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Creating Peaceable Schools:

Instructional and
Management

BY ELVIN GABRIEL

00 many young people are caught up in conflicts
every day that they do not know how to man-
age—teasing, jealousy, bigotry, and physical
aggression. Juvenile delinquency and violence
are symptoms of youths’ inability to manage
conflict in their lives' and evidence of the effects
of sin on our planet. These problem behaviors may be catego-
rized as: (1) aggressive (such as hitting, pulling hair, kicking,
pushing, using abusive language); (2) physically disruptive
(such as smashing, damaging, or defacing objects; throw-
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ing things; physically annoying other pupils); (3) socially dis-
ruptive (such as screaming, running away, exhibiting tem-
per tantrums); and (4) authority challenging (such as refusing
to carry out requests, exhibiting defiant nonverbal behavior,
using pejorative language).” Sexual harassment, bullying, rob-
bery, aggravated assault, rape, and murder are some of the
most serious problem behaviors exhibited by students. These
conflicts disrupt the teaching-learning process and threaten
the physical, social, spiritual, and emotional well-being of
students, school staff, and the wider community.
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Student misbehaviors, which are endemic in schools
worldwide, have been a source of grave concern to educa-
tors, community leaders, parents, and students. The magni-
tude and pervasiveness of such problem behaviors threaten to
compromise the essential core values of education and life-
long learning, i.e., discipline, self-control, citizenship, caring,
service, civic responsibility, peace, integrity, harmony, jus-
tice, fairness, godliness, and professional competence.

Teachers’ Role

Teachers are strategically positioned to effect the behav-
ioral and attitudinal changes needed for students to become
productive members of society. What steps can they take to
imbue their students with the essential human qualities of
respect, cooperation, honesty, tolerance, self-control, moral
fortitude, spiritual growth, obedience, social development,
freedom, and responsibility? It is only through the creation
and maintenance of peaceable learning environments and
the influence of the Spirit of God that these qualities will be
exhibited. Classroom disruptions and/or misbehaviors can-
not survive in an environment where peace is nurtured and
embraced, and where teachers and students are committed to
becoming more Christlike.

The classroom is the place where students gain the knowl-
edge and skills needed to resolve conflicts creatively. It is also
where the majority of conflicts will be resolved. The peace-
able classroom is thus the unit block of the peaceable school.?

Creating a Caring Classroom Community

A caring classroom community is based on the following
interdependent qualities:

1. Cooperation. Children learn to work together and to
trust, help, and share.

2. Communication. Children learn to observe carefully,
communicate accurately, and listen sensitively.

3. Tolerance. Children learn to respect and appreciate peo-
ple’s differences, and to understand prejudice and its effects.

proach

4. Positive Emotional Expression. Children learn to ex-
press feelings, particularly anger and frustration, in ways that
are not aggressive or destructive, and learn self-control.

5. Conflict Resolution. Children learn how to respond cre-
atively to conflict in the context of a supportive, caring com-
munity.*

Three other qualities are integral to a caring classroom
community:

1. Love. Children learn to love each other and to demon-
strate kindness, compassion, and courtesy.

2. Unconditional Positive Regard. Children learn ways to

http://jae.adventist.org

show appreciation for other people, regardless of racial, reli-
gious, ethnic, physical, moral, and cognitive differences.

3. Empathy. Children develop a deep sensitivity to the
feelings and experiences of their peers and others.

Because teachers spend many hours each week with stu-
dents, they can play a significant role in creating learn-
ing environments, and communities, that are relatively free
of disruptions and violent confrontations. Through instruc-
tion, precept, and example, teachers can motivate students
to exhibit behaviors and attitudes that will prepare them for
global citizenship. However, building a learning climate that
engenders peace and harmony requires intentionality on the
part of the teacher.

Student misbehaviors, which are
endemic in schools worldwide, have
been a source of grave concern to edu-
cators, community leaders, parents,
and students.

Teacher Intentionality

An important quality of effective teachers is intentionality,
which means doing things for a reason or a purpose. Inten-
tional teachers continually focus on the outcomes of learn-
ing that are critical to student success, and act in ways that
help ensure those outcomes.’ They use a variety of instruc-
tional materials to help students achieve “all sorts of cogni-
tive objectives, from knowledge to application to creativity,
... [A]t the same time children are learning important affec-
tive objectives such as love of learning, respect for others, and
personal responsibility.”

Intentional teachers understand that decisions about the
instructional process must be made before, during, and after
teaching. Before entering the classroom, they make decisions
about long-term and short-term goals, formulate instructional

strategies, collect relevant materials, and
plan for assessment and evaluation.

Classroom Instruction
In the classroom, intentional teach-
ers use instructional strategies that are
likely to accomplish the desired learning
outcomes. These strategies may include
communication, leadership, motivation, discipline, and/or
management. Their “after teaching” process focuses on
assessing the effectiveness of teaching strategies, evaluating
the extent to which the goals have been achieved, and re-eval-
uating student achievement and readiness for new topics.’
Intentional teachers are motivated by the belief that what
they do makes a difference in the lives of the children they
teach. They are more likely to “put forth consistent effort, to
persist in the face of obstacles, and to keep trying relentlessly
until every student succeeds.”® The following eight dimen-
sions are important to the development of teacher efficacy:

The Journal of Adventist Education © February/March 2010 23



1. A sense of personal accomplishment. The teacher per-
ceives his or her work as meaningful and important.

2. Positive expectations for student behavior and
achievement. The teacher expects students to progress and
achieve goals appropriate to their abilities.

3. Personal responsibility for student learning. The
teacher does not blame others for problems in the classroom,
and shows a willingness to examine his or her performance.

4. Strategies for achieving objectives. The teacher plans
for student learning, sets goals for himself or herself, and
identifies strategies to achieve them.

5. Positive affect. The teacher feels optimistic about teach-
ing, about himself or herself, and about students.

6. Sense of control. The teacher believes that he or she can
influence students’ academic and personal growth.

7. Sense of common teacher/student goals. The teacher
develops a joint venture with students to accomplish goals.

8. Democratic decision making. The teacher involves stu-
dents in making decisions about learning goals and strate-
gies.’

Intentional teachers are always seeking ways to enhance
their professional growth and development through continu-

A primary objective of peace education
is the creation of caring communities
in which people learn and apply the

skills needed to live harmoniously.

ing education, joining and participating in professional orga-
nizations, research, extensive reading, and article publication.
They understand the importance of developing and imple-
menting a philosophy of education that informs instructional
behaviors and practices. They utilize their talents, pedagogi-
cal training, creative skills, and leadership abilities in creat-
ing and developing peace education initiatives, and models
for schools and communities.

Peace Education

Peace education is a process of reducing or eliminating
conflicts, disruptions, and violent confrontations in homes,
schools, churches, and communities through nonviolent and
humane actions. A primary objective of peace education is
the creation of caring communities in which people learn and
apply the skills needed to live harmoniously. Conflict reso-
lution is an important component of peace education, during
which both parties express their points of view, voice their
interests, and find mutually acceptable solutions. Conflict-
resolution programs teach people new skills that enable them
to deal with conflict in nonviolent ways.!° The skills and strat-
egies of conflict resolution are also the skills of peacemaking
and reflect the attributes of the “Prince of Peace.”

Conflict resolution and peacemaking can be viewed as
responsibilities in creating and maintaining a democratic
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society. When children peacefully express their concerns and
seek resolutions to problems that take into account common
interests, they not only promote the value of human dignity
and self-esteem, they also advance democracy.!!

Four common strategies that can be implemented in the
conflict-resolution process are:

« Peer Mediation. Specially trained student mediators assist
their peers in resolving conflicts, with the goal of reducing
the use of traditional disciplinary measures such as sus-
pension, detention, and expulsion, and increasing the use
of effective problem-solving techniques. As a result, less
teacher-initiated discipline is required, and school climate is
enhanced.

* Process Curriculum. This approach emphasizes the role
of teachers who devote time—whether through a separate
course, a distinct curriculum, or a daily lesson—to highlight-
ing the necessary skills and problem-solving processes of
conflict resolution. Students, teachers, and administrators are
taught appropriate negotiation techniques to achieve goals
and resolve disputes.

« Peaceable Classroom. This component focuses on inte-
grating conflict resolution into the curriculum and into class-
room management. Teachers are shown how to help students
practice cooperation, appreciation of diversity, and caring and
effective communication.

« Peaceable School. This program incorporates the previ-
ous three approaches, with the emphasis on creating schools
in which appropriate conflict resolution has been adopted by
each member of the school community, from the crossing
guard to the principal. This creates a climate that challenges
youth and adults to believe and act on the conviction that a
diverse, nonviolent society is a realistic goal.?

The United Nations Children Fund (UNICEF) has been
at the forefront of peace education for many years. Its pri-
mary purpose is to promote “the knowledge, skills, atti-
tudes and values needed to bring about behavior changes
that will enable children, youth, and adults to prevent con-
flict and violence, both overt and structural; to resolve con-
flict peacefully; and to create the conditions conducive to
peace, whether at an intrapersonal, interpersonal, intergroup,
national or international level.”"* Schools that embrace this
purpose should adhere to the following tenets:
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1. Function as “zones of
peace,” where children are safe
from conflict in the community.

2. Uphold children’s basic
rights as enumerated in the Con-
vention on the Rights of the Child
(CRO).

3. Develop a climate within the
school or other learning environ-
ments that models peaceful and
rights-respected behavior in the
relationships between all mem-
bers of the school community:
teachers, administrators, other
staff, parents, and children.

4. Demonstrate the principles of equality and
non-discrimination in administrative policies
and practices.

5. Draw on the knowledge of peace-building
that already exists in the community, including
conflict-resolution techniques that are effective,
non-violent, and rooted in the local culture.

6. Handle conflicts—whether between chil-
dren or between children and adults—in a non-
violent manner that respects the rights and dig-
nity of all involved.

7. Integrate an understanding on peace, hu-
man rights, social justice, and global issues throughout the
curriculum whenever possible.

8. Provide a forum for the explicit discussion of the values
of peace and social justice.

9. Use teaching and learning methods that promote partici-
pation, cooperation, problem-solving, and respect for differ-
ences.

10. Allow opportunities for children to practice peacemak-
ing, both in the educational setting and in the wider commu-
nity.

11. Provide opportunities for continuous reflection by and
professional development of all educators in relation to issues
of peace, justice, and rights."

The building of human relationships is central to the foun-
dational elements of peace education. At home, in school,
and within the community, children and youth are constantly
learning about relationships, if not in a measured, thought-
ful, and systematic manner, then in a haphazard, careless, and
injurious way. The peace curriculum “must teach the chil-
dren and youth not only the causes of conflict, violence and
war, and the ways of preventing and resolving them, but also
the dynamics of love, unity, and peace at individual, interper-
sonal, intergroup, and universal levels.”"

Effective Peace Education Programs

Peaceable classrooms and schools can be created and main-
tained only if teachers implement sound instructional and
classroom-management skills. Teaching becomes ineffective
in a chaotic environment, thereby compromising the learn-
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ing process. Such environments
engender hostility, disrespect,
stress, violence, fear, and intimi-
dation. The most effective teach-
ers demonstrate their passion and
enthusiasm for their profession
by presenting the subject matter
in innovative and creative ways,
maintaining students’ attention,
motivating them toward excel-
lence, and utilizing programs that
engender meaningful relational
interactions among students and
teachers. Such teachers create

a learning community in which
each child is accepted, respected, recognized,
valued, and loved.

The following four programs have been used
successfully to reduce or ameliorate students’
misbehaviors and disruptions, and increase
prosocial and interpersonal behaviors: (1) Jacob
Kounin’s preventive discipline model; (2) the
TAB Project; (3) school-based mentoring; and
{(4) Promoting Alternative Thinking Strategies.

Preventive Discipline

The Jacob Kounin model of preventive disci-
pline incorporates proactive approaches for managing class-
room misbehaviors. It emphasizes preventing disruptions,
rather than finding ways to deal with them once they occur.
These approaches are:

Peaceable classrooms and schools can
be created and maintained only if
teachers implement sound instruc-
tional and classroom-management

skills.

1. With-it-ness—Teachers communicate by their behav-
ior that they know what the students are doing. Skilled teach-
ers are able to “think on their feet” to prevent or defuse pos-
sible problems in the classroom, whereas poorly trained and
equipped teachers often make mistakes that lead to disrup-
tions. Examples include waiting too long to respond to mis-
behavior, thereby allowing a minor problem to escalate into a
major one; blaming the wrong individuals for misbehaviors;
and shouting or screaming when the situation calls for a more
measured response.'

2. Overlapping—the teacher’s ability to deal with multiple
situations concurrently, without breaking the pace of class-
room activities. A good example of overlapping occurs when
two students are conversing while the teacher is presenting a
lesson. Rather than call attention to the students, the teacher
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walks slowly toward them, while con-
tinuing the presentation. The students
will most likely stop talking."”

3. Smoothness and Momentum—
the ability of the teacher to han-
dle transitions in a way that does not
interfere with the pace and quality
of classroom activities. Classroom
discipline problems increase when
the teacher begins to wander for no
apparent reason, repeats and reviews
material that is understood, pauses to
think about his or her next move or
to prepare materials, or interrupts the
lesson to deal with issues that could
have been postponed.'®

4. The Ripple Effect—the ten-
dency for the teacher’s behavior to
affect students toward whom the
behavior is not directed.”” When the
teacher corrects one student’s misbe-
havior, this can motivate other stu-
dents to engage in the desirable behavior.

Successful implementation of Kounin’s model of preventive
discipline depends on educators’ ability to master the science
of teaching, which requires advanced training in classroom
discipline and management, behavior modification, instruc-
tional and methodological processes, theories of learning and
motivation, human development, and conflict resolution.

The Taming Acting-out Behavior (TAB) Project

Another preventative discipline program, Taming Acting-
out Behavior (TAB), has been very effective in reducing the
incidence of misbehaviors in classrooms and schools. This
program was created in the early 1990s by Dr. Lenore Brant-
ley, a Seventh-day Adventist educator and licensed coun-
seling clinician, in response to requests from an elementary
school principal and a youth service counselor who were con-
cerned about an increase in undesirable behaviors in local
schools. The TAB project uses small-group and whole-class
interaction to encourage students to solve conflicts peace-
fully. It uses classroom teachers, along with trained counsel-
ors and counselors-in-training, to create opportunities for ele-
mentary students to express their concerns, to role-play, and
to develop personal methods for problem solving.?* The pro-
gram has been successfully implemented in schools in Eng-
land, the United States, and Jamaica.

The primary objective of the program is to teach children
to recognize and understand their emotions, put them into
perspective, and deal with them appropriately. Participants
learn skills that will make them more successful at home, at
school, and in the community. Five behaviors are targeted in
the program: (1) put-downs; (2) disruptions; (3) disrespect for
teachers; (4) disrespect for property; and (5) lack of coopera-
tion. Lesson plans have been prepared for each of the targeted
behaviors. The 30 TAB group sessions run for approximately
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10-12 weeks. The teachers employ
checklists to measure students’ behav-
iors in the five targeted areas prior to
the group activities. At the end of the
sessions, the same checklist is used to
assess changes in behavior.?!

The lesson plans in the TAB proj-
ect handbook can be used in the
classroom and in small groups, and
are categorized according to grade
level (K-3; 4-6; and 7-8). Some of
the themes covered are: “Coopera-
tion,” “Putdowns,” “Teacher Disre-
spect,” “Disruptions,” and “Disrespect
of Property.” These plans can be eas-
ily implemented by teachers or coun-
selors.??

The TAB project helps elemen-
tary and middle school children find
acceptable and meaningful ways to
work together with teachers and peers.
It provides them with the tools to reg-
ulate their feelings through role-playing, mediation, intro-
spection, and self-talking exercises.

School-Based Mentoring

School-based mentoring programs have achieved great suc-
cess in addressing the academic, social, and emotional needs
of students who are at serious risk for serious emotional and
behavioral disorders. These programs generally have four
characteristics:

* Teachers or other school personnel refer students who
could benefit from adult friendship and support;

* Mentors commit to meeting with mentees for an hour a
week throughout the school year;

» Mentors meet one on one with the students at specific
times during the school day.

* While mentors and students may spend some time on
school work, they also engage in other activities (such as
playing sports and games, exploring the Internet, doing art-
work, writing stories, eating lunch together, talking) that
helps build a strong relationship.

The primary goal of school-based mentoring is to help stu-
dents recognize their talents and gifts, enhance their skills,
and achieve their potential. These goals can be accomplished
by enhancing or improving mentees’ (1) academic perfor-
mance (usually as defined by grades or standardized test
scores); (2) feelings of scholastic competence and confidence;
(3) relations with peers, teachers, and other school personnel;
(4) attendance and classroom participation as well as home-
work completion; (5) access to other school resources (such as
the library or computer lab); and (6) reducing classroom dis-
ruptions, fighting, and other negative behavior.** The follow-
ing five stages capture the essence of the mentoring process:

1. Helping the mentee grow. During this nurturing proc-
ess, the mentor establishes himself or herself as a role model.
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The mentor talks about his

or her values, supporting

them with consistent actions;
engages the mentee in discus-
sions about right and wrong
conduct and attitudes; and
motivates the mentee to prac-
tice appropriate behaviors.
Perhaps the most important
achievement of this stage is for
the mentor to assist the mentee
in making a strong commit-
ment to the future by setting
realistic and attainable goals.”

2. Expanding opportunities for the mentee. During this
stage, the mentor reinforces his or her commitment to assist
the mentee in accomplishing long-term goals by enlisting the
support of significant others in the mentee’s environment, i.e.,
parents, teachers, counselors, community and religious lead-
ers, and other people who can play a significant role in the
mentee’s development.?®

3. Learning together. The mentor at this stage recognizes
that he or she is making a difference in the life of the men-
tee, and that he or she is also learning and gaining a new per-
spective on the dynamics of the relationship. The mentor and
mentee become partners in the learning process.?’

4. Investing in the future of the mentee. This may involve
the mentor sharing his or her knowledge and values in order
to cooperatively create opportunities for the mentee’s success.
Meaningful collaboration and involvement with the mentee’s
and mentor’s families are critical to the success of the men-
toring process at this stage.? In a Christian school, the men-
tor and mentee may discuss moral values, pray together, and
attend worship or church services together.

5. Trusting each other. Trust is extremely important to
the success of a mentoring relationship. Gradually, the men-
tor and mentee negotiate and renegotiate agreements, ground
rules, and boundaries. During this phase, the mentor and
mentee test and evaluate the strength of their relationship.
Mentors say that this stage is when they begin to feel that
they and the mentees will be friends forever.”

In designing and implementing school-based mentoring
programs, planners must consider the following: how stu-
dents’ needs and program goals will be achieved; the crite-
ria and qualifications for those who wish to serve as mentors;
the guidelines for referring students who require more spe-
cialized interventions, the size and scope of the program, the
facilities and services available, the funding needs of the pro-
gram; the timeline for implementation, the staff members
responsible for operating the program, the role of principals
and teachers, the various legal and liability issues, evaluation
of the program, and the role of parents.*

PATHS
“Promoting Alternative Thinking Strategies” (PATHS), a
school-based intervention developed by Drs. Carol Kusche
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and Mark Greenberg, seeks
to develop emotional compe-
tence in children. This model
has been used in schools in the
United States, Australia, Bel-
gium, Canada, Great Britain,
Israel, the Netherlands, New
Zealand, and Norway. It con-
tains 131 lessons that supple-
ment the regular curriculum,
and is divided into three main
units:

1. Readiness and Self-Con-
trol. This unit is designed
for kindergarteners and 1st graders, as well as for children
with communication or developmental delays and/or serious
behavior problems. It includes a series of 12 structured les-
sons (one volume) that focus on the development of self-con-
trol.

2. Feelings and Relationships. This unit contains 56 les-
sons (three volumes) that focus on the development of emo-
tional and interpersonal understanding. Students are taught

Christian schools must continue to
model positive learning practices

by (1) nurturing and ensuring en-
vironmental safety, (2) developing
redemptive disciplinary strategies,
and (3) requiring peace-building in-

service training for school staff.

to recognize the cues that can help them identify their own
feelings, as well as the feelings of others, and how to use this
information to make better decisions.

3. Interpersonal Problem-Solving. This one-volume unit
contains 33 lessons. It is generally used with 3rd or 4th grade.
Using this and other previous units, students learn to use the
11 steps to effective problem-solving, including implementa-
tion and evaluation of the chosen solution. Students internal-
ize and generalize these strategies to help them acquire skills
to solve real-life problems.’!

Several clinical trials have compared PATHS students to
matched control groups. The results indicated that this inter-
vention can significantly increase children’s ability to recog-
nize and understand emotions, comprehend social problems,
develop effective alternative solutions, and decrease the per-
centage of aggressive/violent solutions.*

Implications for Christian Education

Christian schools are, by design, peaceable. Yet, this does
not mean that there is no misbehavior or disruption in the
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school environment, although in comparison with public
schools, such behavior is relatively rare.

In large part, the reasons for the low incidence of behav-
ioral problems in Christian schools is their commitment to
a philosophy that promotes wholistic development, intellec-
tual pursuits, high standards, obedience, self-control, faith,
character development, obligations to society and to God,
kindness, gentleness, hope, service in this world and for the
world to come, prayer, truth, patience, peace, and uncondi-
tional love. These core values are important components of
the blueprint/model of education that was developed by the
Master Teacher, Jesus Christ, and teachers must continually
seek to integrate them into curricular and extracurricular pro-
grams.

However, having a good philosophical foundation is insuf-
ficient to stem the tide of wickedness, violence, and immo-
rality that permeates society. The low incidence of violence
and serious misbehaviors in Christian schools does not pre-
clude the escalation of such problems. Teachers must continue
to refine their classroom management and instructional skills
through seminars, workshops, continuing-education proj-
ects, research, and writing. They must take the lead in work-
ing with principals, educational superintendents, church lead-
ers, parents, students, and community members to establish a
culture of peace in schools, churches, and communities. They
must also seek to collaborate with other faith-based organiza-
tions that are deeply involved in peace activities in schools,
homes, and communities. This provides a terrific opportu-
nity for Christian teachers and students to integrate their faith
with teaching and learning.

Christian schools must continue to model positive learning
practices by (1) nurturing and ensuring environmental safety,
(2) developing redemptive disciplinary strategies, and (3)
requiring peace-building in-service training for school staff.*
Peace initiatives during designated periods in the school year
can be an effective way to promote activities that reinforce
tolerance, respect, kindness, a sense of belonging, and love.

Christ, the Prince of Peace, expects us to demonstrate by
creed and deed this important component of His character.
Christian educators, in particular, must continually seek His
wisdom as they work toward the transformation of learning
communities into citadels where faith is strengthened, love
is modeled, fellowship is encouraged, tolerance is practiced,
and peace is nurtured. &

Dr. Elvin Gabriel is a Professor of Educational
and Counseling Psychology at Andrews Uni-
versity in Berrien Springs, Michigan. He assists
school administrators and teachers in under-
standing and fulfilling the academic, social, and
spiritual needs of children at the elementary,
middle, and high school levels, and in imple-
menting psycho-educational interventions that
are appropriate (o their levels of maturation and growth.

This article has been peer reviewed.
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1aming Acting-out Bebhavior (TAB)
has been very effective in reducing
the incidence of misbehaviors in
classrooms and schools.
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