environment likely to result in students seeking
a deeper relationship with Christ.

According to the Bible

Teacher Spirituality scale, Bible teachers should be people
who feel free to share experiences of their spiritual
journey with students, who give priority to leading
students into a personal relationship with Christ, and who
live a life in harmony with the principles and values of
Christianity.

The literature also underscored the need for

Bible teachers to be people deeply committed to Christ
(Betts, 1910), and people who have exceptionally good
rapport with young people (Knittle 1981), and who give
priority to building quality relationships with students
(Manspeaker,

1985) .

On the basis of the Bible Classes scale, Bible
instruction needs to center on the student's relationship
with Christ, to address adolescent developmental issues,
and to demonstrate the practice and methods of Bible study.
The literature also emphasized the need to demonstrate the
practice and methods of prayer (Stanley, 1985), and to
facilitate an environment of open sharing in the Bible
classroom (Hay, 1983).
In view of the very strong relationship between the
Week of Prayer and "student" and "school" spirituality.
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educational administrators need to give priority to seeking
ways in which the Week of Prayer can become a more
effective instrument of student spirituality.

Based on the

Week of Prayer scale. Weeks of Prayer need to be Christcentered,

to be concerned with practical Christian living,

and to illustrate how a relationship with Christ addresses
adolescent concerns.

Bower (1985) also suggested the need

to maximize student involvement in organizational planning
and presentation of such occasions.
Finally, educational administrators need not only
to recognize the considerable importance and impact of the
home in nurturing spirituality, but to seek actively ways
the home and school can work more closely toward the common
goal of leading young people into a closer relationship
with Christ.

On the basis of the Home Environmental scale,

parents need to be made aware of the importance of their
active involvement in church activities, of sharing
experiences of their spiritual journey with their family,
of modelling a lifestyle in harmony with the principles and
values of Christianity, of modelling a private devotional
life, and the need to have regular family worship with
their children.
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Reconunendat ions
On the basis of the findings of the study, the
following recommendations are suggested:
1.

It is recommended that school administrators in

conjunction with faculty, give consideration to the
findings that have been demonstrated to be associated with
higher levels of spirituality.
2.

It is recommended that Bible teachers give

consideration to the factors shown to be instrumental in
nurturing student spirituality inside and outside the Bible
classroom.
3.

It is recommended that Christian educators

should give greater emphasis to the home as a primary agent
in nurturing the spirituality of young people, to ways the
home and school can work more closely for the spiritual
growth of students, and to ways of helping parents nurture
spirituality within the home.
For Further Research
In view of the above findings, implications, and
recommendations,

the following are issues suggested for

further research:
1.

A study to determine the relationship between

the spirituality of the Bible teacher and the Bible Class,
and the impact they each have on student spirituality.
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2.

A study to determine whether specialist Bible

teachers are significantly more effective than teachers who
teach Bible as an adjunct to their teaching specialty.
3.

A study to determine the effectiveness of Bible

classes with particular reference to the material
presented, the degree to which it addresses the
developmental needs of young people, the centrality of
Christ and Scripture, and the emphasis given to cultivating
personal Bible study skills and the practice of prayer.
4.

A study to determine how adolescent

developmental concerns can be more effectively addressed to
foster adolescent spiritual growth.
5.

A

the principal
ways

study to establish more clearly the impact of
and teachers on student spirituality, and

they can more effectively nurture spiritual growth.
6.

A study to identify ways the weeks of prayer

and schoolworships

can more effectively nurture spiritual

growth in the school.
7.

A study to identify ways parents can more

effectively nurture spiritual growth in the home.
8.

A

study to establish more clearly the impact of

service-outreach activities on student spirituality, and
ways they can more effectively nurture spiritual growth.
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SPIRITUALITY INVENTORY (SI) ITEM ANALYSIS
Instrument Reliability Coefficient .9343
Meditation

.6672

1.

I often stop and think about my life from a Christian
perspective.
.7130

2.

I spend some time each day thinking about the life of
Jesus.
.7435

3.

I seldom take time to reflect on God's blessings to
me.
.6558

4.

I often meditate on Bible passages.
Prayer

.7276

.7194

1.

I frequently talk to the Lord during the day.

2.

I often

pray to be more like Jesus.

.7729

.7533

3.

Iseldom receive answers to my prayers.

4.

Ihave a special time of prayer at least once a
day.
.8054
Study

.6071

.7504

1.

When I study the Bible it often leads me to change
things in my life.
.7544

2.

I'm not interested in memorizing Scripture.

3. I enjoy

.7388

sharing insights from my Bible study.

.7587

4. I study Scripture so I can get to know Jesus
better.
.7790
Confession

.5250

1.

I regularly ask God's forgiveness.

.6880

2.

I'm not usually specific when I confess

my sins.

.5650

3.

Iexperience peace after I've confessed

my sins.

.6956

4.

I'm very aware of my need of God's forgiveness.

.6562
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Solitude

.7037

1.

I often sense the presence of God even when preoccupied
with other activities.
.7679

2.

During difficult times I spend a lot of time alone with
God.
.7462

3.

I regularly choose to be alone with God.

4.

I seldom sense God's presence.
Submission

.7173

.6815
.4757

1.

I often get upset when I don't get my own way.

2.

I place the interests of other people ahead of
myself.
.5978

3.

I'm very happy when others succeed.

4.

I'm only nice to people if they're nice to me.
Service

1.

.6604

.5477
.6901

.4699

I spend a lot of time helping people.

.6533

2.

I try to be friendly to people who don't have many
friends.
.6351

3.

I get annoyed with people who interrupt what I'm
doing.
.6300

4.

I don't mind listening when people want to talk about
their problems.
.5887
Worships

.8275

1.

I enjoy worships because they bring me close to
God.
.7909

2.

Attending church doesn't do much for me.

3.

During church warship I often feel Gad speaking to
me.
.7908

4.

I feel God's presence during church worship.

.8390

.8383
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Guidance

.7260

1.

I'm frequently conscious of being led by God.

2.

I find little evidence that God has been guiding
me.
.7752

3.
4.

I'm a very independent person so I don't need to depend
on God.
.6932
I often seek guidance through the words of
Scripture.
.7416
Jovfulness

1. I find joy in being a Christian.
2.

.7611
.8094

I often hum, whistle or sing Christian songs.

3. Christianity makes me feel very happy.
4.

.7541

.7046

.8111

Chiistianity helps me to be a very positive
person.
.7737
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SPIRITUAL NURTURE INVENTORY (SNI) ITEM ANALYSIS
Instrument Reliability Coefficient
I

Principal Spirituality

.9222

.7743

1-

The principal's actions in this school are often
inconsistent with what Christianity is all
about.
.7188

2.

The principal has led me closer to Jesus.

3.

The principal is a real spiritual leader in this
school.
.6958

4.

The principal is rarely enthusiastic about his/her
relationship with Jesus.
.7698

5.

The principal is very concerned about leading students
into a personal relationship with Jesus.
.6418
II

1.

School Curriculum

.8128

.5875

Many teachers regard the religious activities as
unimportant interruptions in the school program.

.5550

2.

Christian principles are usually applied to our extra
curricular activities.
.6687

3.

Jesus Christ is obviously the central focus of the
educational program in this school.
.5020

4.

The readings in English literature are consistent with
the principles of Christianity.
.5375

5.

Bible study groups are rarely encouraged in this
school. .6336

6.

Apart from the Bible class, the Bible is seldom used in
school.
.5313
III

Teaching Methodology

.6063

1.

The teachers seldom encourage students who are having
problems.
.5879

2.

The teachers respect differences in students.

5145
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3.

The teachers seldom point cut the strengths of
Christianity compared with secular society.
.6200

4.

The teachers seldom encourage students to help
another.
.6164

one

5.

The teachers include the Bible, where appropriate, in
all the subjects they teach.
.4692

6 . The teachers usually commence classes with
prayer.
.6780
IV

School Discipline

.7469

1.

Discipline in this school is very fair.

.6802

2.

Our teachers have a very negative approach to student
behavior.
.7033

3.

Many of our teachers don't trust the students.

4.

Students are often invited to participate in
establishing the rules of this school.
.7040

5.

The teachers are very forgiving when dealing with
students who have done wrong.
.7275

.5209

6 . School administrators don't respect the rights of
students.
.6586
V

Teacher Spirituality

.6772

1.

The teachers' actions in this school are often
inconsistent with what Christianity is all
about.
.6748

2.

The teachers (apart from the Bible teacher) have led me
closer to Jesus.
.6030

3.

The teachers (apart from the Bible teacher) seldom make
reference to their own personal Bible study.
.4129

4.

The teachers

5.

The teachers are rarely enthusiastic about their
relationship with Jesus.
.6938

6.

usually attend school worships.

.6862

The teachers (apart from the Bible teacher) are very
concerned about leading students into a personal
relationship with Jesus.
.6210
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VI

School Worships

.6048

1.

Worships In this school are often quite boring.

2.

The Bible is always used in school worships.

3.

Students are often encouraged to participate in prayer
groups during school worships.
.5160

4.

Students' concerns are seldom prayed for during school
worships.
.6722

5.

School worships have lead me into a deeper relationship
with Jesus.
.6900
VII

Community Service Outreach

.6059

.6362

.7631

1.

Service/Outreach activities are a low priority in this
school.
.7497

2.

The school schedule includes opportunities for
service/outreach activities.
.7418

3.

Students are encouraged to give personal time towards
service/outreach projects.
.6874

4.

The school has a mission-outreach fund-raising project
involving staff and students.
.6638

5.

The school rarely participates in community-organized
service projects.
7437
VIII

The 3ible Teacher

.8002

1.

The Bible teacher’s actions in this school are often
inconsistent with what Christianity is all
about.
.8016

2.

The Bible teacher has led me closer to Jesus.

3.

I feel comfortable in sharing my troubles with the
Bible teacher because he/she understands.
.6742

4.

The Bible teacher is rarely enthusiastic about
relationship with Jesus.
.7702

5.

The Bible teacher is very concerned about leading
students into a personal relationship with
Jesus.
.7288

.7636

his/her
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IX

Weeks of Prayer

.7951

1.

Weeks of Prayer help make the Bible relevant.

2.

Weeks of Prayer seldom talk about practical Christian
living.
.8230

3.

Weeks of Prayer have deepened my personal relationship
with Jesus.
.7614

4.

Weeks of Prayer are often boring presentations of
church doctrine.
.8203

5.

Weeks of Prayer have helped to make Christianity
relevant.
.7859
X

Bible Classes

.5086

.8055

1.

Jesus Christ is usually the central focus in Bible
classes.
.7490

2.

Bible classes have helped me to better understand the
meaning of life.
.7807

3.

Bible classes have lead me into a closer relationship
with Jesus.
7962

4.

Bible classes tell you how to live the Christian
life.
.6887

5.

Bible-study skills are often demonstrated during Bible
classes.
.7330
XI

Home Environmental Influence

.7861

1.

We seldom have morning or evening worship in our
home.
.5715

2.

My parents seldom have their own private daily
devotions.
.7594

3.

My parents are actively involved in church
activities.
.7306

4.

My parents seldom speak about their relationship with
Jesus.
.7431

5.

My parents model the principles of Christianity in
their daily lives.
.7100

6.

My parents have taught me to be faithful in returning
my tithe to God.
.6720
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ANDREWS
UNIVERSITY

N ovember

19,

1986

Mr. Richard Osborn, Principal
Takoma Academy
8120 Carroll Avenue
Takoma Park, Maryland 20912
Dear Mr. Osborn:
I am writing to you because your school is one of twenty day
academies
randomly selected from the
SDA Yearbook
to
participate
in
some
doctoral
research
into
student
spirituality.
The
objectives
of
the
research
are
(1)
to
identify
differences in the levels of spiritual nurture between
Seventh-day Adventist day academies in North America, and
(2) to identify the dimensions of Christian education which
are most likely to enhance student spirituality.
To accomplish this goal, two instruments have been developed
for the study: the Spirituality Inventory (SI) and the
Christian Education Spiritual Nurture Inventory (SNI). They
are to be administered to the Senior class and will take
approximately 20-25 minutes to complete.
PLEASE BE ASSURED THAT ALL RESPONSES OF STUDENTS WILL BE
TREATED WITH COMPLETE CONFIDENTIALITY AND THE IDENTITY OF
EACH ACADEMY SAMPLED WILL NOT BE REVEALED.
The
instruments will be
forwarded to you by Friday,
January 5 and
I would be grateful
if
they could be
administered during that week.
I will call you by telephone next Wednesday, November 26 to
answer any questions you may have regarding this research.
Thank you in anticipation of your helpful cooperation.
Yours sincerely.

Bruce R. Youlden
Ph.D Candidate, School of Education

B errien S prings, M ich ig an 49104/(616) 471-7771
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ANDREWS
February 2, 1987

UNIVERSITY

Mr. Richard Osborn. Principal
Takoma Academy
8120 Carroll Avenue
Takoma Park, Maryland 20912
Dear Mr. Osborn:
Please find enclosed materials pertaining to the research
into student spirituality outlined in my letter 11/19/86 and
subsequently discussed with you by telephone.
Pardon the unexpected delay in forwarding these materials to
you, but it was necessary to run a third pilot study.
I would like to draw your attention to the instructions at
the
beginning
of
the
questionaire.
Following
the
distribution of the questionaires to the Senior Class,
please read the instructions to the students and give
appropriate emphasis to the salient parts of each point.
I will appreciate if the questionaire could be administered
as soon as convenient and returned the next day via United
Parcel Service to my attention at the following address.
Bruce R . Youlden
Andrews University
University Towers 301
Berrien Springs, MI 49103
If you have any questions relating to this research, please
do not hesitate in contacting me by telephone:
(616) 471-3690
Thank you very much for your cooperation and assistance in
this research.
I believe that the research addresses an
important issue and it is my sincere desire that the results
may be helpful to those committed to Christian Education.
At the conclusion of the study, I will forward a copy of the
final chapter to you.
Yours sincerely,
Bruce R. Youlden
Ph.D Candidate, School of Education
B errien S prings. M ich ig an 49104/(616 ) 471-7771
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SPIRITUALITY INVENTORY (SI)
AND
SPIRITUAL NURTURE INVENTORY (SNI)

C
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INSTRUCTIONS

1.

Please respond to each of the following statements
with COMPLETE HONESTY■
Your responses will be
treated confidentially and YOUR IDENTITY WILL NOT BE
KNOWN.

2.

Respond to each of
ABBREVIATION which
experience.

the statements by CIRCLING THE
most accurately reflects your
u
x

tu
u

o
<

X
a
<

CO
M

2

>>

■j
o
2
O

as

H

For example:

CO

u
u
06
o
<

A

I enjoy watching NFL football.

<

M
U

06

O

M

E-*

06

M
O
2
3

w
Q

u

D

<

CO

Q
>•
■J
a
2
O

as

H

CO

SD

3.

ONLY use the response "uncertain" when you feel it
is not possible to express your opinion as "strongly
agree", "agree", "disagree" or "strongly disagree".

4.

PLEASE DO NOT CONFER WITH EACH OTHER. However, if
you have any questions please feel free to ask your
supervisor.

5.

IT WON'T BE NECESSARY TO RUSH YOUR ANSWERS because
you have at least 20-25 minutes to complete the
questionaire.
If you finish early PLEASE REMAIN
QUIFTLY SEATED until everyone has finished.

6.

When you are finished CHECK TO
ANSWERED EVERY QUESTION.

SEE

THAT YOU HAVE

Thank you for your participation.
You are contributing
to a study that is extremely important to the field of
Christian Education.
Bruce R. Youlden
Ph.O Candidate
School of Education, Andrews University
January, 1987
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1.

I often stop and think about my
life from a Christian perspective.

SA

A

u

D

SD

2.

I frequently talk to the Lord during
the day.

SA

A' ■u

D

SD

3.

When I study the Bible it often
leads me to change things in my life.

SA

A

u

D

SD

4.

I regularly ask God's forgiveness.

SA

A

U

D

SD

5.

I often sense the presence of God even
when preoccupied with other activities.

SA

A

CJ

D SD

6.

I often get upset when I don't get
my own way.

SA

A

U

D SD

7.

I spend a lot of time helping people.

SA

A

U

D SD

8.

I enjoy worships because they bring me
close to God.

SA

A

U

D

9.

I'm frequently conscious of being led
by God.

SA

A

U

D

SD

10.

I find Joy in being a Christian.

SA

A

U

D

SD

11.

I spend some time each day thinking
about the life of Jesus.

SA

A

U

D

SD
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12 .

I often pray to be more like Jesus.

SA

A

U

D

SD

13.

I'm not interested in memorising
Scripture.

SA

A

u

D

SD

14.

I'm not usually specific when I
confess my sins.

SA

A

a

D

SD

15.

During difficult times I spend a lot
of time alone with God.

SA

A

u

D • SD

16.

I place the interests of other people
ahead of myself.

SA

A

u

D

17.

I try to be friendly to people who
don't have many friends.

SA

A

U

D SD

18.

Attending church doesn't do much
for me.

SA

A

U

D SD

19.

I find little evidence that God has
been guiding m e .

SA

A

U

D SD

20.

I often hus, whistle rir‘ sing
Christian songs.

SA

A

U

D SD

21.

I seldom take time to reflect on
God's blesslngc to me.

SA

A

U

D SD

22 .

I seldom receive answers to my
prayers.

SA

A

0

D SD

23.

I enjoy sharing insights from my
Bible study.

SA

A U

D

SD

24.

I experience peace after I've
confeseed my sins.

SA

A

U

D

SD

25.

I regularly choose to be alone
with God.

SA

A

U

D

SD

26.

I'm very happy when others succeed.

SA

A

0

D

SD

27 .

I get annoyed with people who
interrupt what I'm doing.

SA

A

U

D

SD

SD
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28.

During church worship X often feel
God speaking to me.

SA

A

U

D

SD

29.

I'm a very independent person so I
don't need to depend on God.

SA

A

U

D

SD

30.

Christianity makes me feel very happy.

SA

A

0

D

SD

31.

I often meditate on Bible passages.

SA

A

u

D

SD

32.

I have a special time of prayer at
least once a day.

SA

A

0

D

SD

33.

I study Scripture so I cam get to
know Jesus better.

SA

A

u

D

SD

34.

I'm very aware of my need of God's
forgiveness.

SA

A

u

D

SD

35.

I seldom sense God's presence.

SA

A

u

D

SD

36.

I'm only nice to people if they're
nice to me.

SA

A

0

D

SD

37.

I don't mind listening when people
want to talk about their problems.

SA

A

a

D

SD

38.

I feel God's presence during church
worship.

SA

A

u

D

SD

39.

I often seek guldamce through the
words of Scripture.

SA

A

a

D

SD

40.

Christianity helps me to be a very
positive person.

SA

A

a

D

SD
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The principal's actions in this
school are often inconsistent with
what Christianity is all about.
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Many teachers regard the religious
activities as unimportant
interruptions in the school program.

SA

A

U

D SD

The teachers seldom encourage
students who are having problems.

SA

A

U

D SD

Discipline in this school is very
fair.

SA

A

U

D SD

The teachers1 actions in this school
are often inconsistent with what
Christianity is all about.

SA

A

U

D SD

Worships in this school are often
quite boring.

SA

A

U

D SD

Service/Outreach activities are a
low priority in this school.

SA

A

U

D SD

The Bible teacher's actions in this
school are often inconsistent with
what Christianity is all about.

SA

A

U

D SD
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9.

Weeks of Prayer help make the Bible
relevant.

SA

A

0

0

SD

10.

Jesus Christ is usually the central
focus in Bible classes.

SA

A

0

0

SO

11 .

We seldom have morning or evening
worship in our home.

SA

A

0

0

SD

.

The principal has led me closer to
Jesus.

SA

A

0

D SD

13.

Christian principles are usually
applied to our extra-curricular
activities.

SA

A

0

0 SO

14 .

The teachers respect differences in
students.

SA

A

U

0 SD

15.

Our teachers have a very negative
approach to student behavior.

SA

A

U

0 SO

16.

The teachers (apart from the Bible
teacher) have led me closer to Jesus.

SA

A

U

D SO

17.

The Bible is always used in school
worships.

SA

A

0

0 SD

18.

The school schedule Includes
opportunities for service/outreach
activities.

SA

A

U

0

SD

19.

The Bible teacher has led me closer
to Jesus.

SA

A

U

D

SO

Weeks of Prayer seldom talk about
practical Christian living.

SA

A

U

0

SD

21.

Bible classes have helped me to
better understand the meaning of life.

SA

A

U

D

SO

22.

My parents seldom have their own
private daily devotions.

SA

A

U

0

SO

12

20

.
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23.

The principal is a real spiritual
leader in this school.

24.

Jesus Christ is obviously the central
focus of the educational program in
this school.

SA

A

0

D SO

25.

The teachers seldom point out the
strengths of Christianity compared
with secular society.

SA

A

U

D SD

26.

Many of our teachers don't trust the
students.

SA

A

U

0 SO

27 .

The teachers (apart from the Bible
teacher) seldom make reference to
their own personal Bible study.

SA

28 .

Students are often encouraged to
participate in prayer groups during
school worships.

29.

Students are encouraged to give
personal time towards service/
outreach projects.

SA

A

U

D SO

30.

I feel comfortable in sharing my
troubles with the Bible teacher
because he/she understands.

SA

A

U

0 SD

31.

Weeks of Prayer have deepened my
personal relationship with Jesus.

SA

A

U

D SD

32.

Bible classes have lead me into a
closer relationship with Jesus.

SA

A

U

D SD

33 .

My parents are actively involved
in church activities.

SA

A

(7

0 SD

34.

The principal is rarely enthusiastic
about his/her relationship with Jesus.

SA

A

U

D

SD

33 .

The readings in English literature
are consistent with the principles
of Christianity.

SA

A

0

D

SD

SA

A

A

U

U

SD

D SD

0
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36.

teachers seldom encourage
students to help one another.

SA

A U

0 SD

37.

Students are often Invited to
participate in establishing the
rules of this school.

SA

A U

D

SD

38 .

The teachers usually attend school
worships.

SA

A U

D

SD

39.

Students' concerns are seldom prayed
for during school worships.

SA

A 0

D

SD

40.

The school has a mlssion-outreach
fund-raising project involving
staff and students.

SA

A U

D

SD

41.

The Bible teacher is rarely
enthusiastic about his/her
relationship with Jesus.

SA

A U

D

SD

42.

Weeks of Prayer are often boring
presentations of church doctrine.

SA

A D

D SD

43 .

Bible classes tell you how to live
the Christian life.

SA

A U

D SD

44.

My parents seldom speak about their
relationship with Jesus.

SA

A U

D SD

45.

The principal Is very concerned about
leading students into a personal
relationship with Jesus.

SA

A U

D SD

46.

Bible study groups are rarely
encouraged In this school.

SA

A 0

D SD

47.

The teachers include the Bible,
where appropriate, in all the
subjects they teach.

SA

A 0

D

SD

48.

The teachers are very forgiving when
dealing with students who have done
wrong.

SA

A U

D

SD
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49.

The teachers are rarely enthusiastic
about their relationship with Jesus.

SA

A

50.

School worships have lead me into a
deeper relationship with Jesus.

SA

A

0

0

SO

51.

The school rarely participates in
community-organized service projects.

SA

A

U

0

so

52.

The Bible teacher is very concerned
about leading students into a
personal relationship with Jesus.

SA

A

U

D

SO

53.

Weeks of Prayer have helped to make
Christianity relevant.

SA

A

0

0

SO

54.

Bible-study skills are often
demonstrated during Bible classes.

SA

A

0

D

SD

55.

My parents model the principles of
Christianity in their daily lives.

SA

A

U

0 SO

56.

Apart from the Bible class, the Bible
is seldom used in school.

SA

A

U

D SD

57.

The teachers usually commence classes
with prayer.

SA

A

U

0 SD

58.

School administrators don't respect
the rights of students.

SA

A

0

D SD

59.

The teachers (apart from the Bible
teacher) are very concerned about
leading students into a personal
relationship with Jesus.

SA

A

U

0 SD

60.

My parents have taught me to be
faithful in returning my tithe to God.

SA

A

U

0
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